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	Abstract

	This study examines the role of Ruangguru online tutoring in supporting Islamic Religious Education (PAI) learning among students at MI Al-Azhar Samarinda. Using a qualitative field research design, data were collected through observation, in-depth interviews, and documentation. Participants consisted of seven students who actively used Ruangguru for PAI learning, seven parents, one Ruangguru branch manager, and one marketing officer, selected purposively to represent student, family, and platform perspectives. Data were analyzed using the interactive model of Miles, Huberman, and Saldaña, including data condensation, data display, and conclusion drawing. The findings show that Ruangguru in Samarinda operates through an e-learning model centered on the Ruangngaji feature. This feature provides animated PAI learning videos, infographic summaries, Ruang Uji practice exercises, and learning progress reports. Ruangguru supports PAI learning by improving students’ understanding and learning outcomes, providing accessible learning facilities, increasing motivation and enthusiasm, helping students overcome difficulties in Qur’anic recitation and related materials, and enabling students to access learning resources anytime and anywhere. The study indicates that online tutoring platforms can serve as complementary learning resources for PAI at the madrasah ibtidaiyah level. However, broader studies involving different schools, platforms, and learning contexts are needed to strengthen the generalizability of these findings.
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A. Introduction
Islamic Religious Education (PAI) is not merely a subject that requires students to memorize texts and religious arguments; it also serves as a means of character and moral formation from the primary education level. At the madrasah ibtidaiyah (MI) level, PAI learning should ideally foster both deep understanding and the internalization of Islamic values in students’ daily lives. To achieve this goal, an effective, varied, and experiential learning process is an essential need that cannot be overlooked (A. Firdaus et al., 2023). 
Field realities show that many students encounter obstacles in learning PAI, mainly because the teaching methods used still predominantly rely on one-way lectures. In fact, PAI materials such as Qur’anic recitation, tajwid, and exemplary stories of the prophets require audio-visual media so that messages can be received more concretely by students. Without adequate media support, PAI learning tends to feel abstract and monotonous, which in turn affects students’ motivation and learning outcomes (Rusdi et al., 2025). 
In this digital era, online tutoring has emerged as one possible solution to these challenges. Students no longer need to be physically present; they can access learning materials anytime and anywhere using internet-connected devices. Ruangguru, which is widely recognized as one of the leading online tutoring platforms in Indonesia, has become a preferred choice among families to help children improve their learning outcomes. The platform offers several advantages, including structured content, self-assessment features, and learning progress reports that parents can monitor regularly (Habsia et al., 2025). 
Although research on Ruangguru has developed quite rapidly, most existing studies still focus on general subjects, particularly Mathematics and Natural Sciences, while studies in other fields remain relatively limited. Several studies, for instance, have examined the effectiveness of Ruangguru in improving mathematics learning outcomes (Ariyani & Setiaji, 2024; Muin et al., 2022; Ulfa, 2021). Other studies have discussed the use of digital learning media in broader educational contexts (Masluhah et al., 2022). However, studies that specifically examine the use of Ruangguru in Islamic Religious Education (PAI) learning at the madrasah ibtidaiyah level remain very limited.
In this context, the Ruangngaji feature within the Ruangguru platform becomes important to examine because it represents a specific digital learning service that is closely related to Islamic learning needs. Unlike general online tutoring features, Ruangngaji offers religious learning materials through animated videos, practice exercises, and learning summaries, which may help students understand PAI concepts more concretely and engagingly. Previous studies have shown that animated videos, interactive exercises, and digital learning media can enhance students’ motivation, engagement, and understanding (Bond et al., 2024; Chiu et al., 2022; Grájeda et al., 2023; Kong et al., 2024; Lin et al., 2023). This feature is particularly relevant for madrasah ibtidaiyah students, who often require visual, repetitive, and accessible learning support to strengthen their understanding of Qur’anic recitation, Islamic values, and religious practices (Aeni et al., 2024; Artati et al., 2023; Rizki, 2023; Shukri et al., 2020). Therefore, examining Ruangguru through its Ruangngaji feature can provide a more specific understanding of how online tutoring supports PAI learning at the primary Islamic education level.
This study specifically focuses on students of MI Al-Azhar Samarinda who use the Ruangguru platform to learn PAI. The two main questions addressed in this study are: (1) What is the PAI learning model implemented through Ruangguru online tutoring in Samarinda? and (2) What role does Ruangguru online tutoring play in supporting PAI learning among students of MI Al-Azhar Samarinda? The novelty of this study lies in its empirical evidence that digital tutoring platforms, which have long been associated with general subjects, can, in fact, make a real contribution to PAI learning at the primary education level (Pasha & Rahmanto, 2025).

B. Literature Review
1. Online Tutoring and E-Learning in Education
Online tutoring can be understood as a structured form of academic assistance provided to students to help them prevent or overcome learning difficulties. Over time, this concept has evolved beyond conventional face-to-face interaction. The emergence of e-learning has created a new dimension that enables tutoring services to be delivered online without the constraints of time and place. Habsia et al. (2025) demonstrated that the implementation of e-learning in madrasah ibtidaiyah effectively promotes students’ independent learning, particularly when the platform is designed with features that align with their cognitive developmental stages.
Ruswandi et al. (2024) emphasized that the readiness of Islamic Religious Education (PAI) teachers to develop digital learning resources is one of the key factors for the successful integration of technology into religious education. In this regard, online tutoring platforms such as Ruangguru can complement existing limitations by providing well-structured learning content that students can access independently without relying entirely on the availability of teachers or parental assistance.
Previous studies on Ruangguru have primarily focused on general subjects. Ulfa (2021) found that the Ruangguru-based blended learning model significantly improved students’ learning independence and mathematics achievement at MAN 1 Aceh Besar. Similar findings were reported by Muin et al. (2022), who observed improvements in mathematics learning outcomes among elementary school students after using the Ruangguru application. Ariyani and Setiaji (2024) also found that the Ruangguru application could support students’ mathematical problem-solving ability when integrated with appropriate learning models.
Nevertheless, these studies mainly examined the effectiveness of Ruangguru in general subjects, particularly Mathematics and Natural Sciences. To date, studies specifically investigating the use of Ruangguru as an online tutoring platform for Islamic Religious Education (PAI), especially at the madrasah ibtidaiyah level, remain scarce. Consequently, there is a significant research gap regarding the implementation of digital tutoring platforms in PAI learning. This study seeks to address this gap by analyzing the PAI learning model implemented through the Ruangngaji feature and examining its role in supporting the learning process of students at MI Al-Azhar Samarinda.
2. Digital Learning Media and Islamic Religious Education (PAI) 
The use of digital learning media has been proven to positively influence students’ motivation and learning outcomes across various educational levels. Rusdi et al. (2025) found that the use of digital media in elementary schools significantly enhanced students’ enthusiasm for learning because the learning process became more engaging, interactive, and less monotonous. This finding is particularly relevant to PAI learning, which has often been perceived as less engaging by some students.
More specifically, Kharismatunisa (2023) observed that PAI teachers who creatively utilized digital learning media succeeded in significantly increasing student engagement. Likewise, Rayhani et al. (2024) argued that integrating media and technology into PAI learning is not merely about transferring content to digital screens but also about expanding students’ learning experiences beyond the boundaries of the traditional classroom.
3. Infographics and Interactive Videos as Learning Media 
Among various forms of digital learning media, interactive videos and infographics have received considerable attention in educational research. Gulo et al. (2024) demonstrated that interactive video media significantly improve students’ learning outcomes because audio-visual content is easier to comprehend and retain than conventional text-based materials. Similarly, Utami and Purnomo (2024) found that the use of animated videos significantly enhanced students’ learning motivation. Masluhah et al. (2022) and Faizah et al. (2023) further reported that infographic-based learning media effectively improve students’ learning outcomes and learning interest, including in religious education. Infographics simplify complex information into concise, visually appealing, and informative presentations, making them particularly suitable for summarizing PAI materials, which are often extensive and conceptually dense.
4. The Role of Parents and Accessibility in Digital Learning 
Parental involvement in children’s learning is a crucial factor influencing educational success. However, not all parents have sufficient time or adequate knowledge to directly assist their children in learning Islamic Religious Education. Febriani et al. (2025) emphasized that parents’ digital literacy serves as an essential bridge that enables them to monitor their children’s learning progress effectively. Platforms such as Ruangguru, which provide learning progress reports, address this need by offering parents regular updates on their children’s academic development without requiring their physical presence throughout the learning process.

C. Method
1. Research Design
This study employed a qualitative approach using a field research design. A qualitative approach was selected because this study aimed to explore and gain an in-depth understanding of the use of Ruangguru online tutoring in Islamic Religious Education (PAI) learning as it naturally occurs in the field, rather than measuring it quantitatively. Creswell and Poth (2018) explain that a qualitative approach enables researchers to explore the meanings individuals construct regarding social and human issues.
2. Participants of the Study
The participants were selected purposively to ensure that the data reflected a range of relevant perspectives. The participants consisted of: (1) seven students from MI Al-Azhar Samarinda who actively used the Ruangguru application for learning Islamic Religious Education (PAI) through its online tutoring program; (2) the parents of each participating student; (3) the Branch Manager of Ruangguru Samarinda; and (4) a Marketing Officer of Ruangguru Samarinda. This combination of participants provided a comprehensive understanding of the learning experience from the students' perspective, parental supervision from the parents' perspective, and platform management from the service provider's perspective. 
3. Instruments
Data were collected using three complementary techniques. First, observations were conducted at MI Al-Azhar Samarinda and the Ruangguru Marketing Office in Samarinda to directly observe students' PAI learning activities using the Ruangguru application. Second, in-depth interviews were conducted with all participants using a semi-structured interview guide. These interviews explored students' learning experiences, their use of Ruangguru's features, learning motivation, parental involvement in supporting the learning process, and the role of Ruangguru in facilitating Islamic Religious Education (PAI) learning. Third, documentation was collected, including screenshots of the application's features, students' PAI scores before and after using Ruangguru, and other supporting documents. The trustworthiness of the data was ensured through source triangulation and methodological triangulation (Sugiyono, 2023).
4. Data Analysis Techniques
Data were analyzed using the interactive model developed by Miles et al. (2021), which consists of three cyclical components: data condensation, data display, and conclusion drawing and verification. Data condensation involved selecting, simplifying, and focusing raw data obtained from field notes, interview transcripts, and documents. Data display was carried out by presenting the organized data in the form of a systematic narrative. Conclusion drawing and verification were conducted continuously throughout the research process until credible and trustworthy conclusions were reached.

D. Findings   
Based on the triangulation of interview, observation, and documentation data, Ruangguru in Samarinda implements an e-learning-based learning model. Interviews with students, parents, and Ruangguru representatives revealed that the Ruangngaji feature serves as the primary learning medium used by students to study Islamic Religious Education (PAI). These findings were further supported by observations of the platform and documentation of its learning features, which demonstrated the integration of various instructional components, including learning videos, chapter summaries, practice exercises, and learning progress monitoring. 
1. The Ruangngaji Feature
Ruangngaji is the core feature used by students of MI Al-Azhar Samarinda to learn Islamic Religious Education (PAI). This feature presents PAI instructional videos in an engaging animated-cartoon format designed to suit elementary school students. Each subtopic is accompanied by an interactive learning video that incorporates short formative assessments throughout the lesson. If a student answers a question incorrectly, the video is replayed to reinforce understanding; if the answer is correct, the student automatically proceeds to the next section.
Based on the interview findings, all participating students identified Ruangngaji as the feature they used most frequently for learning PAI. Observations also revealed that the learning materials were delivered through interactive animated videos complemented by short practice exercises for each subtopic. When students provided incorrect answers, the system prompted them to review the material before continuing to the next section. These findings indicate that the presentation of learning materials through interactive animated videos is one of the defining characteristics of Ruangngaji, as perceived by students, parents, and platform representatives, and serves as an important factor in supporting the PAI learning process.
As a practical example, in lessons covering short chapters or surahs of the Qur’an, the introductory video presents each surah along with its explanation, including guidance on makharij al-huruf, or the proper articulation points of Arabic letters. These pronunciation guides are illustrated through animated visualizations, making them easier for students who are beginning to learn Arabic pronunciation to understand and practice.
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Figure 1. The Ruangngaji Feature in Ruangguru Online Tutoring

2. The Ruang Uji Feature
In addition to assessments integrated into the videos, Ruangguru provides the Ruang Uji feature as a separate question bank that students can access independently. This feature contains thousands of PAI practice questions organized by grade level and topic. Based on observation of the application, the Ruang Uji feature allows students to practice answering questions repeatedly, receive direct responses from the system, and review their understanding of the material independently. This feature supports students in monitoring their own learning progress and identifying topics that still require further practice.
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Figure 2. Example of Practice Exercises/Quizzes in Ruang Uji
3. Infographic Summary
Each lesson in the Ruangngaji feature is accompanied by an infographic summary that presents the key points of the instructional video in a concise and visually appealing format. The infographic summaries help students review the main ideas of each topic after watching the learning videos. Based on documentation of the application features, the summaries are designed with visual elements, short explanations, and structured content, making them easier for students to revisit when they need to strengthen their understanding of PAI materials.
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Figure 3. Infographic Summary in Ruangguru Online Tutoring
4. Learning Progress Report
Ruangguru provides a Learning Progress Report feature that periodically compiles students’ learning activity data, including the number of instructional videos watched, practice questions completed, total learning time, and average scores for each chapter. Based on interviews with parents, this feature helps them monitor their children’s learning activities without having to accompany them directly throughout the learning process. The report also provides students and parents with an overview of learning progress, making it easier to identify completed activities and areas that still require improvement.
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Figure 4. Learning Progress Report in Ruangguru Online Tutoring

This finding was supported by documentation of students’ scores, which showed an increasing trend after using the platform. However, the score data in this study served only as supporting data to strengthen the qualitative findings and were not analyzed as a quantitative measure of learning effectiveness.
Table 1. Improvement in PAI Learning Outcomes of MI Al-Azhar Samarinda Students
	Student Name
	Score Before
	Score After

	AK
	80
	91

	SA
	80
	86

	HZ
	82
	90

	IM
	78
	80

	CZH
	80
	82

	ZNK
	78
	85

	DR
	81
	87

	Average
	79
	86


Table 1 shows that all students demonstrated improvements in their PAI scores after regularly using Ruangguru, with score increases ranging from 2 to 11 points. The overall average score increased from 79 before using the platform to 86 afterward, representing a substantial improvement in the context of the end-of-semester examination.

E. Discussion
1. Helping Improve PAI Learning Outcomes 
The findings indicate that the use of Ruangguru contributed to improving students’ understanding and learning outcomes in Islamic Religious Education (PAI). This improvement can be interpreted as the result of the platform’s ability to provide interactive learning experiences through animated videos, practice exercises, and immediate feedback. Although the increase in students’ scores cannot be interpreted as causal evidence because this study used a qualitative design, the score documentation strengthens the finding that students experienced positive learning development after regularly using Ruangguru. This is consistent with Rohmah & Tegeh (2022), who found that interactive multimedia can increase students’ interest and learning outcomes in PAI. Sapitri and Suriani (2025) also emphasize that one of the main advantages of interactive media is its ability to provide instant feedback, which in turn improves overall learning mastery. Similarly, Hasibuan et al. (2024) showed that the consistent use of audio-visual media improves students’ learning outcomes in Islamic Religious Education.
2. Providing Accessible Learning Facilities
The findings also show that Ruangguru functions as an accessible learning facility for students and families. This accessibility is important because not all parents have sufficient time or knowledge to accompany their children in learning PAI directly. Through digital access, students can study independently using smartphones or tablets, while parents can monitor learning progress through available reports. This indicates that Ruangguru not only support students’ individual learning but also strengthens parental involvement in children’s education. This finding is in line with Rayhani et al. (2024), who emphasize that easy access to learning media and technology is an essential prerequisite for ensuring that digital integration in PAI learning can be implemented inclusively. Febriani et al. (2025) also emphasized that parents’ access to information regarding their children’s digital learning progress is essential for providing appropriate and effective learning support. Apriyanti et al. (2023) further affirm that the availability of structured tutoring is positively correlated with improved academic achievement, particularly in materials that require regular practice, such as memorizing short surahs.
3. Motivating Students to Learn Without Pressure
Another important finding is that Ruangguru helped increase students’ willingness to learn PAI independently. Before using Ruangguru, several students tended to show passive attitudes toward conventional PAI learning. After using the Ruangngaji feature, students became more willing to open the application, complete practice exercises, and repeat learning materials independently. This suggests that digital tutoring can reduce the impression that PAI is merely a memorization-based subject and instead present it as a more engaging and enjoyable learning experience. The gamified interface, animated narratives, and interactive exercises appear to create a learning atmosphere that feels less pressuring for students. This finding supports Rusdi et al. (2025), who found that digital learning media can increase students’ motivation because the learning process becomes more engaging and less monotonous. Nisa and Aryanti (2023) also demonstrated that interactive learning media with immediate feedback can reduce students’ resistance toward subjects that were previously perceived as difficult.
4. Helping Students Overcome Difficulties in Learning PAI
The use of Ruangguru also helped students overcome difficulties in learning PAI, especially in reading and pronouncing Qur’anic verses correctly. Through interactive instructional videos that incorporate guidance on makharij al-huruf and animated visualizations, students receive more concrete support than verbal explanations alone. The ability to replay difficult materials also allows students to practice repeatedly without feeling embarrassed or hesitant. This is particularly important in PAI learning because students’ abilities in Qur’anic recitation are often diverse, and regular classroom instruction may not always provide enough time for individualized practice. Pasha and Rahmanto (2025) argue that interactive media in Islamic education, when designed in accordance with students’ characteristics and learning needs, are more effective in enhancing student engagement than conventional one-way instructional media. Likewise, Sapitri and Suriani (2025) explain that providing students with opportunities to practice without fear of judgment repeatedly fosters greater learning confidence, which ultimately contributes to improved mastery of the subject matter.
5. Enhancing Students' Enthusiasm for Learning PAI
The findings further indicate that the audio-visual and narrative elements in Ruangngaji contributed to students’ enthusiasm for learning PAI. Students who previously perceived PAI as a subject centered mainly on memorization began to experience it as a more interactive and enjoyable learning process. The presence of animated videos, dynamic storytelling, and Qur’anic learning content accompanied by sign language also shows that the platform attempts to present religious learning through multiple sensory modalities. This is relevant to the learning characteristics of madrasah ibtidaiyah students, who often need visual, auditory, and repeated exposure to understand religious materials more effectively. Syafaatussalamah et al. (2025) emphasize that students’ learning enthusiasm consistently increases when instructional materials are presented through multiple sensory modalities. Likewise, Melati et al. (2023) confirmed that animation-based instructional media are effective in enhancing students’ learning motivation.
6. Facilitating Access to PAI Learning Materials
Ruangguru also facilitates students’ access to PAI learning materials beyond classroom time. Students can access the Ruangngaji materials anytime and anywhere as long as their devices are connected to the internet. This flexibility allows students to review lessons repeatedly, especially when preparing for examinations or when they need to strengthen their understanding of specific materials. Infographic summaries also help students revisit the main ideas of the learning materials in a concise and visually organized form. Faizah et al. (2023) explain that infographic-based media play a significant role in enhancing students’ interest in learning religious education because visually presented content is easier to comprehend and remember. Similarly, Masluhah et al. (2022) found that infographic-based instructional media significantly improve students’ learning outcomes compared with the conventional presentation of materials in text-only format. Firdaus et al. (2022) also found that technology-based learning media that enable independent and repeated access to instructional materials promote more consistent mastery of the subject matter than learning methods that rely solely on face-to-face instruction. Likewise, Setiyadi et al. (2024) confirmed that the availability of practice exercises accessible at any time is one of the strongest predictors of improved academic achievement among elementary school students.
Although the majority of participants expressed positive perceptions of the Ruangngaji feature, the findings should be interpreted carefully. This study did not identify substantial differences in participants’ views regarding the challenges of using the platform, which may be influenced by the fact that all participants were active Ruangguru users and therefore had relatively positive experiences with the platform. In addition, Ruangguru should not be understood as a replacement for teachers, but as a complementary digital learning resource that can support classroom instruction, parental supervision, and students’ independent learning. Accordingly, future studies should involve participants with more diverse levels of platform usage, compare Ruangguru with other e-learning platforms, and examine the long-term effects of digital tutoring on students’ learning outcomes, learning motivation, digital literacy, and religious character development.

F. Conclusion
This study demonstrates that an e-learning-based platform such as Ruangguru has the potential to support the transformation of Islamic Religious Education (PAI) learning at the Madrasah Ibtidaiyah (MI) level through flexible, student-centered digital technology. The findings indicate that Ruangguru can expand students’ opportunities for independent learning, enhance digital literacy in religious education, support teachers in integrating digital resources as a complement to face-to-face instruction, and help parents monitor their children’s learning progress more actively. These findings also provide useful input for educational technology developers and policymakers in designing digital learning platforms that are more responsive to the needs of religious and character education in Indonesia. However, this study was limited to one madrasah, involved a small number of participants, focused on a single learning platform, and was conducted within a limited period, so the findings cannot be generalized broadly or used to assess long-term effects. Therefore, future research should involve larger samples from different regions and educational levels, compare Ruangguru with other e-learning platforms, and employ experimental or mixed-methods designs to examine the long-term effects of digital tutoring on learning outcomes, motivation, digital literacy, and students’ religious character development.
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Abstract  

This study examines the role of Ruangguru   online tutoring in supporting Islamic  Religious Education (PAI) learning among students at MI Al - Azhar Samarinda. Using  a qualitative field research design, data were collected through observation, in - depth interviews, and documentation. Participants cons isted of seven students who  actively used Ruangguru for PAI learning, seven parents, one Ruangguru branch  manager, and one marketing officer, selected purposively to represent student,  family, and platform perspectives. Data were analyzed   using the interactive model  of Miles, Huberman, and Saldaña, including data condensation, data display, and  conclusion drawing. The findings show that Ruangguru in Samarinda operates  through an e - learning model centered on the Ruangngaji feature. This fea ture  provides animated PAI learning videos, infographic summaries, Ruang Uji practice  exercises, and learning progress reports. Ruangguru   supports PAI learning by  improving students’ understanding and learning outcomes, providing accessible  learning facilities, increasing motivation and enthusiasm, helping students  overcome difficulties in Qur’anic recitation and related materials, and enab ling  students to access learning resources anytime and anywhere. The study indicates  that online tutoring platforms can serve as complementary learning resources for  PAI at the madrasah ibtidaiyah   level. However, broader studies involving different  schools, platforms, and learning contexts are needed to strengthen the  generalizability of these findings.   Keywords :   e - learning, Islamic Religious Education, madrasah ibtidaiyah, online  tutoring, Ruangguru   Copyright © 202 6   Susanto, Misbahul Khairani ,   Noor Malihah, Ferli Septi Irwansyah  
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