
 

Tarbiyah wa Ta’lim: Jurnal Penelitian Pendidikan dan Pembelajaran 
https://journal.iain-samarinda.ac.id/index.php/Tarbiyawat/index  
e-mail: jtarbiyahwatalim@gmail.com  

November, 2026. Vol. 13, No. 3 
p-ISSN: 2338-4530 
e-ISSN: 2540-7899 

pp. 237-252   

 

 Tarbiyah wa Ta’lim: Jurnal Penelitian Pendidikan dan Pembelajaran. Vol. 13, No.3 | |237 
 

The Effect of Self-Efficacy on Qur’an Memorization among Gen Z in 
Islamic Boarding Schools 

 
1*Taufikur Rohman, 2Humaida Humaida 

1*,2Universitas Kutai Kartanegara 

*Corresponding E-mail: taufikurrohman@unikarta.ac.id 
 

Abstract 

This study examines the contribution of self-efficacy to Qur’an memorization ability among Generation 
Z students in East Kalimantan Islamic Boarding Schools. A quantitative ex post facto design involved 
157 students from three junior high schools: SMP Bilingual Miftahul Ulum Tenggarong, SMP 
Muhammadiyah 5 Samarinda, and SMP IT Insan Mulia Balikpapan. Self-efficacy was measured using 
a five-point Likert questionnaire, whereas Qur’an memorization ability was assessed by tahfidz teachers 
through a performance rubric covering tajwid, tahfizh, and fashahah. Descriptive statistics and simple 
linear regression were applied after normality and linearity assumptions were met. The results 
demonstrate that self-efficacy positively and significantly contributes to Qur’an memorization ability 
(R = 0.738; R² = 0.544; B = 0.612; p < 0.001). Students’ beliefs in starting memorization, persisting 
through difficulty, and applying confidence across learning situations appear to support tahfidz 
achievement. The study offers conceptual novelty by framing magnitude, strength, and generality as 
psychological dimensions for strengthening Gen Z tahfidz learning in boarding school contexts. 
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INTRODUCTION  

Qur’an memorization is a central practice in Islamic education because it 
combines spiritual formation, disciplined learning, and long-term character 
development. In Islamic Boarding Schools, tahfidz is not positioned merely as an 
additional religious activity, but as a structured educational program that shapes 
students’ daily routines, learning discipline, and religious identity (Arrasyidin & 
Azani, 2025; M. A. H. Siregar & Tumiran, 2025). However, memorizing the Qur’an 
requires more than repetition and instructional technique. It also demands 
psychological readiness, self-regulation, emotional control, and confidence that 
students can complete memorization targets despite repeated correction and gradual 
difficulty (Bandura, 1997; Schunk & Pajares, 2002; Zimmerman, 2000). Foundational 
perspectives on self-efficacy and achievement motivation also show that belief 
systems influence behavior, learning choices, and persistence in academic tasks 
(Bandura, 1977, 1986; Pajares & Schunk, 2001; Wigfield & Eccles, 2000). 

The psychological dimension becomes more critical when tahfidz learning is 
experienced by Generation Z students. This generation learns in a digital ecosystem 
marked by fast information flow, multimedia exposure, and frequent distraction, 
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while at the same time requiring recognition, feedback, and meaningful 
interaction in learning (Antons et al., 2025; Darussalam et al., 2026; Martin et al., 2025; 
Taba et al., 2022). In the tahfidz context, these characteristics can create tension: 
students are expected to maintain attention and repetition for long periods, whereas 
their everyday digital habits tend to train rapid shifts of attention. Therefore, 
memorization achievement among Generation Z students needs to be understood 
through the interaction between instructional practice and internal psychological 
strength. Studies on digital identity and internet-generation behavior further indicate 
that Generation Z learners are shaped by online self-presentation, rapid media 
interaction, and changing patterns of attention (Kollárová & Niklová, 2025; Nurlaila 
et al., 2024; Schwarze et al., 2025). Qur’anic literacy research also shows that digital 
disruption can affect how students strengthen religious identity through literacy 
practices (Pangesti, 2026). 

The need for this perspective appeared in the research setting. Initial 
screening of tahfidz performance in the three participating schools showed a wide 
score range, from 48 to 96, indicating that students entered the memorization program 
with uneven levels of mastery. Teachers also reported that some students were able 
to submit memorization regularly, while others needed repeated correction, 
additional muraja’ah, and reassurance before presenting their memorization. This 
variation suggests that the problem is not limited to method or practice frequency. It 
also concerns students’ belief that they are able to begin memorizing, survive 

difficulty, and maintain memorization under different learning conditions (Asmardi 
& Rudi, 2026; Rinalya, 2023; Swasono, 2024). This regional relevance is consistent with 
earlier East Kalimantan research showing that adversity quotient and self-efficacy are 
related to students’ Qur’an memorization ability (Rohman, 2023). 

Self-efficacy offers a useful theoretical lens for explaining this issue. (Bandura, 
1997) defines self-efficacy as a person’s belief in their capability to organize and 
perform actions required to attain certain outcomes. In learning, self-efficacy affects 
how students choose tasks, regulate effort, respond to failure, and persist when they 
face obstacles (Bandura, 2012; Honicke & Broadbent, 2016; Talsma et al., 2018). 
Applied to Qur’an memorization, self-efficacy refers to students’ confidence that they 
can memorize verses, correct mistakes, repeat muraja’ah, and continue the process 
even when targets become more difficult. The operational use of magnitude, strength, 
and generality also follows the academic self-efficacy tradition and Bandura’s 
guidance for constructing self-efficacy scales (Bandura, 2006; Pajares, 1996). 

Students with stronger self-efficacy are more likely to treat memorization 
difficulties as manageable learning challenges, not as proof of inability. They tend to 
invest effort, accept feedback, and continue practicing after errors in recitation 
submission. Conversely, students with weaker self-efficacy may avoid difficult verses, 
become anxious during setoran, or stop trying after several unsuccessful attempts 
(Artino, 2012; Komarraju & Nadler, 2013; Naqiyah, 2022; Panadero et al., 2017). This 
distinction is important because tahfidz learning is cumulative: small failures in 
confidence can accumulate into inconsistent practice, while repeated mastery 

experiences can strengthen both belief and performance. This interpretation is also 
supported by motivation theories that emphasize competence, autonomy, goal 
orientation, and internalized motivation in sustaining learning effort (Deci & Ryan, 
2000; Pintrich, 2000; Ryan & Deci, 2020). 
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Islamic Boarding Schools provide a unique environment for examining this 
relationship. Their structured routines, teacher supervision, peer culture, and  
religious atmosphere can support memorization, yet the same structure may also 
create pressure for students who lack confidence or emotional readiness (Encung & 
Rusydi, 2026; Hendra et al., 2024; Jiang et al., 2026; Salim & Pohan, 2025). Thus, self-
efficacy should not be treated as a marginal variable. It functions as a psychological 
bridge between the boarding school system and students’ ability to transform that 
system into consistent tahfidz performance. In tahfidz boarding-school contexts, 
resilience has likewise been identified as a psychological resource that helps 
memorization students maintain effort under demanding routines (Luthfia & 
Kawuryan, 2026). 

Previous studies have shown that self-efficacy is related to learning 
persistence, achievement, and memorization outcomes (Broadbent & Poon, 2015; 
Hendra et al., 2024; Pohan, 2023; Richardson et al., 2012; Rohman et al., 2026). 
Nevertheless, most discussions of tahfidz achievement remain method-centered, 
while the psychological mechanism through which students sustain memorization in 
formal Islamic boarding schools has received less conceptual attention. Moreover, 
many studies on self-efficacy use general academic outcomes, whereas Qur’an 
memorization requires a specific combination of cognitive accuracy, oral performance, 
discipline, and spiritual commitment. 

The novelty of this study is therefore not only contextual but also conceptual. 

Contextually, it focuses on Generation Z junior high school students in Islamic 
Boarding Schools in East Kalimantan. Conceptually, it positions Bandura’s three 
dimensions of self-efficacy—magnitude, strength, and generality—as an explanatory 
framework for tahfidz performance. Magnitude explains students’ confidence when 
facing memorization tasks of different levels of difficulty; strength explains how 
firmly they maintain belief when errors, anxiety, or delayed targets occur; and 
generality explains whether confidence can be transferred across varying 
memorization situations. This framing extends earlier work by linking self-efficacy 
dimensions directly to the practical structure of tahfidz learning. 

Based on this analytical gap, this study aims to examine the contribution of 
self-efficacy to the Qur’an memorization ability of Generation Z students in Islamic 
Boarding Schools in East Kalimantan. The findings are expected to enrich Islamic 
educational psychology by showing how students’ internal beliefs contribute to 
religious learning outcomes. Practically, the study offers guidance for tahfidz teachers, 
school administrators, and parents in designing memorization strategies that combine 
discipline with psychological support, gradual targets, constructive feedback, and 
emotionally safe recitation submission. 

 

RESEARCH METHODOLOGY 

This study used a quantitative approach with an ex post facto design because 
the research examined the contribution of self-efficacy to Qur’an memorization ability 
based on naturally occurring conditions, without experimental treatment or 
manipulation of the learning environment (Creswell & Poth, 2018; Rohwer, 2022; D. 
A. Siregar, 2022). The study was conducted from January to April 2026 in three junior 
high school Islamic Boarding Schools in East Kalimantan: SMP Bilingual Miftahul 
Ulum Tenggarong, SMP Muhammadiyah 5 Samarinda, and SMP IT Insan Mulia 
Balikpapan. These institutions were selected because they implement structured 
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tahfidz programs within a boarding school system and have regular memorization 
submission, muraja’ah, and teacher supervision. 

The accessible population consisted of 258 Generation Z junior high school 
students participating in tahfidz programs at the three schools, distributed as follows: 
92 students at SMP Bilingual Miftahul Ulum Tenggarong, 84 students at SMP 
Muhammadiyah 5 Samarinda, and 82 students at SMP IT Insan Mulia Balikpapan. 
The sample size was calculated using the Yamane formula with a 5% margin of error, 
resulting in 157 respondents. The sample was then allocated proportionally across the 
three schools, namely 56 students from SMP Bilingual Miftahul Ulum Tenggarong, 51 
students from SMP Muhammadiyah 5 Samarinda, and 50 students from SMP IT Insan 
Mulia Balikpapan. Respondents were selected through simple random sampling to 
give each eligible student an equal chance of being included (Krejcie & Morgan, 1970; 
Rahman et al., 2022; Stratton, 2023; Yamane, 1967).  

Data collection used two instruments. First, students’ self-efficacy was 
measured through a five-point Likert questionnaire administered offline, ranging 
from strongly disagree to strongly agree. The questionnaire consisted of 20 items 
developed from the dimensions of magnitude, strength, and generality. Second, 
Qur’an memorization ability was not measured by a self-report questionnaire; it was 
assessed by tahfidz teachers using a performance rubric covering tajwid accuracy, 
tahfizh fluency, and fashahah. This rubric-based assessment was used because 
memorization ability is a demonstrable performance and should be evaluated through 

recitation, teacher observation, and scoring criteria rather than by students’ 
perceptions alone (Boateng et al., 2018; Hossan et al., 2025; Taber, 2018).  

The research procedure was conducted systematically. Instrument indicators 
were first reviewed by experts in Islamic education and educational measurement, 
followed by a pilot test on 30 students with similar characteristics to the research 
sample. The validity test used corrected item-total correlation, with an r-table value of 
0.361 at a 5% significance level. The self-efficacy questionnaire obtained calculated r 
values ranging from 0.382 to 0.726, while the Qur’an memorization rubric obtained 
calculated r values ranging from 0.418 to 0.694; therefore, all items and rubric 
indicators were declared valid. Reliability was examined using Cronbach’s Alpha. The 
self-efficacy instrument obtained an alpha of 0.775, and the Qur’an memorization 
rubric obtained an alpha of 0.643. These values were considered acceptable for 
educational field research because alpha values above 0.60 are commonly interpreted 
as sufficient for exploratory measurement, while values above 0.70 indicate stronger 
internal consistency (Hair et al., 2019; Taber, 2018).  

The collected data were coded, tabulated, and analyzed using descriptive and 
inferential statistics. Descriptive statistics were used to present the distribution of 
scores, while inferential statistics were applied through simple linear regression to test 
whether self-efficacy contributed to Qur’an memorization ability (Field, 2018; Nada et 
al., 2025; Stapor, 2020). Before regression analysis, prerequisite tests were performed, 
including residual normality and linearity tests. Hypothesis testing was conducted at 
a significance level of 0.05, with p values below 0.001 interpreted as very strong 

evidence of statistical significance in this study. 
 

RESULTS 

Before the hypothesis was tested, the instruments were examined to ensure that both 
variables were measured accurately and consistently. This stage was especially 
important because the independent variable was measured using a self-efficacy 
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questionnaire, whereas the dependent variable was assessed through  a teacher-rated 
tahfidz performance rubric. Therefore, the first result presented concerns the validity 
and reliability of the instruments. 

Table 1. Validity and Reliability Test Results 

Variable 
Number 
of Items 

Validity Test 
Results 

Cronbach’s 
Alpha 

Description 

Self-Efficacy 20 

Valid; 
rcalculated = 
0.382-0.726 > 

rtable = 0.361; p 
< 0.05 

0.775 Reliable 

Qur’an 
Memorization 

Ability 

10 rubric 
indicators 

Valid; 
rcalculated = 
0.418-0.694 > 

rtable = 0.361; p 
< 0.05 

0.643 
Acceptable 
reliability 

 

Table 1 indicates that all self-efficacy questionnaire items and all Qur’an 
memorization rubric indicators met the validity criteria. The self-efficacy 
questionnaire obtained corrected item-total correlations ranging from 0.382 to 0.726, 
which exceeded the r-table value of 0.361, with a Cronbach’s Alpha of 0.775. The 
Qur’an memorization rubric obtained corrected item-total correlations ranging from 
0.418 to 0.694, also exceeding the r-table value, with a Cronbach’s Alpha of 0.643. 
These results show that the instruments were adequate for collecting field data, while 
also responding to the need to distinguish between questionnaire-based psychological 
measurement and rubric-based memorization performance assessment. 

After the instruments were declared feasible, descriptive analysis was 
conducted to understand the score distribution of each variable. This description 
provides an initial empirical picture of students’ self-efficacy and Qur’an 
memorization performance before the relationship between the two variables is 
examined through regression analysis. 

Table 2. Statistical Description of Research Variables 

Variable Mean 
Std. 

Deviation 
Minimum Maximum 

 

Self Efficacy 
68,32 8,599 48 88 

Qur’an 
Memorization 

Ability 

 

70,71 9,819 48 96 

The descriptive results in Table 2 show that the self-efficacy variable had a 
mean of 68.32, a standard deviation of 8.599, a minimum score of 48, and a maximum 
score of 88. Meanwhile, Qur’an memorization ability had a mean of 70.71, a standard 
deviation of 9.819, a minimum score of 48, and a maximum score of 96. These values 
indicate that students’ memorization performance was slightly higher on average than 
their self-efficacy score, but both variables showed considerable variation. This 
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variation supports the assumption that differences in psychological readiness may 
contribute to differences in tahfidz performance. 

The variation in self-efficacy was then examined through each indicator. This 
analysis was needed because the total mean alone does not show whether students’ 
confidence is evenly distributed across the dimensions of magnitude, strength, and 
generality. Accordingly, Table 3 presents the percentage distribution of responses for 
each self-efficacy item. 

Table 3. Percentage of Responses to the Self Efficacy Questionnaire 

Indicator Item SS S R TS STS 

Magnitude 

1 16,6 40,8 29,9 11,5 1,3 

2 13,4 42,7 36,9 5,1 1,9 

3 3,2 33,1 28 30,6 5,1 

4 20,4 41,4 30,6 5,7 1,9 

5 12,7 43,3 36,9 5,7 1,3 

6 11,5 22,9 22,3 37,6 5,7 

7 9,6 49,7 28 11,5 1,3 

Strength 

8 4,5 19,1 24,2 42,7 9,6 

9 7 35 19,7 34,4 3,8 

10 25,5 57,3 11,5 5,1 0,6 

11 3,2 15,3 15,9 49 16,6 

12 8,9 15,3 29,9 36,9 8,9 

13 43,9 44,6 5,7 5,1 0,6 

14 7,6 21 18,5 43,9 8,9 

Generality 

15 8,3 19,1 22,9 42 7,6 

16 20,4 44,6 31,2 3,2 0,6 

17 8,3 20,4 27,4 36,9 7 

18 34,4 43,3 15,9 5,1 1,3 

19 19,7 49 14,6 14 2,5 

20 9,6 24,2 28,7 26,8 10,8 

 

Table 3 shows that students’ responses varied across the three dimensions of 
self-efficacy. In the magnitude dimension, items 1, 2, 4, 5, and 7 were dominated by 
positive responses, whereas items 3 and 6 still showed relatively large proportions of 
disagreement. This indicates that students were more confident in ordinary 
memorization tasks than in tasks perceived as difficult. In the strength dimension, the 
variation was more visible: items 10 and 13 reflected strong agreement, while items 8, 
11, 12, and 14 showed higher disagreement. This pattern suggests that some students’ 
confidence weakened when they encountered correction, pressure, or delay in 
reaching targets. In the generality dimension, positive responses appeared in items 16, 
18, and 19, but items 15, 17, and 20 revealed that confidence was not always 
transferred across different learning situations. Overall, students’ self-efficacy was not 
yet equally strong across all psychological dimensions. 

Because regression analysis requires certain assumptions, the next stage 
tested the normality of residuals and the linearity of the relationship between self-
efficacy and Qur’an memorization ability. These tests were conducted to ensure that 
the regression model was appropriate for estimating the contribution of self-efficacy 
to memorization performance. 
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Table 4. Prerequisite Test Results 

 

Statistical test Decision 

Kolmogorov-Smirnov Fulfilled 

Linearity Deviation from 
Linearity Sig. = 0.126 > 
0.05 

Fulfilled 

 

Table 4 shows that the prerequisite tests for regression analysis were fulfilled. 

The Kolmogorov-Smirnov test produced an Asymp. Sig. value of 0.200, indicating that 
the residuals were normally distributed. The linearity test also showed that the 
Deviation from Linearity value was greater than 0.05, meaning that the relationship 
between self-efficacy and Qur’an memorization ability could be treated as linear. 
Therefore, the data met the requirements for simple linear regression analysis. 

The relationship between the two variables was then observed visually 
through a scatter plot. This visual examination helped identify whether the empirical 
pattern of the data supported the statistical assumption of a positive and linear 
relationship. The following figure presents the partial regression plot between self-
efficacy and Qur’an memorization ability. 

 

Figure 1. Partial Regression Plot Graph (Y vs X) 
 

Figure 1 shows that the points tend to rise from the lower-left area toward the 
upper-right area. This pattern indicates that students with higher self-efficacy scores 
generally obtained higher Qur’an memorization performance scores. Although a few 
points were dispersed outside the main cluster, the overall pattern still supports a 
positive and reasonably linear relationship. This visual evidence strengthens the 

prerequisite test and provides an initial basis for interpreting the regression results. 
After the assumptions were met and the visual pattern supported a positive 

relationship, the regression model was analyzed to determine the strength of the 
relationship and the proportion of variance explained by self-efficacy. The model 
summary is presented in Table 5. 
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Table 5. Model Summary of Simple Linear Regression Analysis 

Model R R2 Adjusted R2 RMSE 

 

1 

 

0,738 0,544 0,541 6,652 

 

Table 5 shows an R value of 0.738, indicating a strong positive relationship 
between self-efficacy and Qur’an memorization ability. The R² value of 0.544 means 
that 54.4% of the variation in Qur’an memorization ability can be explained by self-
efficacy, while the remaining 45.6% is related to other factors outside the model, such 
as learning motivation, parental support, peer environment, teacher feedback, 
discipline, or tahfidz learning methods. The Adjusted R² value of 0.541 indicates that 
the model had stable explanatory power, with an RMSE value of 6.652. 

The next analysis examined the regression coefficient to determine the 
direction and magnitude of the effect. This test also established whether the 
contribution of self-efficacy to Qur’an memorization ability was statistically 
significant. 

Table 6. Regression Coefficients and Significance Test 

Model 
Unstandardized 

Coefficients 

Standardized 
Coefficients 

t Sig. 

 B Std. Error Beta   

(Constant) 3,042 4,309  0,706 0,481 

Self 
Efficacy 

0,612 0,07 0,536 8,715 p < 0.001 

 

Based on Table 6, the regression equation was Y = 3.042 + 0.612X. The constant 
value of 3.042 indicates the predicted Qur’an memorization score when self-efficacy 
is held constant, while the coefficient of 0.612 means that every one-unit increase in 

self-efficacy is followed by a 0.612-point increase in Qur’an memorization ability. The 
t value of 8.715 and p < 0.001 indicate that self-efficacy has a positive and statistically 
significant contribution to Qur’an memorization ability among Generation Z students 
in Islamic Boarding Schools in East Kalimantan. 

These results show that self-efficacy is not merely a supporting psychological 
attribute, but a measurable contributor to tahfidz performance. Students who believe 
they can start memorizing, withstand difficulty, and apply confidence across learning 
situations tend to demonstrate stronger Qur’an memorization ability. Thus, the 
findings confirm that psychological reinforcement should be integrated into tahfidz 
learning strategies, especially for Generation Z students in boarding school 
environments. 

DISCUSSION 

This study demonstrates that self-efficacy positively and significantly contributes to 
Qur’an memorization ability among Generation Z students in East Kalimantan Islamic 
Boarding Schools. The result is indicated by R = 0.738, R² = 0.544, B = 0.612, t = 8.715, 
and p < 0.001. These figures show that self-efficacy explains more  than half of the 
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variation in memorization performance. Therefore, the main finding is not simply that 
the two variables are related, but that students’ belief in their own capability functions 
as an important psychological resource for achieving tahfidz outcomes. 

This finding is consistent with social cognitive theory, which explains that 
perceived capability affects students’ choices, effort, persistence, and emotional 
reactions when facing demanding tasks (Bandura, 1997, 2012; Schunk & DiBenedetto, 
2020). Qur’an memorization is a task that requires repeated practice, oral accuracy, 
correction, and delayed achievement. When students believe that they can manage 
these demands, they are more likely to continue practicing even after errors occur. 
This interpretation also corresponds with Zimmerman’s view that self-efficacy 
supports self-regulated learning because learners who trust their ability tend to 
monitor progress and adjust strategies more actively (Zimmerman, 2000; Zimmerman 
& Moylan, 2009).  

Compared with previous studies, the present findings align with at least six 
streams of research. Hendra et al. (2024), Pohan (2023), Rosadi et al. (2025), (Rohman 
et al. (2026), Honicke & Broadbent (2016), and Talsma et al. (2018) similarly show that 
self-efficacy is linked to stronger learning persistence and academic or memorization 
performance. Richardson et al. (2012) also identified self-efficacy as one of the 
strongest psychological correlates of academic performance, while Panadero et al. 
(2017) demonstrated that self-assessment activities can improve self-efficacy and self-
regulated learning. The consistency across these studies indicates that students’ belief 

in their capability is not a peripheral factor, but a central mechanism in sustained 
learning. 

The similarity between this study and previous research may be explained by 
the nature of mastery experience. In tahfidz learning, every successful setoran, 
correction, and muraja’ah session can become evidence for students that 
memorization is achievable. This repeated evidence strengthens confidence, which 
then encourages greater effort in the next memorization task. Such a reciprocal process 
is similar to the model proposed by Talsma et al. (2018), in which self-efficacy and 
performance influence each other over time. In boarding schools, the cycle may 
become stronger because students experience daily routines, teacher feedback, peer 
comparison, and repeated performance evaluation. 

Nevertheless, this study also differs from much of the existing literature. 
Many previous studies examined self-efficacy in general academic learning, online 
learning, or university contexts (Broadbent & Poon, 2015; Komarraju & Nadler, 2013; 
Richardson et al., 2012), whereas this study focuses on Qur’an memorization as an 
oral, religious, and performance-based learning activity. In addition, the dependent 
variable in this study was assessed through a tahfidz performance rubric rather than 
a perception questionnaire. This methodological distinction is important because 
memorization ability must be demonstrated through recitation quality, fluency, and 
accuracy, not merely reported by students. 

The context of Generation Z also explains why self-efficacy becomes highly 
relevant. Digital media exposure can fragment attention and make sustained 

repetition more difficult, while tahfidz requires patience, focus, and consistency 
(Antons et al., 2025; Martin et al., 2025; Taba et al., 2022). Students with stronger self-
efficacy may be better able to manage this tension because they interpret 
memorization as an achievable challenge. By contrast, students with weaker self-
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efficacy may experience correction or repeated failure as psychological pressure, 
especially in a boarding school system that emphasizes discipline and target 
completion. 

The indicator-level findings provide a more detailed explanation. The 
magnitude dimension shows whether students feel capable of handling memorization 
tasks with different levels of difficulty. Positive responses on several magnitude items 
indicate that many students felt capable of memorizing ordinary material, but 
disagreement on other items suggests hesitation when the task became more 
demanding. This means that teachers should not only assign targets, but also arrange 
memorization difficulty gradually so that students can accumulate mastery 
experiences before facing more complex verses. 

The strength dimension reveals the firmness of students’ belief when obstacles 
occur. In this dimension, several items showed stronger disagreement, indicating that 
some students’ confidence decreased when they faced mistakes, pressure, or delayed 
target achievement. This finding is important because tahfidz success depends heavily 
on endurance. Students may initially believe that they can memorize, but if that belief 
is fragile, they may withdraw when corrected. Therefore, teacher feedback should be 
firm enough to maintain accuracy but supportive enough to prevent students from 
interpreting correction as personal failure. 

The generality dimension shows whether students’ confidence can operate 
across different learning situations. Some students may feel confident when 

accompanied by a teacher, when memorizing short passages, or when practicing with 
peers, but may feel less capable during formal setoran or when facing unfamiliar 
verses. This finding suggests that self-efficacy strengthening should include varied 
learning situations: individual memorization, peer muraja’ah, guided correction, and 
independent recitation. Such variation helps students transfer confidence from one 
situation to another. 

Taken together, the three dimensions of self-efficacy offer the conceptual 
novelty of this study. Rather than treating self-efficacy as a single general confidence 
score, this research shows that magnitude, strength, and generality can be used to read 
the psychological structure of tahfidz learning. Magnitude explains confidence in task 
difficulty, strength explains resilience under pressure, and generality explains transfer 
of confidence across contexts. This framework contributes to Islamic educational 
psychology by translating social cognitive theory into the specific practice of Qur’an 
memorization in boarding schools. 

The statistical contribution of 54.4% also has practical meaning. It implies that 
strengthening self-efficacy can be a strategic entry point for improving tahfidz 
performance, although it is not the only factor. Other variables such as motivation, 
parental support, peer culture, teacher guidance, learning discipline, and 
memorization methods still need attention. This finding therefore invites a balanced 
interpretation: self-efficacy is strong enough to matter substantially, but tahfidz 
achievement remains a multidimensional outcome shaped by psychological, 
pedagogical, familial, and institutional factors. 

The practical implications are clear for tahfidz teachers. Teachers should provide 
gradual targets, visible progress records, constructive feedback, and opportunities for 
successful recitation. Such practices help students build mastery experiences, which 
are the most influential source of self-efficacy (Bandura, 1997; Usher & Pajares, 2008). 
Teachers also need to normalize mistakes as part of the  memorization process, 
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because anxiety during setoran can weaken confidence and reduce performance. In 
this way, tahfidz instruction becomes not only corrective but also empowering. 

For boarding school administrators, the findings imply that discipline should 
be balanced with psychological support. A structured tahfidz schedule is beneficial, 
but it should be accompanied by mentoring, peer support, motivational guidance, and 
communication with parents. For parents, the implication is that emotional 
encouragement at home remains important even when students live in boarding 
schools. Students need to feel that memorizing the Qur’an is a progressive journey, 
not a burden measured only by the number of pages or juz completed. 

Academically, this study advances the discussion of tahfidz learning by 
integrating social cognitive theory with performance-based Qur’an memorization 
assessment. It fills a gap between method-centered tahfidz studies and psychological 
studies of self-efficacy by showing that the success of memorization is shaped by both 
external learning structures and internal beliefs. This contribution is especially 
relevant for Islamic education research because it offers a model for examining 
religious learning outcomes through empirically measurable psychological 
constructs. 

At the policy level, the findings suggest that tahfidz programs in Islamic 
Boarding Schools should include self-efficacy-building activities in their curriculum 
and supervision system. Schools may design staged memorization targets, teacher 
feedback standards, peer muraja’ah groups, and student reflection sheets that help 

learners recognize progress. Future research should test whether interventions based 
on mastery experience, verbal persuasion, and self-regulated learning strategies can 
increase self-efficacy and improve memorization performance over time. 

Overall, the discussion confirms that self-efficacy is a substantial 
psychological contributor to Qur’an memorization ability among Generation Z 
students in Islamic Boarding Schools. The finding is meaningful because it explains 
why students exposed to similar routines and learning systems may still achieve 
different memorization outcomes. Effective tahfidz learning therefore cannot rely 
solely on schedules, methods, or targets. It also requires systematic efforts to build 
students’ confidence, persistence, and adaptability as the psychological foundation of 
sustained memorization. 
 

CONCLUSION AND RECOMMENDATIONS 

Based on the results, it can be concluded that self-efficacy positively and 
significantly contributes to Qur’an memorization ability among Generation Z 
students in Islamic Boarding Schools in East Kalimantan. The regression results show 
R = 0.738, R² = 0.544, B = 0.612, and p < 0.001, meaning that students with stronger 
self-efficacy tend to demonstrate better memorization performance. This finding 
confirms that tahfidz success is not determined only by method, repetition, and 
boarding school routines, but also by students’ confidence in beginning 
memorization, persisting through difficulty, and applying their capability across 
learning situations. 
This study contributes conceptually by positioning the dimensions of magnitude, 
strength, and generality as a framework for understanding tahfidz performance 
among Generation Z students. Practically, tahfidz teachers, boarding school 
administrators, and parents are advised to strengthen students’ self-efficacy through 
gradual targets, constructive feedback, emotionally safe setoran, peer  muraja’ah, and 
visible records of progress. Future research should test intervention models that 
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combine self-efficacy training with tahfidz learning strategies and should include 
other variables such as motivation, parental support, peer environment, discipline, 
and teacher feedback to obtain a more comprehensive explanation of Qur’an 
memorization achievement. 
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