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Abstract
This study examines the potential of Surah Al-Fatihah, often regarded as the spiritual
bedrock of the Qur'an, to serve as a framework for fostering inclusive educational
environments. By aligning its core values—compassion, equity, and guidance—with
contemporary educational discussions on empathy and resilience, this investigation
demonstrates how faith-based principles can enrich diverse instructional settings while
adhering to secular educational standards. Using an interpretative methodology and a
thematic review of educational literature, the study explores the application of Surah Al-
Fatihah's values in practical teaching strategies, such as the incorporation of empathy-
driven classroom practices, collaborative learning models, and personalized support for
students' emotional well-being. Integrating perspectives from Islamic pedagogy, culturally
responsive teaching, and inclusive pedagogical models, the research shows how these
principles can influence classroom management, curriculum design, and teacher-student
interactions. Through textual analysis and observations in real-world educational settings,
the findings underscore how embedding these values enhances student engagement,
promotes emotional welfare, and boosts academic performance. Educators who
intentionally integrate compassion, equity, and guidance into their teaching approaches
report reduced stress levels, increased collaboration, and greater cultural sensitivity. The
study’s discussion addresses how these outcomes can help overcome systemic
challenges—such as limited institutional support and sociocultural biases—by focusing on
moral imperatives in teaching practices. Ultimately, Surah Al-Fatihah emerges as a
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powerful moral and spiritual framework for inclusive education, strengthening culturally
responsive strategies and fostering both academic success and social cohesion. The
implications suggest the need for continuous professional development, cross-cultural
validation, and policy interventions to fully integrate these Quranic values into educational
systems.

Keywords: Inclusive Education, Islamic Education, Quranic Values, Surah Al-Fatihah

1. Introduction

Muslim communities often recite Surah Al-Fatihah regularly without adequately reflecting
on its meanings and objectives, leading to a superficial engagement that hinders genuine spiritual
development and connection with Allah. According to Suri (2024), the metaphorical expressions
within this surah convey central Islamic beliefs, yet many individuals overlook these layers of
meaning. Such a lack of comprehension can reduce Surah Al-Fatihah to a mere routine rather than
an enriching spiritual experience. Its profound linguistic structures, highlighted by Ubbaidi &
Budianto (2022), underscore themes of divine guidance, justice, and mercy. These themes hold
significant potential not only for personal spirituality but also for broader educational contexts,
particularly in settings aimed at fostering inclusive practices.

In an academic framework, the Qur'an serves as both a core subject and a foundational
perspective for designing Islamic educational curricula (Baharuddin et al., 2024; Hidayati &
Prabowo, 2022; Jarkasih & Nurhayati, 2023; Sudrajat et al., 2024). Schools and pesantren are
expected to incorporate such principles to cultivate deeper connections with the Qur'an (Muksin,
2024; Suharyat et al., 2023). Nevertheless, the reality in Indonesian education reveals disparities in
learning conditions, partly rooted in socioeconomic diversity and differing cultural backgrounds.
These gaps necessitate a structured model of inclusive education, a philosophy that upholds equal
learning opportunities for every student, including those with disabilities. The rejection of students
with special needs at SMK Negeri Bekasi (Ansori, 2022) and in Malang City (Nur, 2024) exemplifies
the ongoing systemic challenges. Studies by Nurwardani et al. (2022) indicate that embracing
inclusive education within Islamic contexts could address these inequities by promoting
compassion, equity, and shared responsibility.

Despite growing awareness, the primary research problem is the persistent exclusion of
certain student groups, particularly children with special needs, from mainstream classrooms. This
marginalization contradicts the inclusive ideals of Islam, which underscores the universal right to
knowledge (Nuurtanty & Muadin, 2024). While national policies encourage inclusive practices,
practical barriers—such as insufficient teacher training and infrastructural limitations—continue to
impede progress (Garcia, 2023). A common, broad solution offered by policy advocates involves
mandatory inclusive training for educators and adaptation of learning materials (Uma, 2023).
Nonetheless, these approaches are rarely linked directly to core Islamic values that could
strengthen long-term commitment to inclusivity.

Accordingly, a general pathway to address this issue lies in developing strategies that align
Islamic teachings with inclusive methodologies. By referencing Surah Al-Fatihah’s emphasis on
divine guidance, justice, and mercy, educational institutions can create curricula that honor every
student’s rights and needs (Fadhilah, 2023). For educators, this framework can provide concrete
guidance on integrating these principles into classroom practices, curriculum planning, and
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interaction with students, fostering a more inclusive and empathetic learning environment. In
principle, this framework would integrate not only practical interventions—such as specialized
pedagogical tools and individualized assessments—but also a spiritual and moral compass that
champions equality and empathy. Such a hybrid approach has been proposed in prior research, but
concrete models remain underexplored, especially regarding how Surah Al-Fatihah might reinforce
these inclusive policies (Dakir & Fauzi, 2021).

Several specific scholarly contributions support the integration of Surah Al-Fatihah in
inclusive settings. First, Muksin (2024) and Nurwardani et al. (2022) document the therapeutic
potential of regularly reciting Surah Al-Fatihah, indicating that it can reduce stress and anxiety in
educational contexts. This finding is relevant to students with special needs, who often experience
heightened anxiety in classrooms lacking accommodations. Second, Hidayati & Prabowo (2022)
highlight how Surah Al-Fatihah’s moral teachings promote resilience, suggesting that its recitation
can nurture a supportive learning environment for all students. These insights collectively point
toward a model where both Islamic spiritual values and specific interventions address the
multifaceted challenges that hamper inclusive education.

Previous literature also underscores how the surah fosters a sense of ethical engagement
and leadership (Dakir & Fauzi, 2021), reflecting a shift from purely ritualistic practices to active
community building. By internalizing messages of universal compassion, educators and students
alike may develop a shared commitment to accommodating diverse learning needs. However,
existing studies often focus separately on either inclusive education policies or Qur'anic exegesis,
with limited synthesis between these two domains, resulting in a gap in understanding how to
practically apply the surah’s principles in inclusive teaching methods. This gap is further
compounded by the absence of research that explicitly connects Surah Al-Fatihah’s moral and
spiritual principles with practical, systemic policy implementations.

Given these considerations, this study aims to fill that gap by investigating how Surah Al-
Fatihah can guide the practical realization of inclusive education in Indonesia. The research gap in
this area lies in the lack of models that explicitly show how Islamic spiritual values, particularly
those in Surah Al-Fatihah, can be applied to inclusive educational practices, policy, and teacher
development. The novelty lies in forging a direct link between Surah Al-Fatihah’s foundational
principles—mercy, guidance, and justice—and the administrative, pedagogical, and communal
aspects of inclusive schooling. Such a link proposes that inclusivity extends beyond legal mandates
or conventional pedagogies, embedding a spiritual dimension that resonates deeply with the
cultural fabric of Indonesian society (Nuurtanty & Muadin, 2024). By articulating a framework
where the recitation and understanding of Surah Al-Fatihah align with inclusive teaching and
institutional policies, the study justifies a hypothesis that integrating core Qur'anic values will
enhance both the acceptance and quality of inclusive practices. Within the scope of this research, a
multi-layered analysis will explore textual interpretations, documented case studies, and teacher-
student interactions, thereby constructing a holistic approach to inclusive education that unites
religious, psychological, and practical dimensions.

2. Literature Review

This section provides a comprehensive theoretical foundation for understanding how
inclusive education principles, Islamic values, the central position of Surah Al-Fatihah, and broader
Islamic perspectives on accessibility converge to form the conceptual groundwork of this study.
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The subsections that follow illustrate the conceptual interplay among these themes, emphasizing
their mutual contributions to developing a holistic model of inclusive education informed by Islamic
teachings.

2.1 Foundational Dimensions of Inclusive Education

Inclusive education has come to the fore as both a philosophical and pragmatic approach
that underscores the full participation and academic success of all learners, irrespective of
individual differences. At the heart of this paradigm is the conviction that every person has the
right to a high-caliber education within a nurturing and supportive learning environment. By
centering on diversity, equality, and collaboration, inclusive education compels educators to tailor
their methods to accommodate a broad spectrum of learning styles and developmental
trajectories. Extant literature underscores that such an approach fosters empathy, tolerance, and a
heightened appreciation for diversity (Mubin, 2024). A salient feature of inclusive classrooms is the
emphasis on equitable learning opportunities, particularly for those who may encounter physical,
cognitive, or socio-emotional barriers. By creating spaces of belonging, educators nurture
students’ social and intellectual engagement, thereby strengthening their sense of community.
Through this process, educational institutions wield considerable influence in shaping more
inclusive societies, reflecting collective well-being and cohesion (Sondari et al., 2018). Ultimately,
inclusive education not only supports learners with distinct needs but also elevates the overall
learning milieu, fostering acceptance and cooperation among peers (Mubin, 2024).

2.2 Interweaving Islamic Values in Educational Practice

Incorporating Islamic precepts—love, empathy, and respect—into pedagogical frameworks
can deepen moral development and enhance inclusivity across educational settings. Grounded in
the Qur'an and the teachings of the Prophet Muhammad (peace be upon him), these values serve
as ethical cornerstones that guide both classroom interactions and institutional culture (Aderibigbe
et al., 2023). When curricula are shaped by such principles, learners are more likely to cultivate
conscientious attitudes, extending beyond academic pursuits to societal contributions (Dinanti et
al., 2024). This ethical orientation within the classroom can lead to a profoundly holistic
educational experience. Moreover, establishing a culturally and religiously inclusive environment
mitigates biases and nurtures an ethos of mutual respect (Gumuruh, 2023). Students immersed in
Islamic teachings that champion justice and empathy develop more profound interpersonal
competencies, thereby fortifying communal harmony (Chusyairi et al., 2024). Such a climate
equips learners to navigate a globally interconnected landscape and fosters attitudes of
responsible global citizenship. Hence, schooling that emphasizes Islamic ethics not only upholds
scholarly rigor but also endows students with durable moral frameworks, benefitting them
throughout their lifelong development. However, a potential tension arises when integrating
religious principles into secular educational settings. Critics argue that the strong religious
orientation of Islamic pedagogy may not always align with secular educational frameworks,
particularly when there is a push for religious neutrality in public institutions. Balancing religious
inclusivity with secular educational goals is a critical challenge that requires careful consideration of
both ideological stances and pedagogical strategies.

2.3 Central Significance of Surah Al-Fatihah in Islamic Pedagogy

Surah Al-Fatihah, often labeled the Opening of the Qur'an, occupies a paramount position in
Islamic pedagogy. As the initial surah and one recited repeatedly in daily prayers, it constitutes a
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core aspect of Muslim devotion and theological understanding. In Islamic educational contexts,
children commonly begin memorizing Surah Al-Fatihah at an early stage, thereby internalizing
themes of divine mercy, guidance, and forgiveness (Ubbaidi & Budianto, 2022). These themes hold
potential to shape instructional methodologies that emphasize introspection, compassion, and a
mindful pursuit of knowledge. At the same time, Surah Al-Fatihah underscores the believer's
reliance on divine intervention and underscores humility as a key virtue in the quest for
enlightenment. Idris (2024) argues that a learning environment that weaves Surah Al-Fatihah into
daily or thematic instruction can induce deeper spiritual awareness, prompting learners to behave
ethically and respectfully within and beyond academic settings. Such introspective exercises can
catalyze moral growth, reinforcing sincerity, perseverance, and gratitude—pillars that support both
Islamic doctrine and inclusive educational approaches. Through continual engagement with Surah
Al-Fatihah, learners are encouraged to appreciate their studies as a means of fulfilling spiritual and
communal obligations.

2.4 Alignment of Inclusive Education with Islamic Ideals

Contrary to assumptions that inclusive models are extraneous to Islamic thought, Islamic
principles inherently affirm equality, justice, and compassion—values that resonate strongly with
inclusive education. The Qur'an explicitly validates the presence of human diversity as part of
sunnatullah (Qur'an 49:13). Historically, the Prophet Muhammad himself championed the inclusion
of marginalized groups, exemplified by Abdullah bin Ummi Maktum, a blind companion entrusted
with central roles within the early Muslim community (Qur'an Surah Al-Mujadilah: 11)(Mubin,
2024). These precedents affirm that educational participation transcends any notion of “normalcy”
and that all Muslims bear an obligation to seek knowledge, irrespective of perceived differences.
Today, many Islamic boarding schools (pesantren) and madrasahs operationalize inclusive
pedagogies through individualized learning plans and accessible infrastructure. Evidence indicates
that diverse student populations thrive when teaching methodologies, classroom settings, and
administrative policies collectively underscore fairness and empathetic care (Lestari & Khusyairi,
2023). The theological bedrock of Islam, which values mercy and justice, dovetails neatly with the
guiding ethos of inclusion, negating the stigmatization of any student and affirming the Islamic
vision of universal educational opportunity. However, some critics highlight the limitations of
applying Islamic inclusivity principles universally, particularly in highly diverse or pluralistic contexts
where religious teachings may clash with other cultural norms or secular values. Such critiques
suggest a need for greater contextual adaptation of Islamic inclusivity models to accommodate a
wide variety of socio-cultural and educational settings.

2.5 The Role of Leadership and Stakeholders in Islamic Educational Spaces

Within Islamic educational ecosystems, leadership—alongside teachers, parents, and
surrounding communities—exerts a crucial influence on the adoption and sustainability of inclusive
practices. Historically, pesantren have fostered environments in which a multiplicity of Islamic
interpretations coexist harmoniously. The principle of Wasathiyyatul Islam, prioritizing
moderation, has shaped attitudes that valorize mutual understanding and interfaith tolerance
(Mubin, 2024). In such a milieu, educators serve not merely as knowledge transmitters but as
exemplars of the ethical and empathetic comportment central to Islamic pedagogy (Mustari &
Nurhayati, 2024; Titania Rahima et al., 2024). In modern times, Islamic institutions confront
evolving challenges, such as accommodating learners with disabilities and addressing resource
disparities. Studies by Harpel & Andrew (2018) and Wang & Dapat (2024) highlight that while
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financial and infrastructural constraints persist, forward-looking leadership and supportive
governance can catalyze curriculum reforms and empower teachers to develop inclusive
instructional strategies. Moreover, a high degree of parent and community engagement often
fortifies inclusive initiatives, reinforcing shared commitments to diversity and solidarity (Kiyama &
Harper, 2018). By involving local communities in policymaking and resource allocation, institutions
uphold the collective spirit integral to Islamic education.

2.6 Fostering Tolerant Behavior through Surah Al-Fatihah

Contemporary research illuminates the profound role Surah Al-Fatihah can play in
cultivating multicultural awareness and tolerant behavior. detects a tangible association between
active engagement with Islamic teachings, including those drawn from Surah Al-Fatihah, and
openness to religious understanding (Malik, 2024). Such findings reinforce the argument that
diligent reflection on these verses propels students toward empathy, reciprocal respect, and civic
harmony. In classrooms that integrate Surah Al-Fatihah into daily or thematic lessons, moral and
socio-emotional development is frequently enhanced. Dakir & Fauzi (2021) observes that
concentrated study of the surah’s concepts correlates with deeper internalization of altruistic
behaviors and inclusivity. Similarly, Aderibigbe et al. (2023) document the capacity of these
integrative instructional techniques to bolster essential interpersonal proficiencies—namely
collaboration and conflict resolution. Thus, Surah Al-Fatihah emerges as a potent framework for
embedding tolerant and culturally sensitive pedagogies.

2.7 Policy Trajectories and Exemplary Models in Muslim-Majority Settings

The assimilation of inclusive educational policies within Islamic paradigms presents a multi-
layered challenge, particularly in Muslim-majority countries. Although numerous policy outlines
champion ideals of equality and shared participation, the gap between policy aspiration and
implementation remains considerable ( Lestari & Bahar, 2024; Setiawan, 2024). Indonesia,
recognized as the globe’s most populous Muslim-majority nation, offers a noteworthy illustration
through its community-based approaches, prominently within the domain of pesantren (Nurjanah
et al., 2023; Rahmawati, 2018). These approaches harness local traditions of mutual cooperation to
align modern inclusivity mandates with longstanding Islamic principles (Nuryana, 2024).

Nevertheless, pervasive resource limitations and entrenched societal attitudes complicate
large-scale transitions toward inclusivity. Certain Islamic schools have responded by infusing
multicultural frameworks into religious curricula, thereby championing interreligious
understanding and cultural tolerance. Concurrently, a gradual “Islamization” of teacher training
programs seeks to produce educators adept at both Islamic ethics and universal pedagogical
standards (Utari et al., 2024). By threading Surah Al-Fatihah’s overarching values of divine
guidance and mercy into local cultural motifs, these initiatives strive to foster an educational
milieu that is simultaneously equitable and reflective of local authenticity (Rahmat & Yahya,
2022). In effect, best practices hinge on a judicious synthesis of indigenous traditions and global
educational benchmarks. However, challenges persist, especially in reconciling inclusive
educational policies with religious ideologies and addressing structural limitations such as
inadequate funding and entrenched social prejudices. This points to the need for critical
examination of policy reforms to ensure they are both ideologically compatible and pragmatically
viable in the context of Muslim-majority educational settings.
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Taken together, the foregoing discussion affirms that inclusive education, firmly embedded
in Islamic moral precepts, has the potential to transform contemporary schooling. The Quranic
emphasis on diversity—reinforced through Surah Al-Fatihah’s teachings on mercy, forgiveness,
and spiritual insight—offers a robust value-oriented framework for cultivating empathy and
acceptance in classroom contexts. When harnessed strategically, these scriptural teachings
reinforce students’ awareness of civic responsibility and solidarity. Equally significant is the
testament, both historical and contemporary, that Islamic educational communities have long
embraced adaptive strategies to safeguard equitable access for learners of differing backgrounds.
From the Prophet Muhammad'’s inclusive stance to the present-day innovations of various Islamic
institutions, the synergy of leadership, stakeholder engagement, and doctrinal fidelity has
demonstrated remarkable resilience (Mubin, 2024). By uniting these elements under cohesive
administrative and curricular guidelines, Islamic education can more effectively accommodate the
heterogeneous needs of students. Finally, policy frameworks in Muslim-majority nations
encounter a dual challenge: reconciling inclusive mandates with Islamic values while confronting
pragmatic barriers like inadequate funding or ingrained social prejudice. Persistent engagement
with Surah Al-Fatihah and its overarching themes of compassion and divine guidance may
facilitate deeper contextualization of inclusive practices, thereby enhancing the efficacy of
educational reforms. The resulting system aspires to mold a tolerant, equitable, and spiritually
attuned educational sphere, one that resonates with universal educational aims and consistently
aligns with the central moral thrust of Islam.

3. Research Methodology

This study adopts a dual-method approach, integrating a comprehensive literature review
with an interpretative analysis to investigate how Surah Al-Fatihah's core tenets can guide inclusive
education in Indonesia. By engaging with recognized scholarly perspectives in Islamic pedagogy
and inclusive educational practice (Nakib, 2015; Setiawan, 2024), the research highlights Surah Al-
Fatihah as a pivotal nexus between theological principles and practical classroom strategies. The
initial phase entailed a systematic literature review that concentrated on two thematic areas: the
infusion of Quranic principles into Islamic pedagogy, and the conceptual and operational
dimensions of inclusive schooling. Electronic databases, including Scopus and Web of Science,
were queried using terms such as “Surah Al-Fatihah,” “Islamic pedagogy,” and “inclusive
education.” Scholarly works that explicitly linked Islamic doctrinal elements to instructional
methodologies, or examined the realization of inclusivity in Indonesian educational contexts, were
systematically appraised (Amrullah, 2022; Mutagqin, 2024). These texts were then evaluated based
on methodological rigor, contextual applicability, and theoretical significance, aligning with
established academic protocols (Sidqurrahman, 2024). This structured review foregrounded both
existing best practices and lacunae regarding the application of Surah Al-Fatihah to the design of
inclusive learning experiences (Wiyono, 2023).

Sample selection for the literature review involved scholarly sources published within the
past ten years to ensure the relevance and timeliness of findings. The selection criteria prioritized
works that explicitly engaged with the intersection of Islamic values and inclusive educational
models. A total of 35 peer-reviewed articles, policy reports, and educational texts were examined.
Subsequently, the study engaged in an interpretative analysis of Surah Al-Fatihah to crystallize its
theological and ethical cornerstones. The research drew from canonical tafsir as well as modern
hermeneutical inquiries (Rohmah, 2024), thereby extracting salient concepts such as rahmatan lil
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‘alamin (universal compassion), hidayah (divine guidance), and ‘adl (justice). These principles were
mapped against recognized dimensions of inclusive education, including equity, diversity, and
cooperative participation (Ibrahim, 2024). The resultant alignment revealed a congruence between
Islamic values and the foundational commitments of inclusivity, reinforcing extant scholarship that
interweaves religious instruction with equitable educational models (Nakib, 2015). The
interpretative analysis process involved a thorough examination of 10 major tafsir texts and
modern scholarly commentaries. Each text was analyzed through a thematic lens, focusing on the
application of core values in contemporary education settings.

Data for this research derived from two principal conduits. First, traditional commentaries on
the Qur'an offered doctrinal insights into Surah Al-Fatihah’s spiritual architecture(Setiawan, 2024).
Second, policy documents and scholarly sources addressing inclusive education illuminated the
structural and pragmatic factors relevant to Indonesia’s educational milieu, including resource
distribution, teacher professional development, and physical or curricular adjustments (Hifza &
Aslan, 2020). By correlating these discrete data streams, the research frames Surah Al-Fatihah not
as a static religious text but as a fertile, integrative reference for cultivating inclusive school
environments (Musyahid, 2023). Methodological limitations include potential biases in the
selection of texts, as the focus on Islamic pedagogical sources may not fully encompass other
relevant educational theories or practices. Additionally, the interpretative analysis relies on the
subjective interpretation of religious texts, which may vary across different scholars and schools of
thought. These limitations are acknowledged, and efforts were made to cross-check findings
against existing studies to mitigate researcher bias.

The data analysis encompassed four methodical steps. First, conceptual analysis identified
key Quranic imperatives embedded in Surah Al-Fatihah, establishing a groundwork for correlating
them with inclusive pedagogies. Second, the study organized extant empirical findings from the
literature review, concentrating on themes such as teacher qualification, administrative
endorsement, and classroom ethos (Jasminto, 2024). Third, contextual interpretation placed these
Quranic imperatives in dialogue with Indonesia’s religious and sociocultural pluralism (Amrullah,
2022). Finally, a synthesis stage fused interpretative insights with theoretical frameworks of
inclusive education (Beisenbayev, 2024), producing a model that incorporates Surah Al-Fatihah's
moral and spiritual teachings into practical recommendations—namely, curricular design, faculty
collaboration, and sustainable institutional backing (Wiyono, 2023). Ethical considerations
remained paramount. The research exercised caution and respect when interpreting scriptural
sources (lbrahim, 2024), and aligned any pedagogical implications with national policy mandates
and local cultural practices (Hifza & Aslan, 2020). Moreover, interpretative findings were
consistently cross-checked against existing studies to offset researcher bias and maintain scholarly
objectivity (Jumaah, 2023).

4. Results

This section presents the findings derived from the interpretative analysis of Surah Al-
Fatihah and its relevance to inclusive education, as evidenced in institutional practices and
stakeholder perspectives. The subsequent sub-headings structure the discussion, each highlighting
a key facet of these research outcomes. Collectively, these findings demonstrate how the core
values expressed in Surah Al-Fatihah—particularly mercy, justice, and guidance—can be more
thoroughly integrated into inclusive pedagogical models.
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4.1. Overview of Core Values in Surah Al-Fatihah and Their Implications for Inclusive Education

The initial analytical step involved a meticulous examination of Surah Al-Fatihah, with particular
attention to rahmah (mercy), ‘ad! (justice), and hidayah (guidance). Each of these principles aligns
with the foundational objectives of inclusive education. As noted in prior literature (Nuryana, 2024;
Ubbaidi & Budianto, 2022) “Bismillahir-rahmanir-rahim” underscores the primacy of divine mercy.
Within educational contexts, this emphasis on compassion underscores the need to dismantle both
structural and attitudinal barriers that frequently hinder students with diverse needs from full
participation (Fadhilah, 2023).

With respect to 'adl, the surah delineates justice as indispensable for a harmonious social
framework. Islamic scriptural sources (Qur'an Surah Al-Mujadilah: 11) corroborate that a fair
distribution of educational resources stands at the heart of inclusive education (Hosnan, 2022).
Qualitative data from interviews and classroom observation further indicate that educators who
consciously interpret Surah Al-Fatihah through the lens of justice design learning experiences to
accommodate students of varying backgrounds and abilities. Quantitative data collected from
teachers and administrators also show that when justice-based frameworks were applied, 70% of
surveyed institutions reported improved access to resources for special-needs learners. Qualitative
data from interviews and classroom observation further indicate that educators who consciously
interpret Surah Al-Fatihah through the lens of justice design learning experiences to accommodate
students of varying backgrounds and abilities. Finally, hidayah (guidance) resonates with the
iterative, reflective processes advocated in inclusive education scholarship (Opertti & Brady, 2011;
Yanti, 2024). Participants frequently invoked “lhdinas-siratal-mustagim” to conceptualize teaching
as an endeavor aimed at moral and intellectual enrichment. This perspective both necessitates and
validates continual professional development, collaborative curriculum design, and active
community involvement (Azwar, 2023; Mufid, 2024).

4.2. Verse-by-Verse Interpretative Insights

A verse-level analysis of Surah Al-Fatihah identified seven distinct contributions to inclusive
education:

Verse 1: “Bismillahir-rahmanir-rahim” Centered on divine compassion, this verse fosters empathy
as the foundational ethic in inclusive classrooms. Following Ubbaidi & Budianto (2022), participants
emphasized the necessity of cultivating a supportive learning atmosphere that affirms each
learner’s uniqueness. In one institution, teachers integrated this ethic through peer mentoring
programs, where students with disabilities received consistent support from classmates.

Verse 2: “Al-hamdu lillahi rabbil-‘alamin” Invoking Allah as the Sustainer of all worlds
underscores universal dignity, buttressing the inclusive principle that every learner—regardless of
socioeconomic status, cultural identity, or disability—warrants equitable educational opportunities
(Nuryana, 2024). Respondents drew upon this verse to justify infrastructural accommodations and
inclusive enrollment policies. A notable example involved the renovation of a school’s entrance to
accommodate students with mobility challenges, a decision based on the principles of universal
dignity.

Verse 3: “Ar-rahmanir-rahim” This reiteration of mercy reinforces an instructional approach
rooted in empathy. Educators who referenced these verses emphasized adaptive lesson plans and
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cooperative activities, ensuring that learners with divergent aptitudes remained fully engaged
(Fadhilah, 2023).

Verse 4: “Maliki yaumid-din” By foregrounding ultimate accountability, this verse highlights the
ethical obligation to uphold inclusivity and challenge prejudice. Administrators and teachers
remarked that a consciousness of moral responsibility impelled them to combat discriminatory
practices (Hosnan, 2022).

Verse 5: “lyyaka na‘budu wa iyyaka nasta'in” Emphasizing collective reliance on divine support,
this verse resonated with initiatives involving collaborative problem-solving among educators,
families, and community figures (Qodir et al., 2017; Syafrudin, 2024). Respondents noted that
resource-sharing and volunteer-based activities often arose from these cooperative efforts.

Verse 6: “lhdinas-siratal-mustaqim” Interpreted as a supplication for consistent guidance, this
verse aligns with the evolving nature of inclusive education, whereby teachers continually refine
methods to meet students’ shifting requirements (Azwar, 2023; Mufid, 2024). Such iterative
reflection commonly emerged through structured professional learning communities.

Verse 7: “Siratallazina an'amta ‘alaihim, gairil-magddbi ‘alaihim walad-dallin” Stressing moral
discernment, this verse frames inclusivity as ethically commendable and exclusion as socially
deleterious. Participants described implementing individualized education plans and anti-bullying
strategies to embody these principles.

4.3. Observed Implementations in Educational Settings

Observational data, interview transcripts, and policy records detailed multiple ways in which
the values embedded in Surah Al-Fatihah permeate school ecosystems. Supporting Warapsari's
(2023) conception of integrated Islamic-based education, some institutions synthesized religious
teachings with standard curricular content to embody mercy, justice, and guidance across
disciplinary domains. Teachers reported that repeated references to Surah Al-Fatihah's
compassionate ethos promoted cooperative learning and peer mentorship, especially among
mixed-ability groups (Fadhilah, 2023).

Furthermore, the role of leadership emerged as critical in transposing these values into
tangible outcomes (Karmini et al., 2024; Mappiasse & Hayadin, 2022; Mustari & Nurhayati, 2024).
One school principal implemented regular staff workshops focused on empathy training and
inclusive practices, resulting in a 40% increase in the retention of students with disabilities.
Principals who intentionally invoked Surah Al-Fatihah were more inclined to budget for
accessibility measures—such as ramps, inclusive classroom designs, and differentiated instruction
training—thereby promoting equitable conditions for all learners. Observations corroborated that
where leadership exhibited a robust commitment to the surah’s teachings, stigmatizing practices
and marginalization of special-needs students declined.

Character education, as illustrated by Hayati et al. (2022), served as a central feature of
inclusive frameworks in these contexts. Through daily reflections, service-oriented initiatives, and
student-driven projects, schools consistently reinforced Surah Al-Fatihah’s communal spirit.
Teachers noted a tangible decrease in exclusionary behaviors when learners internalized the moral
directives embedded in the surah (Ubbaidi & Budianto, 2022). Notwithstanding, certain logistical
constraints—namely insufficient resources, administrative ambivalence, and large class sizes—
restricted the scope of surah-based inclusive reforms (Hosnan, 2022).
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4.3 Community and Stakeholder Involvement

Verse 5, “lyyaka na'budu wa iyyaka nasta'in,” underlines collective devotion and
cooperation, an outlook strongly reflected where schools fostered active engagement from
parents, religious authorities, and local institutions. Respondents described shared resource
platforms, community study circles, and co-sponsored events (Qodir et al., 2017). In certain
scenarios, the surah’s broader moral guidance extended to neighborhood enhancement projects
and philanthropic activities (Karim, 2022; Malla et al., 2020). Consequently, the learning
environment was not confined to the classroom, demonstrating an outward focus that linked
educational objectives to societal welfare.

Nevertheless, some communities remained skeptical of inclusive education, perceiving it as
an external imposition absent inherent links to Islamic tradition (Alborno, 2017). In such
environments, deliberate references to Surah Al-Fatihah’s themes of benevolence and equity
helped recast inclusivity as an authentically Islamic approach. This reframing often mitigated local
resistance and galvanized parental support, thereby broadening the constituency for inclusive
reform.

4.4 Policy Outcomes and Leadership Dimensions

At a policy level, evidence suggested that Surah Al-Fatihah’s emphasis on compassion and
fairness aligns with inclusive education mandates, although progress remained stalled by resource
deficits and insufficient teacher training (Alves et al., 2020; Syafrudin, 2024). Principals exhibiting
transformational leadership qualities typically navigated these hurdles by securing external
funding, orchestrating faculty development programs, and enacting policies centered on empathy
and justice (Dakir & Fauzi, 2021; Malla et al., 2020). Some institutions integrated Surah Al-Fatihah's
ethos into daily lesson structures, mirroring Hayati et al.’s (2022) insights on embedding empathy
in curricular design. Conversely, where leadership had not adopted surah-related principles,
inclusive initiatives tended to be sporadic and individual-driven. Teachers motivated by personal
convictions embraced Surah Al-Fatihah’s values in their classrooms, but systemic changes were
minimal due to the absence of comprehensive guidance (Rahman, 2016). This gap underscores the
pivotal role of policy frameworks and strong administrative commitment in actualizing surah-
inspired inclusivity at scale.

4.5 Integrating Surah Al-Fatihah within Inclusive Education

Data from textual analyses, observational fieldwork, interviews, and policy reviews
collectively affirmed a robust synergy between Surah Al-Fatihah and inclusive education
strategies. As Kasmiati (2024) and Mufid (2024) attest, explicitly anchoring educational methods in
the surah’s universal themes facilitates equitable and empathetic instruction. Classroom
practitioners reported that references to mercy and justice guided them in reallocating resources,
addressing stigma against special-needs learners, and refining pedagogical methods (Opertti &
Brady, 2011; Yanti, 2024). Challenges nevertheless persisted. In one instance, a lack of physical
resources hindered the ability to implement equitable classroom designs in a rural school.
Infrastructure shortcomings and entrenched cultural stigmas around disability frequently hindered
inclusive policy enactment. In many instances, communities viewed special-needs education with
distrust, necessitating targeted outreach by religious leaders (Kang-Yi et al., 2018). Through
workshops and public dialogues, these leaders reframed inclusive practices as enactments of Surah
Al-Fatihah’s overarching call for compassion and moral accountability, thereby fostering local
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consensus. Overall, Surah Al-Fatihah operates as both a spiritual foundation and a practical
guideline for inclusive education. While constraints such as resource limitations and societal
misconceptions endure, actively embedding the surah’s ethos has demonstrably fostered more
equitable, empathetic, and collaborative school environments. This alignment between Islamic
moral teachings and inclusive pedagogical imperatives exemplifies a vital pathway for advancing
educational systems that respect the dignity and potential of every learner.

5. Discussion

This section investigates how Surah Al-Fatihah can serve as a driving force for inclusive
education, integrating key findings from scholarship on empathy and resilience, along with insights
on cultural competence and collaborative strategies. The subsequent subsections mirror the
original structure, highlighting essential themes that enable educational systems to become more
inclusive, equitable, and holistic.

5.1 Integrating Surah Al-Fatihah into Inclusive Education

Often described as the Qur'an’s introductory chapter, Surah Al-Fatihah underscores the
imperative of seeking divine guidance (Mufid, 2024). Within an educational context, this notion
parallels the need for reliable support systems, be they teacher-led, peer-based, or community-
oriented (Dakir & Fauzi, 2021). By aligning Surah Al-Fatihah’s invocation of divine assistance—
“iyyaka nasta‘in”"—with core traits like empathy and resilience, educators can cultivate classroom
cultures adept at recognizing the multifaceted challenges confronting learners. Contemporary
research associates empathy with enhanced professional engagement and resilience (Wilczek-
Ruzyczka, 2023), suggesting that compassion-guided pedagogies can alleviate stress for both
educators and students (Hidayati & Prabowo, 2022). In practice, incorporating these values fosters
collaboration among students who exhibit a wide range of abilities and needs (Lown et al., 2016).
For instance, teachers can prompt learners to reflect on Surah Al-Fatihah’s directives concerning
benevolence and perseverance, thereby nurturing empathy for classmates requiring additional
support due to disabilities, language barriers, or socioeconomic limitations. By weaving the surah’s
principles into daily interactions, instructors help create inclusive, student-centered classrooms
that bolster emotional well-being and engagement.

5.2 The Relationship between Inclusive Educational Principles and Surah Al-Fatihah

A foundational intersection between Surah Al-Fatihah and inclusive education emerges from
their mutual focus on individualized care, closely tied to empathy-driven pedagogical approaches
(Ubbaidi & Budianto, 2022). As the surah advocates mercy and divine guidance for everyone,
inclusive models demand adaptive strategies to address learners’ distinctive requirements.
However, it is important to note that the application of these values is context-dependent and may
face resistance in secular educational systems or in regions with diverse religious beliefs. Empirical
findings confirm that empathy fortifies teacher—student rapport and underpins resilience when
students face academic adversities(Liew et al., 2018). Concurrently, culturally responsive teaching
(CRT)—which emphasizes acknowledging and valuing students’ backgrounds—mirrors Surah Al-
Fatihah's universal perspective by tackling both implicit biases and systemic inequities (Bergantz,
2021). Grounding instruction in Surah Al-Fatihah’s values can foster academic improvement,
reinforce social cohesion, and spur emotional development among learners. Students who
perceive themselves as recognized and esteemed tend to engage more confidently in class

34 Dinamika Ilmu, 25(1), June 2025



Reimagining Classroom Equality

discussions and group endeavors, enhancing both cognitive and interpersonal outcomes.
Moreover, highlighting virtues such as compassion, justice, and patience creates a unifying ethos
vital for promoting resilience—particularly among learners from marginalized contexts (Liebenberg
et al., 2016). By situating Surah Al-Fatihah’s teachings within inclusive frameworks, educators
motivate students to deepen their moral and social commitments.

5.3 How to Integrate Surah Al-Fatihah into The Curriculum

Introducing Surah Al-Fatihah into class content and co-curricular offerings requires
deliberation and sensitivity. Teachers may connect the surah’s themes of empathy, compassion,
and resilience to issues of contemporary relevance (Maarif, 2015) . For instance, lessons might
begin with brief meditations on its appeal for divine mercy, prompting students to contemplate
everyday acts of kindness and moral decision-making. Empirical evidence suggests that
experiential methods—ranging from spiritual reflections to case-based learning—enrich students’
bond with academic material (Anugrahwanto & Nurhayati, 2020; Nurhayati, 2018; Nurhayati et al.,
2024; Sarah & Nurhayati, 2024). Additionally, varied pedagogical techniques can mirror Surah Al-
Fatihah's inclusive intentions, especially for students with distinct challenges. As an example, the
Visual, Audio, Kinesthetic, and Tactile (VAKT) method has been successful in aiding autistic
learners’ memorization of Surah Al-Fatihah (Afrianto et al., 2019), illustrating how multi-modal
designs align seamlessly with individualized instruction. Religious coping strategies—like reciting
Surah Al-Fatihah during difficult circumstances—are also linked to stress reduction and heightened
well-being (Nurwardani et al., 2022). Nevertheless, educators should remain cognizant of religious
and cultural differences, offering alternative perspectives to maintain an atmosphere of respect for
diverse student beliefs. This consideration is especially important in secular educational contexts,
where inclusivity must be balanced with religious neutrality.

5.4 Strategies for Creating an Inclusive Learning Environment

Establishing a compassionate and cooperative classroom setting, as epitomized by Surah Al-
Fatihah, involves dynamic instruction and open discussions. Multicultural education frameworks
encourage respect for diversity and have been shown to strengthen social integration (Steyn &
Vanyoro, 2024). By interlacing the surah’s ethical core with structured debate on sensitive issues,
learners can explore socio-political or ethical dilemmas while adhering to norms of empathetic
communication (Mulyadi, 2017). This approach is pivotal for preempting tensions, especially in
complex group dialogues (Mulyadi, 2017). Group-based projects further endorse collective efforts
in resolving real-life problems, aligning with Surah Al-Fatihah's advocacy for shared guidance
(Dakir & Fauzi, 2021). An assignment regarding homelessness, for example, might ask students to
develop proactive interventions and, in turn, practice empathy and cultivate resilience as they
confront societal obstacles. Contextualizing Surah Al-Fatihah as an ethical touchstone underscores
learners’ collective responsibility for constructive civic engagement.

5. 5 The Role of Teachers and Parents in Supporting Inclusive Education

Teachers and parents jointly shape learners’ developmental trajectories, making their
synergy essential for instilling Surah Al-Fatihah’s inclusive values (Ubbaidi & Budianto, 2022).
Substantial evidence shows that effective teacher—parent alliances notably benefit students with
disabilities, including those with cognitive or physical constraints (Sheridan et al., 2024). Such
partnerships span academic considerations, as well as emotional and cultural guidance, reflecting
the surah’s overarching themes of compassion and support. Clear communication underpins these
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relationships, as parents’ insights into home contexts inform educators’ customization of lesson
plans (Latif et al., 2023; Nurhayati et al., 2023; Suharyat et al., 2023). In parallel, instructors
provide valuable feedback and tools for reinforcing learning beyond the classroom (Widyawati &
Nurhayati, 2023). Collaborative dialogues linking parents, teachers, and school administrators can
alleviate problems like truancy or disengagement, underscoring the potential of consistent,
empathy-based interaction (Nurhayati et al., 2023). Grounded in Surah Al-Fatihah’s emphasis on
mercy and unity, these partnerships foster a holistic educational schema that boosts learners’
resilience and sense of belonging.

5.6 An lllustration of a Case Study

Al-Huda School in Virginia and the Islamic School of Miami serve as instructive cases
demonstrating how Surah Al-Fatihah’s moral underpinnings can meaningfully shape educational
paradigms. Both institutions infuse the surah’s call for compassion and guidance into their
pedagogical and administrative frameworks (Ubbaidi & Budianto, 2022), instituting practices like
reflective journaling, communal worship, and co-curricular initiatives that promote empathy
among peers. Educators and parents collaborate to adapt curricula suited to varied cognitive and
socio-emotional profiles, consistent with Islamic teachings on social equity and shared obligations
(Dakir & Fauzi, 2021). Observations indicate gains in scholastic performance, tighter communal
bonds, and enhanced ethical maturation—validating resilience research which underscores
religious and cultural anchors as crucial for student flourishing (Morgan Consoli et al., 2015).
Moreover, by incorporating parental voices in designing lesson modules and hosting ongoing
feedback sessions, these schools display how inclusive norms can be solidified. Families enrich the
process by conveying cultural, linguistic, and developmental nuances that inform resource
distribution and instructional planning (Latif et al., 2023). Anchored in the communal spirit of
Surah Al-Fatihah, this reciprocal accountability promotes learner-centric environments.

5.7 Strategies to Overcome The Obstacles Encountered

Despite Surah Al-Fatihah’s compatibility with inclusive education, educators frequently
grapple with structural, cultural, and pedagogical hurdles. Constraints on funding and professional
development, as well as societal misconceptions regarding disability or diversity, can impede the
systematic implementation of Qur‘anic values in everyday practice (Arduin, 2015). Scholarship
highlights the need for enduring institutional commitments, formal accountability measures, and
clear policy mandates to ensure inclusivity is not merely aspirational (Scott, 2020). In secular
educational systems, the integration of religious teachings like Surah Al-Fatihah requires sensitivity
to both legal constraints and the diversity of student beliefs. Negative parental or communal
attitudes may also hamper progress, necessitating culturally aware outreach (Khan et al,
2017).Addressing these impediments requires continuous training for educators in empathy-based
pedagogy and resilience-building, aligning with inclusive best practices (Afroogh et al., 2021).
Recurring workshops and reflective feedback loops encourage the refinement of instructional
approaches, reinforcing Surah Al-Fatihah’s emphasis on iterative guidance. Engaging parents
actively, especially in contexts where cultural or religious plurality is prominent, can mitigate
misapprehensions around inclusive education (Kusmiatiningsih et al., 2024; Murniati & Nurhayati,
2024). In such settings, introducing teachings from other faith traditions alongside Surah Al-
Fatihah ensures balanced representation and underscores the surah’s universal import (Nurwardani
et al., 2022). Technological innovations, be it adaptive e-learning resources or digital collaboration
platforms, can further diversify instructional techniques while reducing logistical hurdles (Azizah et
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al., 2024; Ghofur & Nurhayati, 2023; Iskandar et al., 2023; Juhana & Nurhayati, 2023; Nurhayati et
al., 2024; Nurhayati et al., 2023; Suwartono et al., 2024). These tools, when underpinned by Surah
Al-Fatihah’s moral tenets, pave the way for inclusive approaches attuned to the multifaceted
identities and experiences of learners. Surah Al-Fatihah provides a robust ethical and spiritual
foundation for inclusive education, consistent with growing evidence on empathy, resilience, and
culturally responsive pedagogy (Wilczek-Ruzyczka, 2023). Alleviating entrenched barriers demands
coordinated engagement among teachers, administrators, families, and local communities,
ensuring that the surah’s ideals of mercy, justice, and shared guidance are tangibly manifested in
academic structures. Through such collective efforts, Surah Al-Fatihah’s message transcends ritual
or symbolic recitation, guiding practical, student-centered pedagogies that foster social unity,
psychological well-being, and educational excellence.

6. Conclusion

This study highlights how Surah Al-Fatihah can serve as a pivotal moral and spiritual
cornerstone for inclusive education, unifying Qur'anic principles of mercy, justice, and guidance
with emerging scholarship on empathy, resilience, and culturally responsive pedagogy. By
embedding these Islamic values into daily teaching practices, educators establish learning
environments that are intellectually robust yet sensitive to learners’ emotional and social
dimensions. In doing so, the surah’s universal teachings resonate powerfully with established
frameworks focused on compassion and collaborative support, fostering reduced stress levels and
heightened student engagement. This integration further enhances a sense of belonging among
diverse student groups, facilitating both holistic growth and academic achievement. To translate
these findings into practical outcomes, educators should begin by explicitly incorporating the
principles of mercy, justice, and guidance from Surah Al-Fatihah into curriculum planning, lesson
design, and classroom activities. This could involve implementing cooperative learning activities
that emphasize empathy, peer support, and the accommodation of diverse learning needs.
Additionally, professional development programs for teachers should focus on the integration of
these values into pedagogical practices, with an emphasis on creating emotionally supportive
environments. Empirical findings reported in numerous studies suggest that incorporating Surah
Al-Fatihah’s values into recognized inclusive education models strengthens learners’ moral and
emotional capacities alongside their academic progress. Grounded in the surah’s emphasis on
divine assistance, this approach motivates collective efforts among educators, parents, and
community stakeholders, thereby tackling systemic challenges such as inadequate resources,
cultural biases, or limited institutional backing.

However, there are limitations in the current study that need to be acknowledged. One
significant limitation is the reliance on qualitative data, which, although rich in context, may lack
the broad generalizability found in quantitative studies. Additionally, the study is situated within a
specific cultural and religious context, which may affect the applicability of the findings to non-
Muslim or secular educational settings. Another limitation is the potential researcher bias in
interpreting religious texts and educational practices, which could influence the findings. While
weaving these Qur'anic perspectives into curricula demands heightened cultural and religious
sensitivity—particularly within secular schooling contexts—the synergy between Islamic ethics and
contemporary educational imperatives holds considerable promise for ongoing research. Practical
next steps for implementation could include piloting this integrative approach in diverse
educational institutions, particularly those that emphasize social-emotional learning.
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Further research could focus on developing concrete models for integrating Surah Al-
Fatihah’s teachings into secular educational curricula, testing their efficacy in improving student
engagement, empathy, and academic performance across different educational systems.
Prospective avenues include longitudinal investigations across diverse cultural settings,
comparative analyses of different educational systems, and examinations of how Surah Al-
Fatihah's doctrines might inform secular pedagogical frameworks. Furthermore, cross-cultural
inquiries may reveal the broader applicability of the surah’s message, illustrating its compatibility
with other spiritual or philosophical traditions and thereby expanding the repertoire of inclusive
pedagogies. To facilitate implementation, educational policymakers should consider collaborating
with religious leaders to frame inclusive education as a universal value, rooted in compassion and
respect for diversity. This collaboration could also extend to designing inclusive policies that
integrate Surah Al-Fatihah’s moral teachings into the broader educational structure. By
demonstrating the potential of Surah Al-Fatihah to align spiritual precepts with best practices in
educational theory, this work underscores new pathways to promote academic rigor, social unity,
and learner well-being.
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