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Abstract

This quantitative pre-experimental study examined the influence of Reciprocal
Teaching in improving tenth-grade students’ reading comprehension of recount texts
among the tenth graders at an Indonesian Islamic Secondary School in the province
of Lampung, Indonesia. This research used a one-group pre-test post-test design with
18 students. After the implementation of the Reciprocal Teaching method, a post-test
aligned with the four core strategies, namely: predicting, clarifying, questioning, and
summarizing, was conducted. The Shapiro-Wilk normality test showed that the pre-
test scores were not normally distributed (p-value =.020), while the post-test met the
normality assumption (p-value = .139). A Wilcoxon test was then applied and revealed
a highly significant improvement (p-value = .000), indicating that Reciprocal Teaching
had a strong positive effect on students’ reading comprehension on recount text.
The findings conclude that the structured scaffolding provided by RT effectively
enhances students' ability to construct meaning and internalize reading strategies.
This study highlights the significance of RT as a robust instructional tool for EFL
teachers to foster independent reading habits and improve academic outcomes in
Islamic secondary school settings. The results recommend broader implementation
of strategy-based instruction to address persistent literacy gaps in foreign language
learning.
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A. Introduction

Recent studies consistently show that Reciprocal Teaching (RT) is one of the
most effective strategies for improving reading comprehension in EFL contexts.
Many researchers have examined RT because it integrates predicting, questioning,
clarifying, and summarizing in a structured way. Several articles report that RT
increases student engagement and supports deeper comprehension across
different text genres. Maryam, for example demonstrated that RT improved
Indonesian students’ comprehension of recount texts and increased class
participation.! Ginanjar, also found that RT significantly enhanced vocational
students’ reading comprehension.” These findings highlight the importance of
exploring RT further, especially in classrooms where students struggle with
reading tasks. Additionally, Reciprocal Teaching (RT) is a way of teaching that was
created by Palinscar and Brown in 1984.% It helps students understand what they
read better by having conversations between the teacher and the students.
Reciprocal Teaching is defined as an instructional method that facilitates students’
comprehension through structured dialogue and the use of four main strategies:
predicting, questioning, clarifying, and summarizing, where both teachers and
students take active roles in constructing meaning.*

One of the persistent challenges observed in EFL classrooms is students’ low
interest in reading English texts. Reading comprehension requires sustained
attention, cognitive engagement, and curiosity; however, when learners
demonstrate limited interest, they tend to avoid reading tasks or rely excessively
on word-for-word translation strategies, often without achieving genuine
comprehension. Insufficient reading interest restricts learners’ exposure to key
reading processes, including identifying main ideas, interpreting vocabulary and
grammatical structures, and constructing coherent summaries. Previous studies in
the Indonesian EFL context have shown that reading interest is significantly
associated with learners’ reading comprehension ability, indicating a direct
relationship between affective engagement and cognitive performance.
Rahmawati and Supriyadi reported that students with high reading interest
demonstrated better comprehension strategies, such as predicting and
summarizing, compared to students with low reading interest.” Ramadhianti and
Somba reported that Indonesian EFL students experience various reading
comprehension difficulties, particularly in understanding vocabulary, identifying
main ideas, making inferences, and comprehending implicit information in texts.

' Siti Maryam, “The Effectiveness Of Reciprocal Technique On Students ’ Reading Skill At 10 Th
Graders In Sma Ma ’ Arif Nu Karanganyar Purbalingga English Education Study Program Education
Department Faculty Of Tarbiyah And Teacher Training State Islamic University,” 2025.

? Teten Ginanjar, Eka Nurhidayat, and Rama Dwika Herdiawan, “The Effectiveness of Reciprocal
Teaching in Enhancing Reading Comprehension in Majalengka” 3, no. 2 (2025): 56-60.

3 Aannemarie Sullivan Palinscar et al., “Reciprocal Teaching of Comprehension- Fostering and
Comprehension-Monitoring Activities Reciprocal Teaching of Comprehension- Fostering and
Comprehension- Monitoring Activities,” no. February 2015 (2009): 37-41,
https://doi.org/10.1207/s1532690xci0102.

4 Aannemarie Sullivan Palinscar and Ann L Brown, “Reciprocal Teaching of Comprehension-
Fostering and Comprehension-Monitoring Activities,” Cognition and Instruction 1, no. 2 (1984): 117-75.

> Jihan Alfaizah and Wahyuddin Naro, “The Correlation Between Students ’ Interest And Their,”
n.d., 129-36.
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The study also highlighted that limited reading strategies and low engagement
during reading activities contribute to students’ inability to construct meaning
effectively from English texts.® This finding suggests that instructional
interventions should extend beyond the teaching of reading strategies alone and
explicitly address learners’ motivation, curiosity, and engagement with texts to
foster more effective reading comprehension.

Another important factor is students’ lack of enthusiasm for learning English.
Enthusiasm strongly influences students’ persistence and willingness to engage
with difficult texts. Teachers at this research setting, namely MA Al Fatah,
reported that many learners appear passive during reading sessions and complete
assignments without a deep understanding. Aditya found that enthusiasm
significantly impacts reading comprehension outcomes among Indonesian junior
school students.” Therefore, instructional methods that enhance both enthusiasm
and comprehension are highly necessary. Reading comprehension itself is an
active and complex process in which readers construct meaning by interacting
with the text, integrating prior knowledge, linguistic competence, and contextual
understanding, while also involving cognitive processes such as inference-making,
vocabulary recognition, and monitoring comprehension.® According to Kendeou
comprehension is one of the most complex cognitive tasks, involving attention,
memory, prior knowledge, and language skills.® Duke adds that understanding
text requires decoding, recognizing sentence structure, knowing vocabulary, using
contextual clues, and checking for coherence. According to Septiyana reading is
viewed as an interactive process in which readers actively construct meaning from
written texts by integrating textual information with prior knowledge, cultural
context, and instructional guidance, particularly through well-structured reading
materials.” In line with this view, Harya defines reading comprehension as the
reader’s ability to understand, interpret, and identify essential information in a
text, such as the main idea, which requires not only vocabulary knowledge but
also cogpnitive skills to process and organize textual meaning effectively.”

A further problem is students’ weak reading ability, especially in
understanding recount texts. These texts require identifying main events,
organizing them chronologically, and recognizing their purposes. However, test

® Agustina Ramadhianti and Sugianti Somba, “Journal of English Language Teaching and
Literature (JELTL) 1” 6, no. 1 (2023): 1-11.

7 Nugraha Aditya, “The Use Of Reciprocal Teaching To Improve Students ’ Reading
Comprehension ( A Classroom Action Research at the Eighth Grade of SMP Negeri 19 Surakarta in 2007
/ 2008 Academic Year ),” 2008.

® Catherine Snow, Reading for Understanding: Toward an R&D Program in Reading
Comprehension (Rand Corporation, 2002).

° Panayiota Kendeou, Kristen L McMaster, and Theodore J Christ, “Reading Comprehension:
Core Components and Processes,” Policy Insights from the Behavioral and Brain Sciences 3, no. 1 (2016):
62-69.

' Nell K Duke, Alessandra E Ward, and P David Pearson, “The Science of Reading
Comprehension Instruction” 74, no. 6 (2021): 663-72, https://doi.org/10.1002/trtr.1993.

" Linda Septiyana et al., “Development of Islamic Text-Based Reading Materials with a Genre-
Based Approach,” Pedagogy: Journal of English Language Teaching 10, no. 2 (2022): 169-82.

 Trisna Dinillah Harya, “An Analysis of Students’ Difficulties on Reading Text in Finding Main
Idea at the Tenth Graders of SMK Darul A’mal Metro,” Bulletin of Science Education 3, no. 1 (2023): 46—

59.
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results at MA Al Fatah show that students often struggle to summarize, find key
details, or interpret meaning independently. Many students also have difficulty
distinguishing between important and unimportant information, leading to
confusion when interpreting the text's overall message. In addition, limited
vocabulary and lack of exposure to various reading materials further hinder their
ability to comprehend recount passages effectively. A recount text is a type of
writing that told about past events or experiences in the order they happened. It is
used to share information, entertain, or reflect on what happened. In the
Indonesian education system, recount texts are a key part of the curriculum at the
secondary level because they help students learn how to organize events and use
past tense correctly. Situmorang and Panggabean says that recount texts answer
questions like who, when, where, and what happened, making them simple for
learners to follow.” Mustofa and Kurniawan adds that recount texts are not just
about telling a story but also involve a clear structure and logical flow." In this
research, researcher chose recount texts because they fit well with the curriculum
for tenth-grade students at MA Al Fatah and provide clear structures for testing
reading comprehension.

However, successful implementation requires careful planning, suitable text
selection, and consistent teacher guidance. Proper execution ensures the
method’s effectiveness in the classroom. Several empirical studies have supported
the effectiveness of Reciprocal Teaching in improving students’ reading
comprehension. Ginanjar demonstrated that RT significantly enhanced vocational
students’ reading comprehension skills, with post-test scores showing substantial
improvement after treatment.” Likewise, Dewi found that eleventh-grade
students taught using RT outperformed those who received conventional
instruction.’ Similar findings were reported by Hutasoit who noted that RT
effectively increased students’ comprehension scores and classroom engagement
in Jakarta.” These studies collectively indicate that Reciprocal Teaching provides
structured scaffolding that helps learners understand texts more deeply and
become more independent readers.

Additional research highlights the positive impact of RT in various Indonesian
contexts. Parameswara found that RT improved students' ability to interpret
meaning and increased their participation during reading lessons.” In a different
study, Nasution reported that RT successfully improved junior high school
students’ comprehension across multiple cycles of classroom action research.™

B Agnes Wiana Situmorang and Himpun Panggabean, “Improving Students Ability in Writing
Recount Text by Using Topical Approach at Second Grade of Junior High School” 1, no. 1 (2022): 21-34.

* M Ibnu Mustofa and Eri Kurniawan, “Theme and Thematic Progression in a Recount Text by
an Advanced Student” 7, no. 2 (2023): 481-94.

> Ginanjar, Nurhidayat, And Herdiawan, “The Effectiveness Of Reciprocal Teaching In Enhancing
Reading Comprehension In Majalengka.”

'® Novi Rina Dewi et al., “The Effect of Reciprocal Teaching on Reading Comprehension Skill of
the Eleventh Grade Students of MAN 3 Kandangan Kediri” 4, no. 2 (2018).

7 Mawar S Hutasoit, “Improving Students’ Reading Comprehension By Using Reciprocal
Teaching At SMP YADIKA 2 Tegal Alur, Jakarta Barat,” JET (Journal Of English Teaching) 3, No. 3 (2017):
214-28.

'8 Camelia Parameswara, Andri Wicaksono, And Destia Herlisya, “Reciprocal Teaching Strategy
To Improve Students’ Reading Comprehension : Action Research” 5, No. 1 (2022): 53-59.

'Y Mora Kartika Sari Nasution, Eka Sustri Harida, And Sojuangon Rambe, “Improving Students’

BENJOLE, Borneo Journal of Language and Education, Volume 6 (No.1), 2026 51



The Influence of the Reciprocal Teaching Method on Students’ Reading
Comprehension of the Recount Texts at an Indonesian Islamic Secondary School

The consistency of these findings reinforces that RT is an effective method for
teaching reading comprehension in EFL classrooms and can be applied across
different grade levels. Thus, implementing RT may help address the challenges
faced by students at MA Al-Fatah in understanding recount texts.

Previous studies like Ginanjar,*® Maryam,*' Nasution,** Nurdianti,® Pilten and
many** others have widely examined Reciprocal Teaching in improving students’
reading comprehension, especially in descriptive, narrative, and general expository
texts. Many researchers have focused on how RT enhances students’ strategy use,
engagement, and overall comprehension performance using various types of texts
and classroom settings. However, studies specifically investigating the use of
Reciprocal Teaching to improve reading comprehension of recount texts
particularly within the tenth-grade Indonesian EFL context remain less explored.
Moreover, most previous research employed action research designs or compared
RT with conventional methods, while few studies have used a pre-experimental
one-group pre-test post-test design to measure students’ improvement
quantitatively. Therefore, this research addresses this gap by implementing
Reciprocal Teaching through recount texts of the researcher and examining its
statistical effect on students’ reading comprehension using a pre-experimental
design at MA Al-Fatah.

B. Method

This study employed a quantitative research approach as it aimed to measure
the effectiveness of Reciprocal Teaching through numerical data and statistical
analysis. According to Creswell, quantitative research is used to test theories by
examining relationships among variables using statistical procedures.” Similarly,
Sugiyono states that quantitative research focuses on analyzing numerical data to
identify patterns and relationships.>® Therefore, this approach was appropriate for
determining whether Reciprocal Teaching significantly affects students’ reading
comprehension.

The research used a pre-experimental design, specifically the one-group pre-
test—post-test design. Sugiyono explains that pre-experimental design involves a

Reading Comprehension By Using Reciprocal Teaching In Descriptive Texts At Grade VIIIl SMP,” Tazkir:
Jurnal Penelitian Ilmu-Ilmu Sosial Dan Keislaman 5, No. 1 (2019): 107-22.

*° Ginanjar, Nurhidayat, And Herdiawan, “The Effectiveness Of Reciprocal Teaching In
Enhancing Reading Comprehension In Majalengka.”

* Maryam, “The Effectiveness Of Reciprocal Technique On Students ’ Reading Skill At 10 Th
Graders In Sma Ma ’ Arif Nu Karanganyar Purbalingga English Education Study Program Education
Department Faculty Of Tarbiya And Teacher Training State Islamic University.”

** Nasution, Harida, And Rambe, “Improving Students’ Reading Comprehension By Using
Reciprocal Teaching In Descriptive Texts At Grade VIII SMP.”

» Santi Nurdianti, Resti Rosita, And Odo Fadloeli, “Improving Students’ Reading
Comprehension Through Reciprocal Teaching Strategy On Narrative Text,” PROJECT (Professional
Journal Of English Education) 2, No. 2 (2019): 30-39.

% Gulhiz Pilten, “The Evaluation Of Effectiveness Of Reciprocal Teaching Strategies On
Comprehension Of Expository Texts.,” Journal Of Education And Training Studies 4, No. 10 (2016): 232-
47.

» Cresswell John W., “Cresswell Qualitative Inquiry and Research Approach (1).Pdf” (SAGE
Publications, Inc., n.d.).

*® Prof Dr Sugiyono, “Metode Penelitian Kuantitatif Kualitatif Dan R&D (M. Dr. Ir. Sutopo. S.
Pd,” ALFABETA, Cv, 2019.
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single group receiving treatment without a control group, making it suitable for
educational settings where randomization is not feasible. This design allows
researchers to compare students’ performance before and after treatment to
determine the effect of an instructional method.

The research was conducted at MA Al-Fatah Sekampung, East Lampung,
Lampung Province, Indonesia. The population consisted of 18 tenth-grade female
students, and all participants were selected using purposive sampling, based on
teacher recommendations and students’ low reading comprehension ability. The
sample represented a homogeneous group of learners experiencing similar
learning difficulties.

Data collection methods included:

e Reading comprehension tests (pre-test and post-test) to measure

students’ ability.

e Documentation (photos and learning materials).

Data analysis involved:

e Shapiro-Wilk test (Ghasemi & Zahediasl) to examine normality.

e Wilcoxon Signed-Rank Test (Pallant; Santoso) to analyze differences

between pre-test and post-test.

To ensure data validity, the instruments were constructed based on
established reading indicators (Brown), including identifying main ideas,
vocabulary, inference, and summarization.”” Content validity was ensured through
alignment with curriculum standards, while reliability was supported by consistent
test structure and scoring proceduresin this study, the researcher employed a
quantitative research approach according Cresswell because the objective was to
measure the effectiveness of the Reciprocal Teaching method numerically through
statistical analysis. Quantitative research is a type of inquiry that “tests objective
theories by examining the relationship among variables and analyzing numerical
data using statistical procedures”.”® Similarly, Sugiyono explains that quantitative
research is a method used to examine a population or sample by using numerical
data, statistical tests, and structured instruments.?® Both definitions show that
quantitative research is appropriate when the researcher aims to determine
whether a treatment produces measurable changes in students’ performance.

Findings and Discussion

In this section, the researcher presents the findings of the study, including
both the implementation process of Reciprocal Teaching and the statistical results
obtained from the pre-test and post-test. This comprehensive presentation aims
to provide a clearer understanding of how the method was applied and how it
influenced students’ reading comprehension of recount texts.

%7 Palinscar et al., “Reciprocal Teaching of Comprehension- Fostering and Comprehension-

Monitoring Activities Reciprocal Teaching of Comprehension- Fostering and Comprehension-
Monitoring Activities.”

*® W., “Cresswell Qualitative Inquiry and Research Approach (1).Pdf.”
29 Sugiyono, “Metode Penelitian Kuantitatif Kualitatif Dan R&D (M. Dr. Ir. Sutopo. S. Pd.”
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Implementation of Reciprocal Teaching

To provide a detailed explanation of the treatment process, the
implementation of Reciprocal Teaching in this study was conducted through three
main stages: pre-test, treatment, and post-test.

1. Pre-Test Stage

At the beginning of the research, the pre-test was administered to measure
students’ initial reading comprehension ability before applying the Reciprocal
Teaching method. The test included several indicators such as identifying the main
idea, understanding vocabulary, answering comprehension questions, identifying
detailed information, and summarizing the text.

The recount text used in this stage was entitled “Visited My Brother in
Bandung”. Based on the results, most students experienced difficulties in
understanding the text. Many of them were unable to identify the main idea
accurately, had limited vocabulary mastery, and found it difficult to answer
comprehension questions and construct summaries.

These results indicate that students’ reading comprehension ability was still
low before the treatment, which supports the need for an effective instructional
strategy.

Figure 1. Pre-test stage

2. Treatment Stage (Implementation of Reciprocal Teaching)

After conducting the pre-test, the researcher implemented the Reciprocal
Teaching method as the main treatment.
1) Introduction of Reciprocal Teaching

In this stage, the teacher introduced the concept of Reciprocal Teaching to
the students. The teacher explained the definition, purpose, and importance of
the method in improving reading comprehension. Furthermore, the teacher
explained the four main strategies: predicting, questioning, clarifying, and
summarizing. Students were given clear examples of how each strategy works.
This step was important to ensure that students understood how to apply the
strategies before practicing them.

Figure 2. Introduction RT
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2) Classroom Implementation
After understanding the concept, students practiced Reciprocal Teaching in
classroom activities. The teacher divided students into groups and guided them
through discussion-based learning.
During this stage:

e Students predicted the content of the text before reading.

e Students generated and answered questions collaboratively.

e Students clarified difficult vocabulary and confusing sentences.

e Students summarized the text using their own words.

The teacher acted as a facilitator, guiding students and gradually allowing
them to take a more active role in the learning process. As a result, students
became more engaged, confident, and active during reading activities.

Figure 3. Classroom implementation
3. Post-Test Stage

After the implementation of Reciprocal Teaching, the researcher administered
a post-test to measure students’ improvement. The text used in this stage was
entitled “Study Tour SMK Muhammadiyah Sekampung”.

The post-test tasks were aligned with Reciprocal Teaching strategies and
reading comprehension indicators. The results showed that students performed
significantly better compared to the pre-test. Most students were able to identify
main ideas, understand vocabulary, answer questions correctly, and produce
better summaries.

Figure 4. Post-test stage

Statistical Findings
1. Normality Test Pre-Test and Post-Test

The results of this study begin with the analysis of the pre-test administered to
18 students before the implementation of the Reciprocal Teaching method. The

pre-test consisted of five tasks that assessed students’ ability to identify main
ideas, find difficult vocabulary, create and answer questions, and summarize a
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recount text titled "Visited My Brother in Bandung”. The Shapiro-Wilk normality
test was used because the sample size was below fifty participants. The first
analysis conducted in this study was the normality test of the pre-test and post-
test scores. Below are the students’ scores after taking the pre-test, post-test and
the normality test.

Table 1. Student Pre-Test and Post-Test Scores

No Name Score

Pre-Test Post-Test
1. S1 26 65
2. S2 38 80
3. S3 26 65
4. S4 26 65
5- S5 38 71
6. S6 38 76
/- S7 26 73
8. S8 26 73
9. S9 26 71
10. S10 40 82
11. S11 34 70
12. S12 34 70
13. S13 34 71
14. S14 40 82
15. S15 40 82
16. S16 36 76
17. S17 36 76
18. S18 36 73

Table 2. Normality test
Kolmogorov-Smirnov® Shapiro-Wilk
Test Statist ] Statist .

. df Sig. ] df | Sig.

IC IC
Reading pre-test | .224 18 .017 873 18 .020

Comprehension 222: 150 18 200" .922 18 139

The pre-test obtained a significance value of p-value =.020, which is lower than
the threshold of p-value = 0.05 and therefore indicates a non-normal distribution.
Meanwhile, after the application of Reciprocal Teaching, a post-test was
administered using tasks aligned with the four RT strategies: predicting, clarifying,
questioning, and summarizing and also distinguishing the structure of recount text
titled “Study Tour SMK Muhammadiyah Sekampung”. The post-test resulted in a
significance value of p-value =.139, which exceeds p-value = 0.05 and suggests that
the data were normally distributed. Because one dataset was normal while the
other was not, the assumption for using the Paired Sample t-test was not fulfilled.
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As recommended in statistical methodology, a non-parametric test must be
used when the normality assumption is violated. This is consistent with Ghasemi
and Zahediasl who state that a Shapiro-Wilk significance value below p-value = .05
indicates deviation from normality.”’ Therefore, this study employed the Wilcoxon
Signed-Rank Test to analyze the effect of Reciprocal Teaching on students’
reading comprehension of recount texts.

2. The Wilcoxon Test

The Shapiro-Wilk normality test was used in this research because the number
of respondents was relatively small, consisting of only 18 students. According to
common statistical guidelines, Shapiro-Wilk is appropriate for samples under 50
participants, as it helps determine whether the data follow a normal distribution
before applying parametric or non-parametric tests. Using this test allowed the
researcher to verify whether the pre-test and post-test the required assumptions
for further analysis. Therefore, the choice of the Shapiro-Wilk test ensured that the
statistical procedures used in this study were accurate and suitable for the sample
size.

The Wilcoxon Signed-Rank Test is a non-parametric alternative used to
compare two related samples when normality is not met. This test evaluates
differences in paired data by ranking the magnitude of score changes between
two measurements. According to Santoso in the SPSS 25 manual, “The Wilcoxon
Signed-Rank Test is applied when paired data do not meet the normality
assumption, making it the appropriate replacement for the paired t-test”.’' This
explanation strongly supports the use of Wilcoxon in the present study. In
addition, Pallant states that “the Wilcoxon test is suitable for determining whether
a significant change occurs between two related conditions”.?* These scholarly
viewpoints confirm that the Wilcoxon test is methodologically correct for the
current research design. Below is the Wilcoxon test:

Table 3. Result of The Wilcoxon Test

Ranks
N Mean Rank Sum of Ranks
N .
egative o? .00 .00
Post-test - Ranks
Positive Ranks |  18° 9.50 171.00
Pre-test - <
Ties o]
Total 18
Table 4. Test Statistica
Post-test — Pre-test
Z -3.729°
Asymp. Sig. (2-tailed) .000

3° Asghar Ghasemi and Saleh Zahediasl, “Normality Tests for Statistical Analysis: A Guide for
Non-Statisticians,” International Journal of Endocrinology and Metabolism 10, no. 2 (2012): 486.

3' Singgih Santoso, Menguasai SPSS Versi 25 (Elex Media Komputindo, 2019).

3 Julie Pallant, SPSS Survival Manual: A Step by Step Guide to Data Analysis Using IBM SPSS
(Routledge, 2020).
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The Wilcoxon Signed-Rank Test is a non-parametric alternative used to
compare two related samples when normality is not met. This test evaluates
differences in paired data by ranking the magnitude of score changes between
two measurements. According to Santoso in the SPSS 27 manual, “the Wilcoxon
Signed-Rank Test is applied when paired data do not meet the normality
assumption, making it the appropriate replacement for the paired t-test”.? This
explanation strongly supports the use of Wilcoxon in the present study. In
addition, Pallant states that “the Wilcoxon test is suitable for determining whether
a significant change occurs between two related conditions”.>* These scholarly
viewpoints confirm that the Wilcoxon test is methodologically correct for the
current research design.

The Ranks table shows that all eighteen students demonstrated higher post-
test scores compared to their pre-test scores. The Positive Ranks value of 18
indicates that every participant experienced an improvement after receiving the
instructional treatment. The Negative Ranks value of 0 confirms that no student
scored lower in the post-test than in the pre-test. Likewise, the Ties value of o
indicates that no student maintained the same score. These results show a
consistent pattern of improvement across all participants. Therefore, the ranking
distribution provides strong preliminary evidence that the Reciprocal Teaching
method substantially influenced students’ reading comprehension performance.

The Test Statistics table revealed that the Wilcoxon test generated a Z-value = -
3.729 and a significance value of p-value = .000. The negative Z-value is typical in
Wilcoxon analysis and reflects the direction of ranking, not the direction of effect.
The significance value being lower than p-value = .000 indicates an extremely
strong difference between the pre-test and post-test scores. According to I.
Santoso and Madiistriyanto “when the Asymp. Sig value is below 0.05, the null
hypothesis must be rejected because a significant difference exists between the
paired data”.®® This statement provides a clear criterion for interpreting the test
result. Therefore, the Wilcoxon findings confirm that the improvement observed
in students’ scores is statistically meaningful.

The findings of this study clearly demonstrate that Reciprocal Teaching
significantly improved students’ reading comprehension of recount texts. This
improvement supports the theoretical framework of Reciprocal Teaching, which
emphasizes collaborative learning and structured cognitive strategies that
promote deeper text understanding. The development observed in students’
abilities to predict content, clarify unfamiliar words, formulate questions, and
summarize information aligns with sociocultural theory, which highlights the
importance of guided interaction in learning by Vgotsky.?® Furthermore, the
effectiveness of such collaborative frameworks is mirrored in writing pedagogy;
for instance, the implementation of Brainwriting strategies has been shown to
significantly improve students’ ability in writing recount texts by fostering a non-

33 Santoso, Menguasai SPSS Versi 25 (Elex Media Komputindo, 2019).

34 pallant, SPSS Survival Manual: A Step by Step Guide to Data Analysis Using IBM SPSS.

3 Imam Santoso and Harries Madiistriyatno, Metodologi Penelitian Kuantitatif (Indigo Media,
2021).

¥ Lev Semenovich Vygotsky, The Collected Works of LS Vygotsky: The Fundamentals of

Defectology, vol. 2 (Springer Science & Business Media, 1987).
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threatening environment for idea generation.’” The improvement also shows that
students became more active readers who engaged with the text instead of
relying solely on teacher explanation.

The normality test results provide meaningful insights into students’ progress.
The pre-test scores, which did not meet the normality assumption, indicated
inconsistent and varied reading abilities among students. In contrast, the post-test
met the normality assumption, suggesting that students responded more
systematically and uniformly after receiving Reciprocal Teaching instruction. This
supports Oczkus who explains that RT helps struggling readers by offering
repeated practice and structured scaffolding. The more consistent post-test
results indicate that students gained clearer strategies and improved reading
stability.?®

The extremely significant p-value (p-value =.000) found in the Wilcoxon signed
rank test further confirms the effectiveness of Reciprocal Teaching. Such a small
significance value indicates a very strong effect, meaning the likelihood of the
improvement occurring by chance is extremely small. These findings align closely
with previous research in Indonesian EFL settings, particularly those conducted by
Maryam,*® Dewi,*® and Ginanjar,* who all reported that RT effectively enhances
comprehension and classroom engagement. These similarities strengthen the
validity of the findings in the present study and confirm that Reciprocal Teaching is
suitable for Indonesian students learning English as a foreign language.

In addition to statistical improvements, classroom observations revealed
positive behavioral changes in students who participated in Reciprocal Teaching
activities. Students became more confident in sharing their ideas, more active in
group discussion, and more capable of applying reading strategies independently.
This increase in communicative confidence is closely linked to linguistic
competence; research indicates a significant correlation between students’
vocabulary mastery and their speaking skills.* As students clarify and internalize
new terms through Reciprocal Teaching, they build the lexical foundation
necessary to express themselves more fluently during classroom interactions.
These behavioral changes demonstrate development in metacognitive awareness,
which is one of the main goals of RT according to Palinscar.” Thus, the discussion

3 Khani Handayani et al., “The Implementation of Brainwriting Strategy to Improve Students’
Ability in Writing Recount Text,” Borneo Journal of Language and Education 3, no. 1(2023): 2023.

3% Oczkus, Reciprocal Teaching at Work: Strategies for Improving Reading Comprehension, 2003.

3 Siti Maryam, “Examining the Reciprocal Technique in Enhancing Students Reading
Comprehension: An Experimental Research Examining the Reciprocal Technique in Enhancing
Students Reading Comprehension : An Experimental,” 2025, 90-99.

*° Dewi et al, “The Effect of Reciprocal Teaching on Reading Comprehension Skill of the
Eleventh Grade Students of MAN 3 Kandangan Kediri.”

# Ginanjar, Nurhidayat, and Herdiawan, “The Effectiveness of Reciprocal Teaching in Enhancing
Reading Comprehension in Majalengka.”

+ Dano, Rizgika, Ahmad Waris, and Anis Komariah. 2022. “The Correlation Between Students’
Vocabulary Mastery And Speaking Skill”. Borneo Journal of Language and Education2 (2), 122-37.
https://doi.org/10.21093/benjole.v2i2.5933.

4 Srifani Simbuka, Ahmad Mustamir Waris, And Rizgika Fajriah Dano, “The Correlation Between
Students’vocabulary Mastery And Speaking Skill,” British (Jurnal Bahasa Dan Sastra Inggris) 9, No. 2
(2020): 63-76.
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supports the conclusion that Reciprocal Teaching not only improved test scores
but also enhanced learning attitudes and independent reading behaviors.

D. Conclusion

This study concludes that Reciprocal Teaching has a significant positive effect
on students’ reading comprehension of recount texts at MA Al-Fatah. The results
indicate that students experienced substantial improvement in their ability to
identify main ideas, understand vocabulary, interpret information, and summarize
texts after the implementation of the method. The use of structured strategies,
including predicting, questioning, clarifying, and summarizing, enabled students to
engage actively in the reading process. The statistical analysis, particularly the
Wilcoxon test result (p-value = .000), confirms that the improvement was
statistically significant. In addition, the method contributed to increased student
participation, motivation, and confidence during classroom activities. This increase
in communicative confidence is closely linked to linguistic competence; research
indicates a significant correlation between students’ vocabulary mastery and their
speaking skills. These findings suggest that Reciprocal Teaching is an effective
instructional strategy for improving reading comprehension in EFL classrooms.
Therefore, it is recommended that teachers apply this method consistently,
especially when teaching structured texts such as recount texts. Future research is
encouraged to explore the use of Reciprocal Teaching in different contexts, larger
samples, and various text genres. This study recommends for teachers to apply
Reciprocal Teaching consistently during reading lessons, especially when teaching
complex texts such as recounts. Future researchers are encouraged to use larger
samples, compare RT with other reading methods, or explore its effectiveness on
different genres of text. Students should also be given frequent opportunities to
practice predicting, questioning, clarifying, and summarizing so that these skills
become internalized and can be applied independently across various reading
tasks.
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