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Abstract 

Mudzakarah is a traditional Islamic learning method still used today. It helps 
students understand what they learned in class. Although well-known, 
there are few studies on its use in learning Arabic at Islamic schools. This 
study looks at how mudzakarah is used and its impact on fifth-grade girls 
learning Arabic at Pondok Pesantren Dar Al-Nahda Thawalib Bangkinang. 
The study uses a qualitative approach and descriptive method. Data were 
collected through observation, interviews, and document analysis. The 
subjects were fifth-grade girls in the diniyah education program. The results 
show that mudzakarah involves structured group discussions, Q&A 
sessions, and repeating learned material. This method helps reinforce 
learning and encourages active participation. The study found that 
mudzakarah improves understanding of Arabic grammar rules, especially in 
reading and understanding texts. It also boosts confidence, motivation, and 
cooperation among students. Factors that help mudzakarah work well 
include a supportive school environment and motivated students. 
Challenges include differences in student abilities and limited time. Overall, 
mudzakarah plays a key role in improving understanding of Arabic grammar 
and supports effective language learning in Islamic schools. 
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A. Introduction 

The mastery of Arabic in the context of Islamic education is not limited to oral 
communication skills but also requires a deep understanding of the language’s 
structure and rules (Aoun et al., 2009). In the Islamic scholarly tradition, 
understanding qawāʿid al-lughah—which encompasses the sciences of nahwu and 
sharaf—holds a very important position because it serves as the foundation for 
comprehending religious texts. The term qawāʿid is the plural form of qāʿidah, 
which refers to general principles or basic rules that form the basis for various 
branches of knowledge. In the context of Islamic studies, the concept of qawāʿid is 
found not only in the field of language but also in other disciplines such as qawāʿid 
fiqhiyyah, qawāʿid nahwiyyah, and qawāʿid sharafiyyah. These principles function as 
a conceptual framework that enables readers to understand classical Islamic texts, 
especially the turath books, which in the pesantren tradition are often referred to as 
kitab kuning (Suwendi et al., 2024). 

The Arabic language has a complex linguistic system with highly detailed 
grammatical structures (Duwairi & Abushaqra, 2021; Nazih et al., 2024). Small 
changes in i‘rab marks or in the morphological form of a word can result in 
significant changes in meaning (Al-Kuran, 2023). Therefore, mastery of Arabic 
qawāʿid (grammatical rules) is an important requirement for students to avoid 
mistakes in understanding and interpreting religious texts. In learning Arabic, 
mastery of qawāʿid is also closely related to the development of the four language 
skills: listening (istimāʿ), speaking (kalām), reading (qirāʾah), and writing (kitābah). 
A strong understanding of language rules serves as the foundation for achieving 
comprehensive linguistic competence. Conversely, weak mastery of qawāʿid can 
lead to poor overall language ability and decreased effectiveness in communication 
in Arabic (Al-Kuran, 2023). 

To achieve learning objectives optimally, selecting the right learning methods is 
crucial. Appropriate teaching methods not only help teachers deliver material 
systematically but also enable students to understand the content more deeply 
(Chiang & Wu, 2021). In the context of Islamic education, especially within pesantren 
or ma’had environments, there are various traditional teaching methods that have 
long been used to instruct in Arabic and Islamic sciences. These include sorogan, 
bandongan, halaqah, talaqqi, and mudzakarah (Che Ab Adziz & Ismail, 2023). These 
methods have developed as part of a classical pedagogical tradition aimed at 
deepening students’ understanding of scholarly material. 

Mudzakarah is one of the methods widely used in the pesantren education 
tradition. Etymologically, the term mudzakarah derives from the verb dzākara–
yudzākiru, which means to remind each other, to repeat together, or to revisit and 
discuss a subject (Nazih et al., 2024). In pesantren educational practice, mudzakarah 
refers to a group study activity in which students review lessons that have been 
studied in class. This activity is usually conducted in the form of group discussions, 
question-and-answer sessions, and re-examination of material explained by the 
teacher or kyai. Through this process, students can exchange their understanding 
with one another, clarify concepts that are still unclear, and deepen their mastery of 
the learning material (Sadiah, 2022). 

In practice, mudzakarah activities are often carried out regularly in small groups 
tailored to the students’ grade level or abilities. In many pesantren, these activities 
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take place at night after the Isya prayer and continue until a specified time. The 
main purpose of these activities is to strengthen students’ understanding of the 
material that has been studied in class and to improve their readiness for various 
academic activities, including religious competitions such as Musabaqah Tilawatil 
Qur’an (MTQ) or recitation competitions of classical texts (kitab turats) (Sadiah, 
2022). 

Nevertheless, in the practice of teaching Arabic, various challenges are often 
encountered, especially in mastering nahwu and sharaf rules, which are known for 
their considerable complexity. Many students experience difficulties in 
understanding, memorizing, and accurately applying these rules. In this context, the 
mudzakarah method has the potential to help overcome these difficulties through 
social interaction and scholarly discussion among students. Through dialogue and 
collaboration, abstract concepts can be explained in a simpler and more contextual 
manner. Thus, mudzakarah serves not only as a means of reviewing material but 
also as a collaborative learning process that encourages the development of a 
deeper understanding. 

Although the mudzakarah method has long been practiced in Islamic education, 
empirical studies that specifically examine the effectiveness of this method in 
improving the understanding of Arabic grammatical principles (qawāʿid) at certain 
educational levels are still relatively limited. Most previous research has focused 
more on general teaching methods in Islamic boarding schools (pesantren) without 
giving special attention to an in-depth analysis of a particular learning method and 
its impact on specific aspects of linguistic competence. This condition indicates a 
research gap that needs to be addressed through more focused and contextual 
studies. 

Pondok Pesantren Dar Al-Nahda Thawalib Bangkinang is an Islamic educational 
institution that consistently applies the mudzakarah method as part of the Arabic 
language learning process. At the fifth-grade level, understanding Arabic grammar 
(qawāʿid) becomes very important because students are at a transitional stage 
moving toward a higher level of learning. At this stage, students are not only 
required to memorize grammatical rules but also to be able to analyze and apply 
them in reading and understanding Islamic texts. Therefore, studying the 
implementation of mudzakarah at this level is crucial to determine the extent to 
which this method contributes to improving the understanding of Arabic grammar.  

Based on the aforementioned explanation, the novelty of this research lies in its 
attempt to empirically study the implementation of the mudzakarah method as a 
classical pedagogical practice in the context of teaching Arabic grammar at a 
particular level within Islamic education. This research views mudzakarah not only 
as a mere learning technique but also as a social and cultural practice that shapes 
the dynamics of learning interactions in the pesantren environment.  

Thus, this study aimed to (1) analyze the implementation of the mudzakarah 
program in Arabic language learning at Institut Dar Al-Nahda Thawalib Bangkinang; 
(2) examine the contribution of mudzakarah activities to the understanding of 
Arabic grammar among fifth-grade female students; and (3) identify the supporting 
and inhibiting factors affecting the effectiveness of mudzakarah implementation in 
the learning process. 
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B. Method 

This study employs a descriptive qualitative approach to thoroughly understand 
the implementation of the mudzakarah program and its contribution to students’ 
understanding of Arabic grammar. This approach was chosen because it allows the 
researcher to describe the learning phenomenon contextually through the 
collection and analysis of qualitative data obtained directly from the natural 
environment in which learning activities take place (Sevilla-Liu, 2023). The study 
took place at the Dar Al-Nahda Thawalib Bangkinang Islamic Boarding School in 
Kampar Regency, Riau Province, Indonesia. This school was chosen because it has a 
strong tradition of teaching Islamic sciences, especially Arabic grammar, and uses 
mudzakarah as part of its learning culture. 

Data was collected over about three months, including preparation, field data 
collection, and initial analysis. The field data collection lasted about one and a half 
months. It involved observing mudzakarah activities, conducting in-depth 
interviews, and gathering documents related to learning activities. The participants 
were female fifth-year students in the diniyah education program (PDF Ulya) living 
in the dormitory of the school. They were chosen because they had experience with 
mudzakarah activities and had studied Arabic grammar, especially nahwu and ṣarf. 
The participants were selected using purposive sampling, which means choosing 
people who have relevant experience and knowledge for the research. 

The main informants were 10–15 students who actively took part in mudzakarah 
activities. The study also included other informants, like Arabic grammar teachers 
and dormitory supervisors, to get a fuller view of the program. The number of 
participants was based on data saturation, which is when the data shows repeating 
patterns and no new information is found. 

Research data were collected using three main techniques: observation, 
interviews, and documentation. Observation was conducted participatively by 
directly attending (Diaz et al., 2023) the mudzakarah activities conducted by fifth-
grade female students. The observation focused on several aspects, including the 
mechanism of mudzakarah implementation, patterns of interaction among 
students, the grammar topics discussed, and the dynamics of the learning process 
during the activity. The researcher also recorded nonverbal aspects, such as 
students' level of participation, enthusiasm during discussions, and the strategies 
used by students to understand and explain language rules. Semi-structured 
interviews were conducted with students and teachers to gain a deeper 
understanding of their experiences, perceptions, and views (Martin et al., 2024) 
regarding mudzakarah activities. These interviews aimed to gather information 
about the benefits of mudzakarah, the challenges faced during its implementation, 
and its contribution to improving the understanding of Arabic grammar. 
Documentation techniques were used to supplement the observation and interview 
data by analyzing various documents (S. Hall & Liebenberg, 2024) related to 
mudzakarah activities. The documents analyzed included Arabic grammar 
textbooks, students’ study notes, learning activity schedules, and other documents 
relevant to the implementation of the mudzakarah program. 

The main instrument in this research is the researcher (human instrument), who 
plays a role in collecting, analyzing, and interpreting data (Yoon & Uliassi, 2022). To 
support the systematic data collection process, the researcher used several 
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supplementary instruments, namely: 1) an observation guide containing indicators 
related to the implementation of mudzakarah activities, such as the duration of the 
activity, form of discussion, level of student participation, and types of grammatical 
materials discussed. 2) an interview guide in the form of a semi-structured question 
list was designed to explore students' learning experiences, their perceptions of the 
effectiveness of mudzakarah, as well as teachers' views regarding the benefits of 
the activity in teaching Arabic grammar. 

Data analysis was conducted interactively following the model developed by 
Miles and Huberman (Jordens, 2022), which includes three main stages: 1) Data 
reduction, in this step, data from observations, interviews, and documents are 
chosen, sorted, and simplified. This helps focus on information that matters for the 
research goals, 2) Data display, the simplified data is shown as stories, tables, or 
themes. This helps to see patterns in the learning process, 3) Conclusion drawing 
and verification, here, the data is interpreted to find meanings and patterns. This 
explains how mudzakarah helps in understanding Arabic grammar better. The 
conclusions are checked by comparing different data sources until the findings are 
consistent and reliable. 

C. Findings and Discussion 

Implementation of the Mudzakarah Program 

Findings from classroom observations conducted in six sessions indicate that 
the mudzakarah program is implemented regularly in the evening after Isha prayer. 
This activity functions as a non-formal learning support program designed to 
reinforce students’ understanding of Arabic grammar that has previously been 
taught in formal classroom settings. Although the starting time of the sessions was 
not always precisely fixed, the activity consistently took place within the same 
evening timeframe. 

The duration of the sessions varied between approximately one and two hours. 
In the initial observations, the sessions tended to start later and be relatively 
shorter because students were preparing learning materials and adjusting after 
daily boarding school activities. However, subsequent observations revealed a more 
stable and efficient implementation. Students increasingly used the available time 
for discussions, clarification of grammatical concepts, and collaborative learning. 

The location of the program was also flexible. Mudzakarah sessions were 
conducted in different spaces, including mosques, classrooms, and occasionally the 
open courtyard of the boarding school. Despite the variations in location, the 
continuity of the program remained consistent. Over time, the organization of the 
sessions became more structured and orderly, indicating improvements in the 
management and implementation of the learning activity. 

These findings suggest that mudzakarah functions as a complementary 
pedagogical practice that bridges formal instruction and informal collaborative 
learning within boarding school environments. 

Discusion about Implementation of the Mudzakarah Program 

The data on the implementation of the mudzakarah program highlights its role 
as an important non-formal learning support initiative within the boarding school 
environment, aimed specifically at reinforcing Arabic grammar knowledge acquired 
during formal classroom instruction. Regularly held in the evenings after Isha 
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prayer, the program exhibits flexibility in timing, location, and duration, adapting to 
boarding school routines while maintaining continuity and structure over time. 

This complementary pedagogical practice bridges formal Arabic grammar 
teaching and informal collaborative learning by providing students with additional 
opportunities to engage with grammatical concepts through discussion and peer 
clarification. The observed trend towards increased efficiency and more stable 
session organization suggests that students progressively become better at utilizing 
this time for deeper learning and collaboration. This reflects the potential of such 
non-formal activities to enhance language acquisition beyond the conventional 
classroom setting, accommodating learners’ needs for reinforcement and 
interactive learning. 

Furthermore, flexibility in locations, including mosque spaces, classrooms, and 
open courtyards, demonstrates adaptability in accommodating various boarding 
school contexts while ensuring program continuity. Such spatial flexibility also 
aligns with the dynamic nature of informal learning environments, which 
encourages engagement and accessibility (Sadiah, 2022). 

The gradual improvement in the organization and management of mudzakarah 
sessions points to the effective integration of this non-formal program within the 
boarding school’s broader educational framework. This aligns with the general 
emphasis in pesantren settings on combining structured religious education with 
innovative and supportive teaching strategies to foster comprehensive learning 
(Basori et al., 2023). By reinforcing formal Arabic language instruction through 
collaborative discussion and practice, mudzakarah supports learner motivation and 
understanding, which is crucial given documented challenges in Arabic language 
learning among non-native speakers, such as disengagement stemming from 
dissatisfaction with formal grammar-focused teaching (Hidayat et al., 2024; Selim, 
2023). 

In summary, the mudzakarah program serves as a significant pedagogical 
bridge within Islamic boarding schools, leveraging flexible non-formal learning 
sessions to consolidate Arabic grammar knowledge. Its evolving structure and 
student-centered collaboration foster a supportive environment that complements 
and enhances formal language education, embodying a holistic approach to Arabic 
learning in pesantren settings. 

Student Participation and Learning Engagement 

Student participation in the mudzakarah sessions gradually increased over time. 
During the initial observation sessions, participation levels were uneven. Some 
students actively read learning materials, took notes, and paid attention to 
explanations, whereas others remained passive and limited their role to listening. 

Several factors influenced students’ early participation in the activity. As the 
activity was conducted in the evening after a series of daily academic and religious 
activities, some students experienced fatigue or reduced concentration. 
Consequently, active discussions were initially limited. 

However, in later observation sessions, students demonstrated stronger 
engagement. They increasingly brought their own books and notes independently 
and showed greater willingness to participate in discussions. Some students began 
asking questions, offering explanations, and responding to their peers’ arguments. 
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By the final observation sessions, participation became more balanced among 
the students. Most of them were involved in reading texts, explaining grammatical 
rules, or commenting on the material being discussed. The level of concentration 
also improved significantly compared to the initial sessions. 

This pattern indicates that the mudzakarah program gradually cultivates 
students’ learning engagement and promotes active participation in understanding 
Arabic grammar. 

Discusion about Student Participation and Learning Engagement 

Student participation in the mudzakarah sessions shows a clear trajectory of 
increasing engagement, which aligns with broader educational research 
emphasizing the gradual development of active learning behaviors over time. 
Initially, participation varied, with some students actively engaging through reading, 
note-taking, and attentiveness, while others were more passive listeners. This 
uneven engagement is understandable given the timing of the sessions in the 
evening, following a full day of academic and religious activities that likely 
contributed to fatigue and diminished concentration, which are common barriers in 
evening learning contexts (Mei et al., 2023). 

As the sessions progressed, the students demonstrated a marked improvement 
in engagement by independently bringing learning materials and actively 
participating in discussions through questioning, explanation, and peer interaction. 
This shift illustrates the program’s effectiveness in fostering a collaborative learning 
environment in which students assume greater responsibility for their learning. 
Studies have shown that peer discussion and collaborative explanation enhance 
understanding and communication skills more effectively than traditional, teacher-
led instruction alone (Arasappa Vishwanath et al., 2025). This evolution likely 
reflects growing comfort with the material and the learning format, as well as 
improved self-efficacy among the students. 

The final observations reveal that balanced participation and heightened 
concentration indicate that the mudzakarah sessions successfully cultivate 
sustained engagement. This supports the evidence that repeated, structured 
collaborative learning experiences promote deeper cognitive involvement and 
reduce passivity, which is vital for mastering complex subjects, such as Arabic 
grammar (Sharif-Nia et al., 2023). The active role of students in explaining 
grammatical rules and commenting on texts deepens not only their individual 
understanding but also benefits their peers through social learning mechanisms. 

These findings also align with research advocating for diverse and student-
centered approaches to Arabic language education. Innovative strategies that 
combine formal teaching with interactive, peer-facilitated learning promote 
engagement, which is often hindered by traditional grammar-heavy curricula that 
can cause disengagement in non-native learners. The mudzakarah program’s format 
effectively mitigates these issues by providing a less formal, discussion-based 
environment in which students can actively construct knowledge and clarify their 
understanding collaboratively. 

In conclusion, the gradual increase and eventual balance in student 
participation during mudzakarah sessions reflect the program’s success in 
enhancing learning engagement and promoting active involvement in Arabic 
grammar mastery. By addressing initial challenges such as fatigue and passivity and 
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fostering a supportive peer-learning atmosphere, mudzakarah serves as an effective 
pedagogical complement that facilitates deeper cognitive engagement, aligns with 
best practices in language education, and enhances overall learning outcomes 
within the boarding school context. 

The Role of Supervisors in Facilitating Learning 

The role of the supervisor in the mudzakarah program also evolved throughout 
the observation period. In the early sessions, the supervisor played a dominant role 
by directly explaining grammatical material and leading discussions. Consequently, 
the learning interaction tended to be teacher-centered. 

However, in later sessions, the supervisor gradually reduced this dominant role 
and encouraged the students to engage in small-group discussions. Instead of 
continuously delivering explanations, the supervisor acted primarily as a facilitator 
who provided guidance, motivation, and corrective feedback when 
misunderstanding occurred. 

On one occasion, when the supervisor was absent, a senior student temporarily 
led the discussion. Although the session continued effectively, the level of guidance 
and accuracy in correcting grammatical explanations was lower than in sessions 
directly supervised by the teacher. 

In the final observations, the supervisor’s role became increasingly facilitative. 
The supervisor monitored the discussions, provided reinforcement for correct 
answers, and summarized the key learning points at the end of the session. This 
shift indicates a movement toward a more student-centered learning environment 
that promotes learner autonomy. 

Discusion about The Role of Supervisors in Facilitating Learning 

The evolving role of supervisors in the mudzakarah program—from a 
dominant, teacher-centered leader to a facilitative guide—reflects a significant 
pedagogical shift towards student-centered learning. Initially, the supervisor’s 
direct explanations and leadership resulted in a teacher-centered dynamic in which 
student activity was largely dependent on the teacher’s input. This approach, while 
structured, can sometimes limit student autonomy and reduce opportunities for 
collaborative and active learning, which are crucial for deeper understanding and 
engagement (Galdames-Calderón et al., 2024). 

As the program progressed, the supervisor transitioned to a role focused on 
facilitating small-group discussions and providing guidance and corrective feedback 
only when necessary. This aligns with contemporary educational practices that 
emphasize facilitation over direct instruction, allowing students to construct 
knowledge through interaction, peer exchange, and problem-solving. Such 
facilitative supervision supports learner autonomy, motivation, and the 
development of critical thinking skills, which are key components of effective 
learning environments (Ebby et al., 2024; Lipscombe et al., 2023). 

The instance in which a senior student temporarily led the session in the 
supervisor’s absence highlights both the potential and limitations of peer-led 
facilitation. Although the session proceeded effectively, the lower level of guidance 
and accuracy in feedback compared to teacher-led sessions underscores the 
importance of the supervisor’s expertise and active involvement in ensuring quality 
and correctness of learning outcomes. This reflects research suggesting that 
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although peer facilitation can foster engagement and collaborative skills, expert 
facilitation remains essential for maintaining accuracy and pedagogical rigor (J. M. 
Hall, 2024). 

In the final sessions, the supervisor maintained a mostly facilitative presence, 
monitoring discussions, reinforcing correct responses, and summarizing key points. 
This practice consolidates learning by validating student contributions and clarifying 
critical content, fostering a supportive yet autonomous learning environment. Such 
a shift towards facilitation echoes trends in innovative pedagogies, including 
challenge-based and problem-based learning, which prioritize the teacher as a guide 
who enables students’ active involvement and self-directed learning (Galdames-
Calderón et al., 2024). 

Overall, the supervisor’s evolving role in the mudzakarah program embodies a 
move from traditional teacher-centered instruction to a facilitative model that 
empowers students, encourages collaboration, and promotes learner autonomy, 
which are hallmarks of effective contemporary educational practice. 

Learning Materials in the Mudzakarah Program 

The content discussed during mudzakarah sessions primarily focused on Arabic 
grammatical sciences, particularly nahw and sarf. The students relied on classical 
Arabic grammar texts commonly used in Islamic boarding schools, including Sharh 
Ibn ‘Aqil, Al-Ajurrumiyyah, and Alfiyyah Ibn Malik, as well as summarized grammar 
handbooks. 

During the initial observation sessions, the learning material mainly comprised 
reviewing previously studied concepts from classroom instruction. This stage aimed 
to reinforce students’ understanding and ensure that all participants shared a 
similar conceptual foundation before moving on to more complex topics. 

In the middle observation sessions, discussions expanded to include syntactic 
analysis and morphological structures within Arabic sentences. At this stage, various 
errors were observed in the students’ attempts to apply grammatical rules, 
particularly in reading and analyzing sentence structures. These errors highlight 
differences in students’ comprehension levels and the need for continuous 
guidance. 

In later sessions, the discussion of grammatical material became more 
integrated. Students not only revisited theoretical explanations but also applied 
grammatical rules to analyze sentences and short Arabic texts. This shift toward 
practical application suggests that mudzakarah supports a deeper comprehension 
of grammatical concepts. 

Discusion about Learning Materials in the Mudzakarah Program 

The learning materials employed in the mudzakarah program center on classical 
Arabic grammatical sciences, notably nahw (syntax) and sarf (morphology), which 
are foundational for mastering Arabic grammar (Aulia Rahman et al., 2025) in 
Islamic boarding school settings. The reliance on classical texts, such as Sharh Ibn 
‘Aqil, Al-Ajurrumiyyah, and Alfiyyah Ibn Malik, reflects a traditional approach to 
Arabic grammar education consistent with the pedagogical norms of pesantren 
environments. These texts are authoritative, rich in detail, and have historically 
shaped Arabic grammar instruction in many Islamic institutions, offering students a 
robust theoretical framework (Hanani et al., 2024). 



Borneo Journal of Language and Education  179 

 Why Mudzakarah Still Matters: A Classical Learning Practice for Strengthening Arabic Grammar 
Understanding 

The initial use of these materials to review previously taught concepts 
underscores an important pedagogical strategy for consolidating foundational 
knowledge before promoting higher-order cognitive tasks. This phase aligns well 
with scaffolding principles in language education, ensuring that learners share a 
common understanding and are adequately prepared to progress to more complex 
linguistic structures (Almelhes, 2024). 

Subsequently, the focus on syntactic analysis and morphological structures in 
the middle sessions expands the depth of grammatical engagement and reveals the 
natural challenges inherent in applying complex rules to sentence analysis. The 
observed errors in reading and analysis reflect the uneven levels of student 
comprehension, highlighting the need for continuous instructional support and 
formative feedback. Such challenges are well documented in Arabic language 
learning literature, where the intricate morphology and syntax can be particularly 
demanding for learners, especially non-native speakers (Almelhes, 2024). 

The program’s evolution toward more integrated discussions, in which students 
actively apply grammatical rules to analyze Arabic texts, signifies a pedagogical shift 
from rote memorization to functional and contextual understanding. This 
application enhances deeper cognitive processing and language proficiency by 
connecting theoretical rules with practical language use. This movement echoes 
contemporary trends in Arabic language education that advocate for instructional 
approaches that combine theory and practice to improve language acquisition 
outcomes. 

Overall, the learning materials and their progressive utilization in the 
mudzakarah program exemplify a balanced integration of classical Arabic grammar 
(Daynesty et al., 2024) instruction with increasing opportunities for active 
application and critical analysis. This structure supports learners’ gradual 
development from foundational knowledge to applied competence, addressing 
both the theoretical and practical dimensions of Arabic grammar mastery in the 
unique context of Islamic boarding schools. 

Learning Interaction and Collaborative Atmosphere 

The observation results also revealed gradual improvements in the interaction 
dynamics among the students. In the early sessions, interaction was limited, and 
discussions were relatively passive. Many students were not accustomed to 
exchanging ideas or debating grammatical interpretations with their peers. 

However, as the sessions progressed, interactions became more active. 
Students began to help one another understand difficult concepts and 
collaboratively discuss grammatical issues. Although participation was still 
dominated by certain students, the overall level of engagement improved. 

In the final session, the discussion environment became significantly more 
dynamic. Students interacted more freely and confidently, and collaborative 
learning became a central feature of this activity. Even when sessions were 
conducted in open spaces, which sometimes created distractions, students 
generally maintained a productive learning atmosphere. 

These findings indicate that mudzakarah contributes to the development of a 
cooperative learning culture within boarding school settings. 
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Discusion about Learning Interaction and Collaborative Atmosphere 

The gradual improvement in interaction dynamics observed during the 
mudzakarah sessions exemplifies the developmental trajectory typical of CL 
environments. Initially, student interactions were limited and passive, reflecting 
unfamiliarity with peer discourse on complex grammatical interpretations. This early 
stage of low interaction is common in CL settings in which students may lack the 
social and cognitive skills necessary for collaborative knowledge construction 
(Jakavonytė-Staškuvienė et al., 2021). 

As the sessions progressed, the increased active engagement—characterized 
by students assisting one another and collaboratively addressing grammatical 
challenges— indicated the development of positive interdependence and 
promotive interaction, which are crucial elements identified by Johnson and 
Johnson as essential for effective CL (Jakavonytė-Staškuvienė et al., 2021). Although 
participation remained somewhat uneven, with certain students dominating 
discussions, the overall rise in engagement reflected growing comfort and 
competence in peer-to-peer learning dynamics, consistent with research showing 
gradual social and cognitive acclimatization during CL tasks (Nemeth et al., 2023). 

By the final sessions, the creation of a dynamic and confident discussion 
environment suggests the successful establishment of CL as a central practice. This 
development mirrors findings in educational studies, where sustained CL leads to 
enhanced communication skills, shared responsibility, and group cohesion, even in 
variable settings, such as open spaces that may introduce distractions (Jeppu et al., 
2023). The students’ ability to maintain a productive atmosphere under less 
controlled conditions further illustrates their maturation as a CL community. 

Overall, these findings support the understanding that the mudzakarah 
program fosters a cooperative learning culture that develops incrementally through 
sustained practice. This culture not only enhances academic engagement and 
comprehension but also cultivates essential social skills such as communication, 
collaboration, and mutual support, enriching the educational experience within the 
boarding school context. 

The Impact of Mudzakarah on Students’ Understanding of Arabic Grammar 

The observation findings demonstrate that the mudzakarah program has a 
noticeable impact on students’ understanding of Arabic grammar. At the beginning 
of the observation period, many students appeared hesitant and lacked confidence 
when explaining grammatical concepts. Errors were frequently observed in both 
answering questions and analyzing sentence structures. 

Over time, however, students demonstrated increasing confidence and 
competence. During the middle observation sessions, students became more 
willing to attempt explanations and participate in discussions, even though errors 
still occurred. Importantly, these mistakes became part of the collaborative learning 
process as students corrected and discussed them together. 

In the final sessions, students showed greater confidence and a clearer 
understanding of grammatical concepts. The frequency of errors decreased, and 
students were able to explain the rules more accurately and apply them more 
effectively when analyzing Arabic texts. 
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Although some challenges remained, particularly fatigue during evening 
sessions, the overall findings indicate that mudzakarah positively improves 
students’ understanding of Arabic grammar. 

Discusion about The Impact of Mudzakarah on Students’ Understanding of Arabic 
Grammar 

The observation findings clearly demonstrate that the mudzakarah program 
positively impacts students' understanding and confidence in Arabic grammar. 
Initially, many students showed hesitation and lacked confidence when explaining 
grammatical concepts, which is common in second-language learning contexts, 
where language anxiety and insufficient self-efficacy can hinder participation and 
learning performance (Mei et al., 2023). The frequent errors in answering questions 
and analyzing sentence structures reflect the early stages of grappling with 
complex linguistic structures. 

Over time, the progression observed in students' willingness to participate and 
explain grammatical rules—despite continuing to make mistakes—indicates a 
supportive collaborative learning environment in which errors become constructive 
learning opportunities. This aligns with educational theories suggesting that peer 
correction and shared problem-solving in group settings enhance comprehension 
and higher-order thinking (Almelhes, 2024). Such engagement fosters deeper 
cognitive processing and gradual mastery through social interaction. 

In the final stages, the marked increase in students' confidence and accuracy in 
applying grammatical rules suggests that sustained participatory learning and 
scaffolding within the mudzakarah program effectively build competence. This 
reflects the findings that iterative practice combined with feedback in a non-
threatening environment boosts learners’ abilities and reduces anxiety, further 
promoting language acquisition (Ghani & Daud, 2023). 

Although some challenges, such as fatigue during evening sessions, persist, the 
overall evidence underscores the program’s role in advancing Arabic grammar (Sari 
& Millah, 2023) understanding and learner confidence. This supports the notion that 
complementary non-formal learning initiatives, such as muzakarah, can mitigate 
typical second-language acquisition barriers by offering structured yet flexible 
pedagogical spaces that enrich formal instruction and enhance learning outcomes 
in Islamic boarding school settings. 

Supporting and Inhibiting Factors in the Implementation of Mudzakarah 

The effectiveness of the mudzakarah program is influenced by a range of 
factors that play a crucial role in determining its overall success. These factors can 
be broadly categorized into supporting elements, which enhance the program’s 
outcomes, and inhibiting elements, which may create challenges or barriers to its 
effective implementation. 
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Figure 1. Supporting and Inhibiting Factors 

1. Supporting Factors 

Internal student motivation was a strong supporting factor. Many students 
demonstrated a strong desire to master Arabic grammar because they recognized 
its importance for understanding Islamic classical texts. In addition, the boarding 
school environment provides a supportive learning context. The structured daily 
schedule, availability of classical Arabic learning resources, and presence of 
supervisors and senior students all contribute to sustaining the program. Small-
group discussions also encourage collaborative learning, enabling students to 
exchange ideas, clarify misunderstandings, and strengthen their collective 
comprehension. 

2. Inhibiting Factors 

Despite these benefits, several challenges were identified. One of the main 
obstacles is the variation in students’ academic abilities. Differences in prior 
knowledge and learning pace sometimes create imbalances within discussion 
groups. Another challenge is the limited time available for this activity. Because 
mudzakarah is conducted after a full day of academic and religious activities, some 
students experience physical fatigue, which may reduce their concentration during 
discussions. Additionally, the effectiveness of the sessions occasionally depended 
on the facilitators’supervisory skills. When guidance is limited, the depth of 
discussion and accuracy of grammatical explanations may decrease. 

The implementation of the mudzakarah program is shaped by several notable 
supporting and inhibiting factors that align with broader implementation science 
frameworks, emphasizing individual motivation, contextual support, and 
organizational capacity. Among the key supporting factors, internal student 
motivation is particularly strong. This intrinsic drive, fueled by students’ recognition 
of the importance of mastering Arabic grammar to understand Islamic classical 
texts, provides foundational engagement that is critical for sustaining the learning 
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literature as a crucial enabler that enhances commitment and persistence in 
educational programmes. 

The boarding school environment significantly contributes by offering a 
structured and resource-rich context. The regimented daily schedule, availability of 
classical Arabic learning materials, and the presence of supervisors and senior 
students as facilitators create an enabling environment conducive to sustained 
learning engagement. Such supportive organizational and environmental conditions 
are essential facilitators recognized in research on educational program 
implementation, where adequate resources and social support reinforce positive 
outcomes. Moreover, small-group discussions promote collaborative learning, 
which encourages interaction, peer support, and shared knowledge construction. 
This method aligns with cooperative learning principles that emphasize positive 
interdependence and collective responsibility, leading to improved comprehension 
and motivation. 

Conversely, several inhibiting factors pose challenges to program effectiveness. 
Variations in students’ academic abilities and prior knowledge can create 
imbalances within discussion groups, potentially hindering equitable participation 
and group cohesion. This reflects common implementation barriers, in which 
diverse learner readiness requires differentiated facilitation strategies. The limited 
time allocated for mudzakarah sessions scheduled after full academic and religious 
activities leads to physical fatigue among students, thereby reducing concentration 
and engagement. Time constraints and participant fatigue are frequently cited as 
obstacles in educational interventions, underscoring the need for optimal 
scheduling and workload management. 

Finally, the effectiveness of sessions hinges on the supervisory skills of the 
facilitators. Insufficient guidance can weaken discussion depth and compromise the 
accuracy of grammatical explanations. This highlights the critical role of trained 
facilitative leadership in maintaining program quality, a factor well-documented in 
implementation research emphasizing the influence of skilled facilitators on 
successful outcomes. In summary, the success of the mudzakarah program depends 
on leveraging internal motivation and environmental support while addressing 
learner diversity, time management, and facilitator capacity. Attention to these 
factors through targeted strategies can enhance program sustainability and impact 
within the boarding school context. 

D. Conclusion 

This study shows that mudzākarah is an effective pedagogical mechanism for 
strengthening the understanding of Arabic grammar rules in the environment of 
Ma’had Dar al-Nahḍah Ṭhawālib Bangkinang. Through the practice of regular 
collective study, mudzākarah functions not only as a space for reviewing material 
but also as an arena for dialogical knowledge construction that encourages 
students to understand, discuss, and reflect on the rules of nahwu and ṣarf more 
deeply. The research findings reveal a gradual development in the quality of 
program implementation, patterns of student participation, and the role of 
mentors. As the process unfolds, mudzākarah evolves from a simple discussion 
activity into a more structured and productive collaborative learning environment, 
in which students become increasingly actively involved in the processes of 
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explanation, argumentation, and clarification of understanding. Thus, mudzākarah 
can be understood as a complementary learning strategy that bridges formal 
classroom learning with a more reflective internalization of linguistic knowledge. 
The existence of this program demonstrates that the tradition of collective learning 
in the pesantren environment has significant pedagogical potential to strengthen 
the mastery of Arabic language structures while also building a participatory and 
sustainable academic culture. 
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