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Abstract

Arabic language teaching in many Islamic higher education institutions
remains dominated by a general language approach oriented toward
everyday communication, while students in non-language disciplines such as
law require discipline-specific terminology and academic discourse. This
study examines how Arabic instruction can be pedagogically reconstructed
to support legal academic literacy among Constitutional Law students.
Using a qualitative case study design, the research was conducted in the
Constitutional Law Study Program at IAIN Curup, Bengkulu, through
classroom observation, interviews, and instructional document analysis. The
findings show that the reconstruction occurred in three main aspects: the
integration of constitutional and legal terminology into teaching materials,
the reframing of sentence contexts from everyday topics to legal-academic
issues, and the use of thematic dialogue practice related to legal discourse.
This reconstruction led to greater student engagement, stronger awareness
of the relevance of Arabic to legal studies, and a shift from general language
learning toward discipline-based academic literacy. Unlike much of the
existing ASP literature, which often emphasizes linguistic mastery alone,
this study highlights Arabic for Specific Purposes as a pedagogical
framework for linking language learning with disciplinary knowledge
practices in Islamic higher education.
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Introduction

Arabic language teaching in many Islamic higher education institutions remains
dominated by a general language approach that is insufficiently connected to
students’ discipline-specific academic needs. In practice, instructional materials
often focus on basic communicative competencies such as self-introduction, daily
activities, and social expressions, which are not directly related to students’ fields of
study (Ashari et al., 2024; Ritonga et al., 2020; Rostandi et al., 2025). This condition
becomes particularly problematic for students in non-language disciplines such as
law, who require the ability to comprehend academic texts and legal terminology in
Arabic. Research on English for Specific Purposes has shown that a mismatch
between language materials and disciplinary needs may hinder the development of
students’ academic literacy. Other studies have likewise emphasized that language
teaching in higher education becomes more effective when language is positioned
as a tool for understanding knowledge practices within a particular field of study
(Jamil et al., 2024; Kamal, 2025; Ritonga et al., 2020; Sopian et al., 2025). Studies on
disciplinary literacy further demonstrate that students need mastery of field-specific
academic language in order to understand argumentative structures and technical
terminology within their disciplines (Wingate, 2026). This situation indicates a gap
between current practices in Arabic language teaching in Islamic higher education
and students’ academic literacy needs in specific disciplines.

The academic literature on discipline-based language teaching has shown
significant development in the field of English for Specific Purposes, but research
that specifically addresses Arabic for Specific Purposes remains relatively limited (Al-
Mallahma, 2026; Ghani et al., 2019; Golfetto, 2020; Iksan et al., 2019). Most studies in
English for Specific Purposes emphasize the importance of integrating language
with academic or professional contexts in order to enhance the relevance of
learning for students. This approach views language not merely as a linguistic
system, but also as a means of understanding knowledge practices within particular
academic communities (Lipaev & Alekseeva, 2018; Macianskiené & Bijeikiené, 2018).
Flowerdew (2025) have shown that the use of disciplinary discourse in language
teaching helps students understand argumentative structures and academic genres
within their fields of study. Other studies have likewise emphasized that integrating
language with academic practices enables students to develop deeper academic
literacy in higher education contexts (Rose & McKinley, 2025; Wingate, 2026). In
addition, recent scholarship in English for Academic Purposes confirms that
discipline-based language teaching can strengthen the connection between
linguistic competence and conceptual understanding in specific fields of knowledge
(Calvo et al., 2020; Gee & Handford, 2013; Shahmirzadi, 2019). Although the
literature on English for Specific Purposes has developed rapidly, research that
specifically explores the pedagogical reconstruction of Arabic for Specific Purposes
in the context of Islamic higher education remains limited and requires more in-
depth empirical investigation.

This study aims to address the gap in research on the pedagogical
reconstruction of Arabic for Specific Purposes in the context of Islamic higher
education, particularly for students in the field of law. Although English for Specific
Purposes has been extensively developed across various academic disciplines, its
application to Arabic language teaching remains relatively limited, especially in non-
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language disciplines such as law. Most studies on Arabic language teaching in higher
education still focus on the mastery of linguistic structures or general
communication rather than on the development of discipline-specific academic
literacy. Research on English for Specific Purposes has shown that language
teaching integrated with specific academic needs can enhance the relevance of
learning and student engagement in the learning process (Anthony, 2018). Other
studies have emphasized that the development of academic literacy in higher
education requires the integration of language, disciplinary discourse, and
knowledge practices within particular fields of study (Hyland & Jiang, 2021).
However, research that specifically explores how language pedagogy can be
reconstructed to integrate Arabic with disciplinary needs remains very limited in the
language education literature. This study seeks to fill that gap by analyzing how
pedagogical reconstruction can connect Arabic language teaching with the
academic literacy needs of law students in the context of Islamic higher education.

The main argument of this study is that the pedagogical reconstruction of
Arabic for Specific Purposes enables Arabic to be positioned as a medium for the
development of discipline-specific academic literacy in Islamic higher education. The
integration of legal terminology, the adaptation of sentence contexts, and dialogue
practice based on legal discourse demonstrate that language can function as a
means of understanding concepts and knowledge practices within the discipline of
law. This approach positions language not merely as an object of linguistic learning,
but as an epistemic instrument in the academic learning process. Research on
disciplinary literacy has shown that language teaching connected to disciplinary
practices helps students understand knowledge structures and patterns of
argumentation within particular fields of study (Wingate, 2026). Studies on
academic genre have likewise confirmed that language mastery within disciplinary
contexts helps students understand how knowledge is produced and
communicated within academic communities (Cheng, 2021). Recent research in
English for Specific Purposes further indicates that language teaching grounded in
disciplinary contexts can enhance students’ cognitive engagement while
strengthening the connection between language and professional practice
(Flowerdew, 2025). From this perspective, this study argues that the pedagogical
reconstruction of Arabic for Specific Purposes can serve as a strategic approach to
integrating Arabic language teaching with the academic needs of students in the
field of Constitutional Law.

B. Method

This study employed a qualitative approach with a case study design to gain an
in-depth understanding of the process of pedagogical reconstruction of Arabic for
Specific Purposes (ASP) in Arabic language teaching for students of the
Constitutional Law Study Program at IAIN Curup, Bengkulu. A case study design was
selected because the research focused on a single and specific educational context,
namely the practice of Arabic language teaching within a legal academic setting in
the classroom. The research site was the Constitutional Law Study Program at IAIN
Curup, while the participants consisted of two second-semester classes with a total
of 52 students and one Arabic language lecturer. The students were selected as the
main participants because they were directly involved in the learning process under
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investigation. In terms of initial proficiency, the students were at a beginner level of
Arabic, as indicated by their limited mastery of basic vocabulary, simple sentence
patterns, and elementary communicative expressions. They had not yet been
exposed to discipline-specific legal Arabic materials prior to the study. The unit of
analysis was the practice of Arabic language teaching in a legal academic context,
including classroom interaction, instructional materials, lecturers’ instructional
strategies, and students’ communicative activities. This approach enabled the
researcher to explore contextually how Arabic began to be integrated with the
needs of the legal discipline through processes of pedagogical adaptation in the
classroom (Creswell & Poth, 2016; Tisdell et al., 2025; Yin, 2018).

Data were collected through classroom observation, semi-structured
interviews, and analysis of instructional documents. Classroom observations were
conducted across six class sessions to capture learning dynamics, the use of legal
terminology, student responses, and changes in teaching strategies throughout the
process of pedagogical reconstruction. Semi-structured interviews were conducted
with the lecturer and selected students purposively chosen based on their active
involvement in the learning process in order to explore their perceptions and
experiences regarding the use of Arabic in a legal context. Document analysis was
used to examine instructional materials, student assignments, and classroom
discussion activities that reflected the integration of Arabic with the legal discipline.
The combination of these three techniques was intended to generate rich, in-depth,
and complementary data (Bowen, 2009; Cohen et al., 2002; DeJonckheere &
Vaughn, 2019).

The data were analyzed using thematic analysis through the stages of data
reduction, initial coding, categorization, theme development, and interpretation of
the pedagogical patterns that emerged throughout the learning process. This
analysis was directed toward identifying the forms of pedagogical reconstruction
that took place and their impact on student engagement and academic awareness
in discipline-based Arabic language learning. To ensure data validity and
trustworthiness, the study applied triangulation of techniques by comparing
findings from classroom observation, interviews, and document analysis, as well as
source triangulation by involving both lecturer and student perspectives. In
addition, member checking was conducted to confirm the accuracy of interview
data and interpretations, while thick description was provided to strengthen
contextual transparency and enable the research process to be traced academically.
These strategies were employed to strengthen the credibility, dependability,
transferability, and confirmability of the qualitative study (Bjork et al., 2003).

Findings and Discussion

Mismatch Between Functional Arabic Materials and the Academic Needs of
Constitutional Law Students

The findings reveal a curricular mismatch between the Functional Arabic
materials taught and the academic needs of students in the Constitutional Law
Study Program. This mismatch arises because the instructional design remains
oriented toward a general communicative paradigm that emphasizes everyday
communication skills. In contrast, Constitutional Law students require more specific
academic literacy in order to understand legal texts and constitutional discourse in
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Arabic. Empirical evidence obtained from the analysis of instructional documents,
classroom observations conducted across six class sessions in two Constitutional
Law classes (Classes A and B, with a total of 52 students), and semi-structured
interviews with students and the course lecturer indicates that the instructional
materials still focus on basic interpersonal communication competencies, such as
greetings, self-introduction, family, daily activities, time, and expressions of feelings.
Pedagogically, such materials are indeed relevant at the initial stage of foreign
language learning. However, in the context of Constitutional Law students, this
orientation has not yet accommodated the target situation needs, particularly the
ability to read and analyze Islamic legal texts and constitutional literature in Arabic.
Therefore, these findings confirm the existence of a gap between the language
competencies being taught and the discipline-specific academic literacy needs of
law students.

To clarify the nature of the mismatch between the implemented instructional
focus and the academic needs of Constitutional Law students, these empirical
findings are visually summarized in Figure 1 and analyzed in greater detail in Table 1.

Competence Gap in Arabic for Specific Purposes (ASP)

P o N
.a. Competence Gap Hils
20 g, R X ——

Present Situation Target Situation

Competence Requirements
3 : I i gen s
Basic General Gaphress: | L¢ i
Communication Skills : : {
{. No integration of legal
Basic Arabic vocabulary terminology (e.g. jg<o ) Mastery of constitutional
and phrases plen I AR, (55t ARAT) - terminology (e.g., jg2uid! -
Simple conversationl skills (dyasaidialaliay) g2t} d3d)) (5)gadl AXAN
§. No exposure to normative dydpdnll daludy
Basic G I legal texts (classical and Exposure to normative legal
asic e':'er? : contemporary) texts (classical and contemporary)
Communication Skills A ; 59 .
1. No training in critical Practice critical reading of
Basic Arabic vocabulary reading strategies for primary legal texts
and phrases primary legal texts Strengthen complex syntactic
Simple conversational skills §. No reinforcment of complex structures in legal Arabic
General reading and syntactic structures in legal
writing abilities Arabic

Figure 1. Competence Gap in Arabic for Specific Purposes (ASP)

Figure 1. Competence Gap in Arabic for Specific Purposes (ASP). The figure
illustrates the gap between students’ present Arabic competence, which is still
limited to general communication skills, and the target competence required in
legal Arabic literacy. It highlights several unmet needs, including the lack of legal
terminology, limited exposure to legal texts, insufficient training in critical reading
of primary legal sources, and weak mastery of complex syntactic structures in legal
Arabic. This gap provides the pedagogical basis for reconstructing Arabic instruction
toward a discipline-specific ASP approach for law students.
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Tabel 1. Curricular Gap between Functional Arabic Instruction and HTN Students’

Academic Needs

HTN Student . . .
Current . Indication of | Pedagogical
Aspect Learning Focus Academic Ga Implications
& Needs P P
Understanding Legal academic o Need.to
. . literacy and Misalignment redefine
Learning basic . . . e
. . . interpretation of learning discipline-
Objectives | communicative . L .
toxts of normative objectives based learning
texts outcomes
. I . Integration of
Greetings, Constitutional Thematic g, .
. . . . . constitutional
Topics family, daily law discourse scope is not .
s Co and Islamic
activities and figh siyasah relevant
law themes
Legal
General terminology (al- | Absence of Development
Vocabulary everyday dustar, al- technical of an Arabic
vocabulary siyadah, al-figh lexicon legal glossary
al-dustart)
Descriptive Normative and Cenre Introduction
Text Types | texts andsimple | argumentative mismatch to legal text
dialogues legal texts genres
. C lex and . Training i
Simple omp *an Limited ralnlng’ln
Language . argumentative syntactic
declarative . structural )
Structure syntactic . analysis of
sentences complexity
structures legal texts
. Teachi
. . Critical and - ac In.g
Reading Literal . . Low cognitive academic
. . interpretive .
Strategies | comprehension analvsis depth reading
y strategies
Implementati
. . Case analysis Limited on of
Teaching Receptive and and conte;ltual edagogical edago
Methods text-centered , . pedagog pecagogy
discussion approach based on legal
contexts.

To further clarify the pedagogical shift identified in this study, the findings may

also be understood through a comparative lens between the “before” condition,
represented by the General Arabic model, and the “after” condition, represented by
the reconstructed Arabic for Specific Purposes (ASP) model. In the “before”
condition, Arabic instruction was primarily designed to develop basic interpersonal
communication through general topics, everyday vocabulary, simple sentence
structures, and literal reading tasks. In the “after” condition, the reconstructed
model reoriented instruction toward discipline-specific academic literacy by
integrating legal terminology, contextualizing sentence patterns within
constitutional issues, and introducing dialogue and reading activities related to legal
discourse. This comparison does not indicate a complete replacement of basic
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language learning, but rather a pedagogical transformation in which foundational
Arabic competence is redirected toward the academic and disciplinary needs of
Constitutional Law students.

The visualization in Figure 1 and the systematic mapping in Table 1 illustrate a
divergence in orientation between the ongoing instructional practices of Arabic
language teaching and the demands of disciplinary literacy in the field of
Constitutional Law. This divergence is evident across several dimensions of learning,
ranging from instructional objectives, thematic scope, and lexical selection to text
characteristics and the pedagogical approaches implemented in the classroom. The
materials currently used continue to emphasize basic communication through
everyday topics and general vocabulary, whereas the field of law requires mastery
of constitutional terminology such as (sl 4all @il « sl as well as an
understanding of normative and argumentative texts. In addition, the sentence
structures taught tend to be simple and declarative, whereas Arabic legal discourse
commonly involves more complex syntactic constructions and systematic patterns
of argumentation. This divergence is also reflected in the reading strategies and
teaching methods, which remain oriented toward literal comprehension and
receptive activities rather than interpretive analysis and contextual discussion.

These findings indicate that the instructional orientation currently implemented
is not yet fully aligned with the fundamental principles of the Arabic for Specific
Purposes (ASP) framework, which emphasizes the alignment between discipline-
specific academic needs and instructional design. When language materials remain
confined to the domain of general communication, students are not given sufficient
opportunities to develop the ability to understand legal discourse, which
constitutes a primary requirement in Constitutional Law studies. This condition
confirms that instruction continues to focus on the mastery of basic linguistic
structures without being directed toward the use of language in specific academic
domains. In this context, the identified gap points to the need for a shift in
instructional design, namely from receptive competence to productive disciplinary
engagement, and from text-centered learning to context-based interaction. This
shift provides the conceptual foundation for pedagogical reconstruction aimed at
reorienting Arabic language teaching within a discipline-based academic literacy
framework in the field of law.

Pedagogical Reconstruction Strategies: From General Arabic to Discipline-Based
Contextualization in Law

Once the gap between the instructional orientation of Functional Arabic and
the academic needs of students in the Constitutional Law Study Program had been
identified, the lecturer gradually undertook a process of pedagogical reconstruction
in classroom practice. This effort was not carried out through formal curricular
change, but rather through contextual adaptation at the level of instructional
implementation, allowing language materials to be directed toward the context of
the legal discipline. This approach may be understood as a form of micro-curricular
reconstruction, namely a transformation in instructional orientation from a general
communicative model toward discipline-based academic literacy relevant to the
fields of Islamic law and Constitutional Law. The purpose of this process was to
bridge the basic communicative competence already possessed by students with
the ability to understand, read, and use Arabic in a legal academic context. Based on
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classroom observations, interviews with the lecturer and students, and instructional
documentation, this pedagogical reconstruction was realized through three main
strategies.
First: Integration of Legal Terminology into Basic Materials

The first strategy was implemented by inserting legal terminology into basic
topics already available in the textbook. For example, when discussing the theme of
self-introduction, students were asked to introduce themselves by mentioning
areas of interest such as:

gl O g5l u“‘JJT (-
oY bl i 3 el .

Basic vocabulary was retained, but it was expanded through the integration of
constitutional terms such as 4siwall deSaall Gay,dll sabwdl ) giwall. This strategy
indicates a shift from general lexical competence toward domain-specific
vocabulary enrichment, although it has not yet been fully based on authentic legal
texts.

Second: Reframing Sentence Structures into Legal Contexts

The second strategy was implemented through the reframing of contextual
examples. Simple sentence structures that were initially everyday in nature were
transformed into sentences representing legal discourse. Example of
transformation:

Tabel 2. Example of transformation

General sentence Reconstructed into

gl (8 3l fosle LI 3L
RCCAR IS RESYRV WU

Through this approach, the syntactic patterns remained simple, but their
meanings were directed toward the conceptual framework of Constitutional Law.
This strategy functioned as a transitional stage toward understanding the more
complex argumentative structures found in normative legal texts.

Syl 4 I Condy

Third: Methodological Transformation: From Receptive Learning to Contextual
Oral Production (Simple Legal Muhadatsah)

The third strategy involved a transformation in the learning method. Whereas
instruction had previously tended to be receptive in nature, focusing on reading and
understanding texts, in this reconstruction students began to be engaged in
contextual muhadatsah practice based on simple legal issues.

Students were asked to engage in pair discussions on topics such as:

apdd) Well 3 sl pl W
el alladl (3 dm il 9>
@W}“ aadl) L} ol (‘j-@-“ .
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Observations showed that this activity increased students’ participation and
confidence in using legal terminology in oral communication. Figure 1 shows
students performing in pairs in front of the class and engaging in simple dialogues
based on legal themes.

Figure 2. Students’ active learning process: oral communication in front of the
class and discussion of legal themes

Classroom observation data, instructional documentation, and recordings of
student interaction across six class sessions show that the pedagogical
reconstruction was realized through three complementary forms of instructional
practice. The implementation of these strategies was observed in two
Constitutional Law classes (Classes A and B) with a total of 52 students. First, the
integration of legal terminology was carried out by embedding constitutional
vocabulary into basic topics, so that simple expressions were retained but
expanded with terms such as _siwall(constitution), 3wuli(sovereignty), and 4«Saxll
4 siwdli(constitutional court). Second, sentence examples that had previously been
oriented toward everyday life were reconstructed into representations of
constitutional discourse through changes in semantic context without altering the
complexity of the basic syntactic structure. Third, the learning method was directed
toward thematic dialogue practice, enabling students to begin discussing simple
constitutional issues orally through contextual muhadatsah activities. This pattern
of implementation reflects a shift in instructional orientation, as summarized in the
following scheme: receptive competence — productive disciplinary engagement
and text-centered learning — context-based interaction.

These findings indicate that pedagogical reconstruction at the classroom level
can function as a transitional mechanism toward discipline-based Arabic language
teaching without having to wait for formal curricular change. Through the
integration of terminology, the reframing of sentence contexts, and the
transformation of learning activities, instructional practice gradually shifted its
orientation from mastery of general linguistic structures toward the use of
language in the legal academic domain. This process not only expanded students’
lexical repertoire, but also built an initial readiness to understand the normative and
argumentative discourse commonly found in the literature of Islamic law and
Constitutional Law. Thus, this pedagogical reconstruction demonstrates potential
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as an adaptive strategy within the framework of Arabic for Specific Purposes, as it is
able to bridge basic communicative competence with the discipline-specific
academic literacy needs of law students.

Pedagogical Reconstruction Strategies

Figure 3. pedagogical reconstruction Strategies

The effectiveness of this pedagogical reconstruction appears to stem from two
interrelated factors. First, the reconstruction worked because it adopted a content-
based orientation in which language learning was connected to the students’
disciplinary world. The integration of constitutional terminology, legal themes, and
contextualized discourse provided students with learning materials that were not
only linguistically accessible at their level, but also academically meaningful in
relation to their field of study. This relevance helped bridge the distance between
language instruction and disciplinary knowledge. Second, the reconstruction also
worked because it increased student motivation and engagement. When students
encountered Arabic not merely as a general foreign language subject but as a
medium connected to legal studies, they responded with stronger participation,
greater attentiveness, and higher academic awareness. In this sense, the success of
the reconstruction cannot be attributed solely to the change in content, nor solely
to student motivation, but rather to the interaction between contextualized
disciplinary content and the learners’ perception of relevance.

Impact of Pedagogical Reconstruction on Student Engagement and Academic
Awareness

The implementation of pedagogical reconstruction in the Arabic learning
process produced observable changes in student engagement and academic
awareness within the Constitutional Law program. While the previous instructional
approach emphasized receptive comprehension of general Arabic expressions, the
reconstructed learning activities encouraged students to actively use legal
terminology and engage with disciplinary concepts through contextual interaction.
Classroom observations conducted during the implementation phase indicated that
students demonstrated higher levels of participation, increased willingness to speak
in Arabic, and greater curiosity toward legal discourse expressed in the Arabic
language. Semi-structured interviews with students further revealed that
contextualized language activities helped them perceive Arabic not merely as a
foreign language subject but as an academic tool relevant to their field of study.
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These findings suggest that the pedagogical reconstruction did not only modify
instructional practices but also influenced how students cognitively and
academically positioned the Arabic language within their disciplinary learning
environment.

To illustrate the impact of the pedagogical reconstruction, the changes
observed in student engagement and academic awareness are summarized in

Table 3.

Table 3. Impact of Pedagogical Reconstruction on Student Engagement and

Participation

mostly listening
and reading

dialogue and
discussion

Academic Awareness
Before
. . . After Pedagogical
Dimension Pedagogical g .g' Observed Change
- Reconstruction
Reconstruction

Limited Increased

Classroom participation, participationin Higher student

interaction

Frequent use of

Expansion of

Use of Legal Rare use of legal -
Vocabulary terminology legal terms such as disciplinary
Ay ) Balpad) | gissall lexicon
. Arabic perceived | Arabic perceived as Increased
Learning .
A as general relevant to legal academic
Motivation . .
language subject studies relevance
T Students initiate Improved
Oral Hesitation in provec
I . . legal-themed communicative
Communication | speaking Arabic . .
dialogues confidence
- Literal Analytical . .
Cognitive fte 2 . @ ytica Higher cognitive
understanding of | discussion of legal ;
Engagement involvement
texts concepts
Language Language Development of
Academic separated from integrated with disciplinary
Awareness disciplinary constitutional law language
learning discourse awareness

Classroom observations and interaction recordings demonstrate that the
pedagogical reconstruction contributed to noticeable shifts in students’ learning
behavior. Prior to the implementation of contextualized ASP strategies, classroom
interaction was largely dominated by passive participation in which students
primarily listened to explanations or completed reading exercises. However,
following the introduction of legal terminology integration and contextual dialogue
activities, students began to actively participate in discussions and oral exchanges
related to constitutional law topics. During dialogue-based activities, students were
observed incorporating disciplinary vocabulary such as Ll (constitution), satws)
(sovereignty), and 4llaall (justice) into their speech. These interactions indicated that
the reconstructed learning environment enabled students to connect linguistic
expressions with conceptual frameworks from their field of study. Furthermore,
interview responses revealed that students increasingly perceived Arabic as a useful
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academic resource for accessing Islamic legal literature and constitutional discourse
rather than as a purely communicative language subject.

From an analytical perspective, these findings suggest that pedagogical
reconstruction within the ASP framework functions not only as a linguistic
adaptation but also as a cognitive bridge between language learning and
disciplinary knowledge construction. When language instruction becomes
embedded within the conceptual landscape of a specific academic field, students
begin to develop what may be termed disciplinary language awareness, namely the
recognition that language competence is instrumental in understanding and
engaging with specialized academic discourse. In this context, the reconstruction of
Arabic instruction contributed to a shift from passive language reception toward
active disciplinary engagement. This shift aligns with the central principles of Arabic
for Specific Purposes, which emphasize the alignment between linguistic
competence and the communicative demands of a specific academic or professional
domain. Consequently, the reconstructed pedagogical approach not only improved
classroom engagement but also strengthened students’ perception of Arabic as a
meaningful component of their constitutional law studies.

The pedagogical reconstruction of Arabic for Specific Purposes (ASP) in the
context of Constitutional Law students plays an important role in bridging the gap
between general Arabic language teaching and the needs of discipline-specific
academic literacy. The previous instructional approach, which was oriented toward
basic communication, had not fully supported students’ ability to understand legal
discourse and constitutional terminology in Arabic. The integration of legal
terminology, the reframing of sentence contexts, and the transformation of
learning methods toward contextual dialogue demonstrate the potential to
enhance student engagement and the academic relevance of language learning.
Research in the field of English for Specific Purposes has shown that discipline-
based language teaching can increase students’ learning motivation while also
improving their understanding of specific academic discourse (Basturkmen, 2022;
Hyland & Jiang, 2021). Other studies have likewise shown that contextualized
language instruction contributes to the strengthening of disciplinary literacy and
the connection between language and students’ fields of study (Ding & Monbec,
2024; Flowerdew, 2025).

This condition also reflects the characteristics of Arabic language teaching in
many Islamic higher education institutions in Indonesia, where Arabic has
historically been studied as the language of religious texts rather than as a medium
of academic literacy across disciplines. The integration of language with modern
fields of study such as Constitutional Law remains relatively limited. Recent research
in English for Specific Purposes confirms that the effectiveness of language
teaching increases when language is situated within academic and professional
contexts relevant to students’ disciplines (Deng et al., 2024; Hyland & Jiang, 2021).
This perspective is also consistent with the development of the concept of
disciplinary literacy, which emphasizes the use of language as a means of
understanding knowledge practices within a particular field of study (Rose &
McKinley, 2025; Wingate, 2026). This approach suggests that language can be
repositioned as an academic instrument in law learning within Islamic higher
education.
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The integration of legal terminology, the reframing of sentence contexts, and
the practice of thematic dialogue identified in this study may be understood as a
form of epistemic shift in language learning, in which language is no longer
positioned merely as an object of study, but as a medium for the construction of
disciplinary knowledge. This perspective is consistent with recent developments in
the field of English for Specific Purposes, which emphasize the close relationship
between language practices and knowledge practices within a particular academic
field (Flowerdew, 2025; Wingate, 2026). Recent studies show that when language is
learned through disciplinary discourse, students not only develop linguistic
competence, but also gain access to the ways of thinking, structures of
argumentation, and conceptual frameworks that shape knowledge in that field
(Ding & Monbec, 2024; Parkinson, 2025). Other studies further confirm that a
disciplinary discourse-based approach can strengthen students’ cognitive
engagement and help them understand the relationship between academic
language and professional practice (Ding & Monbec, 2024; Parkinson, 2025). The
findings of this study indicate that pedagogical reconstruction in Arabic language
teaching has the potential to function as an integrative mechanism that connects
linguistic competence with the development of academic literacy in the field of law.

The pedagogical reconstruction identified in this study demonstrates that
Arabic language teaching can function as a means of developing discipline-specific
academic literacy in the field of law. The integration of constitutional terminology,
sentence contexts based on legal discourse, and thematic dialogue practice shows
that language plays a role in helping students understand concepts and knowledge
practices within the discipline of Constitutional Law. This perspective is in line with
recent scholarship that positions academic language learning as part of the process
of developing disciplinary literacy in higher education (Lancaster, 2026). Other
studies have shown that the connection between language and academic context
enables students to develop a deeper understanding of knowledge structures
within a particular field of study (Miller et al., 2023; Rose & McKinley, 2025).
Research on academic genre also confirms that the use of language in disciplinary
contexts helps students understand how to construct scholarly arguments within
academic communities (Hyland & Jiang, 2025; Parkinson, 2025).

The pedagogical reconstruction of Arabic for Specific Purposes opens new
possibilities for the development of Arabic language curriculum design that is more
responsive to students’ discipline-specific academic needs. The integration of legal
terminology, the adaptation of sentence contexts, and dialogue activities based on
constitutional issues demonstrate that language can function as an instructional
instrument in non-language disciplines. Recent studies in English for Specific
Purposes have shown that a discipline-based approach can strengthen the
connection between linguistic competence and students’ academic practices in
higher education (Galloway & Rose, 2021; Pun & Thomas, 2020). Other research has
also emphasized the importance of integrating language with academic literacy in
order to support students’ ability to read and produce academic discourse specific
to their field of study (Galloway & Rose, 2021; Pun & Thomas, 2020).The
development of Arabic language teaching based on disciplinary contexts therefore
has the potential to strengthen students’ academic literacy within Islamic higher
education.
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D. Conclusion

This study concludes that the gap between general Arabic language teaching
and the academic needs of law students represents an important pedagogical issue
in Islamic higher education. The findings show that Arabic instruction oriented
primarily toward general communication has not sufficiently supported students’
ability to understand legal terminology and academic legal discourse in Arabic. In
response to this issue, the study demonstrates that pedagogical reconstruction
through the integration of constitutional terminology, the contextual reframing of
sentence patterns, and dialogue practice based on legal issues can direct Arabic
learning toward the development of discipline-specific academic literacy. These
findings confirm that the Arabic for Specific Purposes approach provides a relevant
pedagogical strategy for aligning Arabic language teaching with students’ academic
needs in the field of law. Accordingly, this study contributes theoretically to the
development of Arabic for Specific Purposes in Islamic higher education,
methodologically by showing the value of a qualitative case study in examining
pedagogical practice, and practically by offering implications for designing a more
discipline-responsive Arabic curriculum. Further studies are recommended to
develop a more systematic pedagogical model and to examine its application in
other fields within Islamic higher education.
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