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ABSTRACT OPEN ACSESS
This systematic literature review examines the intersection of Moroccan
Islamic intellectual heritage and contemporary education. The purpose is to  ARTICLE HISTORY
explore how this rich heritage, encompassing philosophy, theology, sciences, gec?ivgfiizéo(;g52'(2)g§5
literature, and arts, can be integrated into modern educational practices. The Ai?:;te' 3 20.08.2025
methodology involves a comprehensive analysis of scholarly articles, book
chapters, and other relevant sources, using a systematic approach to identify, KEYWORDS
assess, and synthesize existing research. Findings reveal the historical Contempotaty
development of Islamic thought in Morocco, highlighting key figures and their  Education, Curriculum,
contributions, as well as the influence of local traditions. The review explores ~ Tradition. Islamic

. . . . . . . ] Intellectual Heritage,
various types of Islamic educational institutions, curricula, and teaching 14 L Fq caion
approaches, along with the roles of governmental and non-governmental  Morocco
organizations. Challenges in contemporary Islamic education, such as the
impacts of modernization, globalization, and the integration of traditional
values into curricula, are also investigated. The review emphasizes that
integrating the Moroccan Islamic intellectual heritage into contemporary
education can foster critical thinking, promote moral values, and cultivate
respect for cultural and traditional values. This integration holds significant
implications for shaping identity, promoting innovation, and enriching the
educational experience for students. The originality of this review lies in its
comprehensive synthesis of diverse perspectives, providing valuable insights
for educators, policymakers, and researchers interested in the revitalization of
Islamic intellectual traditions within the context of contemporary education in
Morocco.
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1. Introduction

The Moroccan Islamic intellectual heritage represents a vibrant tapestry of
philosophical, theological, scientific, literary, and artistic achievements that have
profoundly shaped the cultural and intellectual landscape of Morocco for centuries
(Goldstein & Eickelman, 1986; Cornell, 1998). This heritage is not merely a relic of the
past but a living tradition with the potential to enrich and inform contemporary
education (Boyle & Boukamhi, 2018). In an era marked by rapid globalization,
technological advancements, and evolving societal values, the integration of this
intellectual heritage into modern educational practices is of paramount importance. It
offers a means of preserving cultural identity, promoting critical thinking, and fostering
a deeper understanding of the world (Hefner & Zaman, 2007; Zemmin, 2018).
Morocco’s geographical position at the intersection of Africa, Europe, and the Middle
East has long made it a crossroads of civilizations and a space of intellectual ferment
(Burke, 1976; Abun-Nasr, 1987). From its early Berber traditions to the Arab-Islamic
conquest of the 7th century, and from the influx of Andalusian refugees in the late
Middle Ages to the colonial encounters of the 19th and 20th centuries, Morocco has
absorbed, transformed, and reinterpreted diverse cultural and intellectual influences. The
establishment of institutions such as the University of al-Qarawiyyin in Fez in 859, which
UNESCO (2017) recognizes as the oldest continuously operating university in the world,
exemplifies Morocco’s longstanding role as a center of global learning (Makdisi, 1981;
Eickelman, 1985).

The Moroccan intellectual tradition covers a wide array of disciplines, including
Islamic jurisprudence, theology, philosophy, mathematics, astronomy, medicine,
literature, and the arts. Figures such as Ibn Khaldun, Ibn Rushd, al-Yusi, al-Maghili, and
Ibn Battuta illustrate the intellectual depth of Morocco’s contributions. Ibn Khaldun’s
pioneering work in sociology and histotiography, particulatly his concept of ‘asabiyyah
(social cohesion), continues to influence the social sciences (Rosenthal, 1967). Ibn Rushd
(Averroes), whose Aristotelian commentaries shaped both Islamic and European
philosophy, remains a symbol of rational inquiry and the harmonization of faith and
reason (Leaman, 1996). Al-Yusi, often described as the “Ghazali of Morocco,” provided
critical reflections on political authority and the moral responsibilities of scholars
(Cornell, 1998). Al-Maghili extended Moroccan intellectual influence into West Africa,
particularly in law and Islamic education (Hunwick, 1995). Ibn Battuta’s Ribla
demonstrates Morocco’s outward-looking curiosity, serving as one of the most
comprehensive travel accounts of the medieval world (Dunn, 1986). Moroccan
intellectual life also flourished in the sciences, with scholars making advances in
astronomy, medicine, and mathematics, continuing the cosmopolitan tradition of Islamic
science (Saliba, 2007). Literature and Sufism further enriched Morocco’s intellectual
fabric, as exemplified by figures such as Ahmad al-Tijani and Muhammad al-Jazuli,
whose works combined spirituality, poetry, and ethics (O’Fahey, 1994).

In contemporary educational settings, this intellectual heritage offers a rich
reservoir of pedagogical resources. The rationalist orientation of Ibn Rushd can be
mobilized to strengthen critical thinking in philosophy and ethics courses (Leaman,
1996). Ibn Khaldun’s reflections on governance and social cohesion can be embedded
in civic education to highlight the dynamics of state-building and community
responsibility (Rosenthal, 1967). The scientific contributions of Moroccan scholars
provide valuable content for STEM curricula, highlighting the multicultural and global
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origins of scientific knowledge (Saliba, 2007). Literary and mystical traditions can nurture
creativity, cultural literacy, and ethical imagination (Cornell, 1998). Such integration
aligns with UNESCO’s (2015) call for global citizenship education that cultivates
intercultural dialogue and ethical reflection. In this sense, Moroccan heritage embodies
not only historical richness but also contemporary relevance.

Islamic education in Morocco has evolved over centuries, from mosque-based
instruction and adrasas in the pre-colonial era to a system influenced by French colonial
policies and then reformed by post-independence governments (Wagner & Lotfi, 1980;
Burke, 1976; Grandguillaume, 1983). In the pre-colonial period, Moroccan madrasas and
zawiyas combined Qur’anic studies with rational sciences, reflecting the holistic nature of
Islamic epistemology (Makdisi, 1981). During colonial rule (1912-1956), French
authorities introduced secular schools, creating a dichotomy between “modern” and
“traditional” education that continues to shape Moroccan educational debates (Burke,
1976). After independence, Morocco attempted to integrate these dual legacies by
reforming curricula, expanding access, and institutionalizing Islamic studies within the
state system (Daun & Walford, 2004). In the 21st century, reforms emphasize
competency-based learning, ICT integration, and multilingual instruction, raising urgent
questions about how Morocco’s intellectual heritage can remain relevant and vital (Boyle
& Boukambhi, 2018).

Comparatively, Morocco’s heritage has both similarities and distinctions when
placed alongside other Islamic educational traditions. Like al-Azhar in Egypt, al-
Qarawiyyin has served as a beacon of Islamic learning, though Morocco’s intellectual
trajectory was deeply intertwined with Andalusian philosophy and Maghrebi Sufism
(Abun-Nasr, 1987). The Andalusian connection is particularly significant: scholars such
as Ibn Rushd represent the shared heritage of Andalusia and Morocco, while the
expulsion of Muslims and Jews from Spain in 1492 led to a major influx of intellectual
capital into Moroccan cities such as Fez and Marrakesh (Burnett, 1997). Unlike Ottoman
madrasas, which were more centralized and oriented toward state service, Moroccan
education retained stronger Sufi influences, emphasizing spirituality alongside rational
inquiry (Cornell, 1998). When compared with Indonesia’s pesantren system, Moroccan
zawiyas reveal striking parallels in combining spiritual training, moral education, and
community leadership (Dhofier, 1999). These comparisons highlicht both the
universality and distinctiveness of Morocco’s intellectual heritage, underscoring its
potential contribution to global educational discourses.

The scholarly literature on Moroccan Islamic heritage and education is substantial
but fragmented. On one hand, intellectual historians have extensively documented the
works of Moroccan thinkers (Goldstein & Eickelman, 1986; Cornell, 1998; Leaman,
1996). On the other hand, educational researchers have analyzed Islamic schooling,
policy reforms, and modernization challenges (Wagner & Lotfi, 1980; Boyle &
Boukambhi, 2018; Wainscott, 2015). Yet few studies explicitly connect these two fields by
investigating how Morocco’s intellectual achievements can be systematically
incorporated into contemporary curricula. For instance, while Boyle and Boukambhi
(2018) analyze Islamic education policies, they do not consider how figures like Ibn
Khaldun or al-Yusi could enrich civic or ethical education. Similarly, Cornell (1998)
highlights the ethical and spiritual contributions of Moroccan scholars but does not
explore their pedagogical applications. This lacuna points to the need for
interdisciplinary research that bridges intellectual history, pedagogy, and policy studies.
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Integrating Moroccan heritage into education is not without challenges.
Curriculum overload remains a major issue, as modern schooling prioritizes STEM
competencies needed for participation in the global economy, often at the expense of
humanities and heritage content (Boyle & Boukamhi, 2018). Language is another barrier,
as classical texts are primarily in Arabic while much of Moroccan higher education
operates in French, and Amazigh is also a national language (Grandguillaume, 1983).
Globalization further exacerbates tensions by privileging Western epistemologies and
marginalizing non-Western intellectual traditions (Daun & Walford, 2004). Additionally,
there is the danger of reducing heritage to mere cultural symbolism, devoid of its
intellectual richness and critical depth (Zemmin, 2018).

The integration of Moroccan heritage can be justified theoretically through several
trameworks. Critical pedagogy, as developed by Paulo Freire (1970), emphasizes that
education should draw from students’ cultural and historical realities. Moroccan
intellectual traditions provide precisely such grounding, enabling learners to engage with
knowledge that resonates with their identity. Postcolonial theory, advanced by Edward
Said (1978) and Walter Mignolo (2011), critiques Eurocentric epistemologies and calls
for decolonizing knowledge production. Integrating Moroccan intellectual heritage into
education represents an act of epistemic justice that resists intellectual dependency on
Western models. Constructivist theories of learning, associated with Bruner (1966) and
Vygotsky (1978), stress the importance of social and cultural contexts in shaping
cognition; Moroccan heritage, with its blend of rational and spiritual sciences, offers a
culturally embedded framework for education that aligns with constructivist principles.

The primary objective of this review, therefore, is to examine the potential of
integrating Moroccan Islamic intellectual heritage into contemporary education. This
entails an exploration of the historical trajectory of Moroccan intellectual life, the
contributions of major figures such as Ibn Khaldun, Ibn Rushd, and al-Yusi, the
institutional history of Islamic and modern education in Morocco, the pedagogical
strategies available for curricular integration, and the challenges and opportunities
associated with such efforts. By addressing these dimensions, the review underscores
that Moroccan heritage is not a static archive of past achievements but a dynamic and
living resource that can guide education in addressing issues of identity, globalization,
and ethical development. It demonstrates that Moroccan intellectual traditions, with
their emphasis on the harmony of faith and reason, the integration of rational and
spiritual sciences, and the cultivation of social responsibility, can contribute to building
an education system that is both globally competitive and deeply rooted in local culture.

Ultimately, the Moroccan Islamic intellectual heritage provides a lens through
which education in Morocco can be reimagined as a space of critical engagement, ethical
formation, and cultural preservation. It reminds us that education is not only about
preparing students for the labor market but also about cultivating reflective citizens
capable of navigating the moral and cultural complexities of the modern world. By
drawing on its intellectual past, Morocco has the opportunity to chart an educational
future that honors its identity while engaging dynamically with global challenges. This
review situates itself at the intersection of history, pedagogy, and policy to demonstrate
the relevance of Moroccan heritage in contemporary education, emphasizing its role in
shaping not just Moroccan students but also contributing to global conversations on
decolonizing knowledge and fostering intercultural understanding.
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2. Method

This systematic literature review was conducted to provide a comprehensive
analysis of the existing research on Moroccan Islamic intellectual heritage in
contemporary education. The methodology employed a rigorous and structured
approach to identify, assess, and synthesize relevant literature. Formulation of Research
Questions: A clear and focused research question is formulated to guide the literature
search. The research questions formulated in the Introduction section will serve as the
main guide. Identification of Data Sources: Relevant data sources are identified,
including electronic databases, scientific journals, books, theses, and dissertations. The
databases used include: Scopus, Web of Science, Google Scholar and ERIC.

Development of Search Strategy: The search strategy is developed using a
combination of keywords and phrases relevant to the research topic. The keywords and
phrases used include: "Islamic intellectual heritage," "Morocco," "education,"
"contemporary education," "curriculum," "critical thinking," "identity formation," and
other relevant keyword combinations. The search strategy will be adjusted for each
database to ensure optimal search results. Boolean operators (AND, OR, NOT) are used
to combine keywords.

3. Finding and Discussion
Finding

This section presents the findings of the systematic literature review, organized
around key themes related to the Moroccan Islamic intellectual heritage and its relevance
to contemporary education. The discussion integrates the findings with relevant
literature, providing a comprehensive analysis of the topic and situating Moroccan
heritage within wider global discourses on education and cultural identity.

The intellectual history of Islam in Morocco is a rich tapestry woven over centuries,
marked by periods of flourishing scholarship and intellectual innovation (Goldstein &
Eickelman, 1986). From the early arrival of Islam in the region during the 7th century to
the consolidation of dynastic powers such as the Idrisids, Almoravids, Almohads, and
Marinids, Morocco served as a crucial hub for the dissemination of knowledge and the
development of Islamic thought. The Almoravid and Almohad dynasties in particular
fostered a climate conducive to intellectual pursuits, constructing libraries, madrasas, and
mosques that became vibrant centers of learning (Carmichael & Davidson, 1995). These
dynasties supported scholars, philosophers, and jurists, allowing Moroccan intellectual
life to flourish in both the religious and rational sciences. The establishment of the
University of al-Qarawiyyin in Fez in 859 is perhaps the most enduring symbol of this
legacy, widely recognized as the world’s oldest continuously operating university
(Makdisi, 1981; UNESCO, 2017). Through such institutions, Morocco became a
meeting point for scholars from North Africa, Andalusia, and even further afield,
producing intellectual exchanges that profoundly shaped both Islamic and European
intellectual traditions.

Morocco has produced numerous scholars and thinkers who have significantly
contributed to Islamic intellectual traditions. Ibn Khaldun, a towering figure in the
history of the social sciences, is perhaps the most renowned. His Mugaddimah, a
pioneering work on sociology, historiography, and political economy, offers insights into
the cyclical nature of history and the dynamics of social cohesion (‘asabiyyah) that remain
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remarkably relevant today (Rosenthal, 1967; Goldstein & Eickelman, 1986). Ibn Rushd
(Averroes), whose rationalist commentaries on Aristotle were later translated into Latin,
played a pivotal role in shaping not only Islamic philosophy but also European scholastic
thought (Leaman, 1996; Burnett, 1997). Abu al-Hasan al-Shadhili, founder of the
Shadhiliyya Sufi order, contributed significantly to the spiritual and mystical dimensions
of Moroccan Islam, promoting teachings that emphasized balance, tolerance, and ethical
living (Cornell, 1998). Other notable figures include the Maliki jurist Ibn Rushd al-Jadd,
whose legal interpretations shaped the legal landscape of the region (Daun & Walford,
2004), and later scholars such as al-Yusi, whose critiques of political power underscored
the ethical responsibilities of scholars in society (Cornell, 1998). Ibn Battuta, the great
Moroccan traveler, further exemplified the intellectual curiosity and cosmopolitan
engagement of Morocco, documenting cultures and traditions across Africa, the Middle
East, South Asia, and China in his Rib/a (Dunn, 19806).

The development of Islamic thought in Morocco was not isolated; it was deeply
intertwined with local traditions and cultural practices (Daun & Walford, 2004). The
Berber heritage, with its emphasis on oral traditions, communal values, and Sufi
practices, played a crucial role in shaping the character of Moroccan Islam. This
integration of Islamic teachings with Amazigh traditions produced a unique synthesis
that emphasized pluralism, tolerance, and a deep appreciation for the diversity of human
experience (Cornell, 1998). The fusion of Islamic jurisprudence, Arabic linguistic
scholarship, and indigenous customs created a distinctive Moroccan expression of Islam
that balanced orthodoxy with flexibility. This pluralistic character later proved essential
in Morocco’s role as a bridge between Africa, Europe, and the wider Islamic world,
shaping its identity as a land of dialogue and exchange (Abun-Nasr, 1987).

Distinctive features of Moroccan intellectual heritage include its rich philosophical
and theological traditions. Moroccan scholars engaged deeply with Greek philosophy,
integrating it with Islamic thought and producing original works that explored the
relationship between reason and revelation, faith and science (Leaman, 1996). Their
discussions on topics such as the nature of God, the soul, ethics, and the structure of
the universe enriched the intellectual landscape and provided a foundation for both
religious and moral reasoning. This heritage underscores the compatibility of rational
inquiry with Islamic spirituality, a lesson with continued relevance in contemporary
debates about science and religion. Beyond philosophy, Moroccan scholars also made
significant contributions to the fields of science and technology, particularly in
mathematics, astronomy, medicine, and engineering (Goldstein & FEickelman, 1986;
Saliba, 2007). They preserved and expanded upon the scientific achievements of earlier
civilizations, contributing innovations in optics, navigation, irrigation systems, and
medical treatments. These advances highlight the Moroccan commitment to knowledge
and innovation within the Islamic intellectual tradition.

The literary and artistic heritage of Morocco also forms a central part of its
intellectual tradition. Moroccan literature spans poetry, prose, and drama, often infused
with spiritual themes and social critique (Daun & Walford, 2004). Works of devotional
poetry, particularly within Sufi orders, express deep ethical and mystical insights while
celebrating human creativity (O’Fahey, 1994). Architecture, calligraphy, music, and crafts
further demonstrate Morocco’s cultural vibrancy, with iconic sites such as the Alhambra
in Granada and the mosques of Fez embodying the synthesis of beauty, spirituality, and
intellectual sophistication. These artistic traditions not only reflect Morocco’s cultural
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identity but also serve as pedagogical resources, teaching values of discipline, creativity,
and spirituality.

Contemporary Islamic education in Morocco reflects this layered heritage,
encompassing diverse types of institutions ranging from traditional madrasas to modern
public and private schools with integrated Islamic studies programs (Wagner & Lotfi,
1980). Traditional madrasas, which have functioned as centers of Islamic learning for
centuries, continue to preserve religious knowledge and transmit traditional values.
These institutions typically emphasize Qur’anic memorization, jurisprudence, and
mastery of Arabic grammar. Meanwhile, public schools incorporate Islamic studies into
broader curricula that also include mathematics, sciences, and social studies, while
private schools often provide more flexible models that combine secular and religious
education (Boyle & Boukamhi, 2018). This diversity reflects Morocco’s attempts to
balance tradition and modernity in its educational system.

Teaching approaches within these institutions also vary. Traditional wadrasas often
rely on rote learning and memorization, methods historically valued for ensuring mastery
of texts. In contrast, modern schools increasingly experiment with student-centered
pedagogies that encourage inquiry, critical thinking, and debate (Wainscott, 2015). Such
reforms aim to equip students not only with religious knowledge but also with the
analytical skills needed to navigate contemporary challenges. Teacher training and
curriculum design have therefore become critical areas of reform, with the Moroccan
government and non-governmental organizations (NGOs) playing important roles in
shaping the educational landscape (Boyle & Boukamhi, 2018). NGOs contribute
resources, innovations, and grassroots support for educational initiatives, while the
government oversees standards, regulation, and financial support. This collaborative
model highlights the need for partnerships between state and civil society in promoting
effective Islamic education.

Despite these efforts, Islamic education in Morocco faces multiple challenges. The
rapid pace of globalization and technological change puts pressure on traditional modes
of education, raising questions about how heritage can be preserved without becoming
obsolete (Hefner & Zaman, 2007). The influence of global cultural values also
necessitates balancing modernity with tradition, as young Moroccans are increasingly
exposed to globalized media, consumer culture, and secular philosophies. This tension
underscores the need for education that is simultaneously rooted in Islamic intellectual
traditions and open to global engagement. Furthermore, ensuring quality and
accessibility remains a challenge. Many schools lack adequate infrastructure, trained
teachers, and updated curricula, limiting their capacity to provide holistic education
(Boum, 2008). Addressing these issues requires investments in professional
development, curriculum renewal, and improved educational facilities. Equity is also a
pressing concern, as rural communities often face greater obstacles in accessing quality
education compared to urban centers.

A particularly difficult challenge lies in integrating traditional values into modern
curricula. This involves striking a delicate balance between preserving core Islamic
principles and equipping students with the skills required to thrive in a globalized
economy (Mendoza et al., 2021). It requires pedagogical approaches that promote critical
thinking, intercultural understanding, and respect for diversity while grounding students
in their cultural and religious identities. Educational theorists such as Paulo Freire (1970)
emphasize the importance of critical pedagogy that draws upon learners’ cultural
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realities. Postcolonial perspectives (Said, 1978; Mignolo, 2011) further stress the need to
decolonize knowledge systems by reclaiming local intellectual traditions. In this sense,
the integration of Moroccan heritage into education can be seen not only as a cultural
necessity but also as an act of epistemic justice, ensuring that Moroccan students are
educated within frameworks that respect and value their intellectual inheritance.

In sum, the findings reveal that the Moroccan Islamic intellectual heritage is both
vast and diverse, encompassing philosophy, theology, science, literature, and the arts. It
is deeply rooted in Morocco’s historical context, shaped by dynastic patronage,
Andalusian influences, and indigenous traditions. This heritage offers rich pedagogical
resources for contemporary education, from fostering critical thinking to promoting
ethical values and intercultural understanding. Contemporary Islamic education in
Morocco reflects efforts to balance tradition and modernity, but faces challenges related
to globalization, resources, and curriculum integration. Addressing these challenges
requires holistic approaches that combine policy reform, teacher training, and curriculum
innovation while honoring Morocco’s intellectual legacy. Ultimately, integrating
Moroccan intellectual heritage into contemporary education represents a way of building
an education system that is globally relevant, socially just, and culturally authentic.

Discussion

The findings of this systematic literature review underscore the complexity and
richness of the Moroccan Islamic intellectual heritage and its multifaceted relevance to
contemporary education. The four thematic areas—historical and contextual
development, distinctive intellectual heritage, contemporary Islamic education, and the
challenges it faces—collectively reveal how Morocco’s intellectual legacy functions as
both a cultural resource and a pedagogical tool in the modern age. This discussion
critically analyzes these findings, highlighting their significance, limitations, and
implications for educational practice and policy in Morocco and beyond.

The historical and contextual development of Moroccan intellectual heritage
reveals a dynamic trajectory shaped by both internal and external factors. The arrival of
Islam in the Maghreb during the seventh century brought new religious, legal, and
philosophical frameworks, but Morocco did not merely adopt these uncritically. Rather,
Moroccan scholars and dynasties actively transformed Islamic traditions to align with
local Amazigh cultures, oral traditions, and social structures (Goldstein & Eickelman,
1986; Daun & Walford, 2004). Dynasties such as the Almoravids and Almohads
institutionalized intellectual activity by building mosques, libraries, and wadrasas, thereby
creating enduring infrastructures for knowledge production (Carmichael & Davidson,
1995). This historical layer illustrates the dialogical nature of Moroccan intellectual
development, wherein knowledge was constantly negotiated between Islamic orthodoxy,
local culture, and transregional exchanges with Andalusia, the Middle East, and sub-
Saharan Africa.

This history also underscores Morocco’s position as a crossroads of civilizations,
where intellectual exchanges transcended borders. Andalusian refugees after 1492
revitalized Moroccan scholarship by introducing philosophical, literary, and scientific
traditions from Iberia (Burnett, 1997). Meanwhile, Moroccan scholars like al-Maghili
influenced Islamic jurisprudence in West Africa, demonstrating Morocco’s role as an
exporter of intellectual traditions (Hunwick, 1995). Such examples highlight how
Moroccan intellectual history cannot be understood in isolation but must be situated
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within broader transregional networks of knowledge circulation. In this sense, Moroccan
heritage provides a valuable case study for global intellectual history, illustrating how
local and global forces intertwine in shaping educational and cultural identities.

The distinctive features of Moroccan intellectual heritage highlight its depth and
versatility. Moroccan scholars engaged with Greek philosophy, Islamic theology,
jurisprudence, and mysticism, producing original contributions that balanced reason and
revelation (Leaman, 1996). The rationalist tradition of Ibn Rushd, for example, affirmed
the harmony between faith and reason, which not only enriched Islamic philosophy but
also profoundly influenced European scholasticism (Rosenthal, 1967). Similarly, Ibn
Khaldun’s sociology and historiography introduced groundbreaking analytical tools that
remain relevant for understanding social dynamics today (Goldstein & Eickelman, 1986).
These intellectual contributions demonstrate the Moroccan tradition’s potential to
enrich modern education in areas such as philosophy, social sciences, and ethics.

Equally important is the integration of science, literature, and the arts into
Morocco’s intellectual identity. The scientific contributions of Moroccan scholars in
mathematics, astronomy, and medicine remind us that science in the Islamic world was
never divorced from spirituality but was understood as a pursuit of divine knowledge
(Saliba, 2007). This integrative perspective could offer new pedagogical approaches in
contemporary STEM education, where students often perceive science as detached from
ethics or culture. Likewise, Moroccan literature and Sufi poetry embody themes of
justice, love, and spirituality (Cornell, 1998; O’Fahey, 1994), which could inform
character education and creativity-focused pedagogy. The arts—calligraphy, architecture,
music—embody not only aesthetic values but also pedagogical principles such as
discipline, harmony, and attention to detail. In other words, Moroccan intellectual
heritage provides a multidimensional framework that transcends disciplinary boundaries,
offering holistic models of learning.

The findings also highlight the structure and evolution of contemporary Islamic
education in Morocco, which is marked by diversity and hybridity. Traditional madrasas
continue to preserve Qur’anic memorization, jurisprudence, and Arabic grammar,
ensuring continuity of Islamic heritage (Wagner & Lotfi, 1980). At the same time,
modern public schools integrate Islamic studies into broader curricula, reflecting state
attempts to balance religious tradition with secular knowledge (Boyle & Boukambhi,
2018). This dual system illustrates Morocco’s struggle to reconcile tradition with
modernization, a challenge faced by many postcolonial societies. Private schools and
NGOs introduce further diversity by experimenting with curricula and pedagogies, often
emphasizing intercultural learning and Arabic language preservation. Such pluralism
reflects both the strength and the fragmentation of Islamic education in Morocco.

One important implication is the variety of pedagogical approaches currently
employed. Traditional rote learning in madrasas has preserved textual mastery but has
been criticized for limiting critical thinking and creativity (Wainscott, 2015). Modern
reforms encourage student-centered methodologies, inquiry-based learning, and
interdisciplinary approaches. These reforms align with global educational trends such as
competency-based education and constructivist pedagogy (Bruner, 1966; Vygotsky,
1978). Yet the coexistence of old and new pedagogies also reflects Morocco’s unresolved
tensions about the role of tradition in education. The findings suggest that rather than
abandoning traditional methods, Morocco could creatively synthesize them with modern
pedagogies, thus honoring heritage while promoting innovation.
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The final theme—challenges in Islamic education—points to structural, cultural,
and epistemological tensions. At the structural level, issues such as inadequate
infrastructure, limited teacher training, and rural-urban disparities undermine the
accessibility and quality of education (Boum, 2008). At the cultural level, globalization
exposes Moroccan youth to secular values and consumerist lifestyles, sometimes creating
identity conflicts between global modernity and local tradition (Hefner & Zaman, 2007).
At the epistemological level, Western epistemologies dominate higher education
systems, marginalizing Islamic intellectual traditions and reproducing forms of
knowledge dependency (Daun & Walford, 2004). These challenges underscore the need
for educational reforms that are both materially resourced and epistemologically
decolonized.

A critical tension lies in balancing traditional values with modern needs. The review
highlights the risk of reducing Moroccan heritage to cultural symbolism without
engaging its intellectual depth (Zemmin, 2018). If heritage is taught only as folklore or
national pride, it loses its transformative potential. Instead, heritage should be
approached as a living body of thought that engages students in dialogue about ethics,
identity, and social responsibility. For instance, Ibn Khaldun’s theory of ‘asabiyyah could
inform civic education by fostering social cohesion in increasingly diverse societies.
Similarly, the ethical reflections of Sufi traditions could inform moral education in
contexts of rising individualism. Such applications illustrate how Moroccan intellectual
heritage can address pressing global challenges such as social fragmentation, ethical
relativism, and cultural homogenization.

The findings also point to theoretical frameworks that can guide the integration of
Moroccan heritage into education. Critical pedagogy emphasizes the importance of
linking education to students’ cultural and historical realities (Freire, 1970). Postcolonial
theory critiques the dominance of Western epistemologies and calls for decolonizing
curricula by reclaiming local traditions (Said, 1978; Mignolo, 2011). Constructivist
theories stress that learning is socially and culturally situated (Bruner, 1966; Vygotsky,
1978). Together, these frameworks justify integrating Moroccan heritage into education
not as a nostalgic exercise but as a critical practice that empowers students to navigate
both local and global contexts.

The implications of these findings are significant for policy, curriculum, and
pedagogy. Policymakers should support curriculum reform that systematically
incorporates Moroccan intellectual heritage across disciplines, not only in religious
studies but also in philosophy, history, literature, and even STEM subjects. Teacher
training programs should equip educators with both the historical knowledge and
pedagogical skills to teach heritage in ways that foster critical thinking rather than rote
memorization. NGOs and civil society can play crucial roles in providing resources,
developing innovative teaching materials, and promoting grassroots initiatives.
International organizations such as UNESCO can support Morocco in framing heritage
integration as part of global citizenship education, thereby situating Moroccan identity
within global discourses.

The broader implication is that Moroccan heritage can contribute to global debates
on decolonizing education. By foregrounding non-Western intellectual traditions,
Moroccan education can challenge epistemic hierarchies that privilege Eurocentric
knowledge. This not only strengthens Moroccan cultural identity but also enriches global
knowledge systems by offering alternative perspectives on science, ethics, and social
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organization. For example, Ibn Rushd’s reconciliation of faith and reason challenges
modern dichotomies between science and religion. Ibn Khaldun’s sociology provides
frameworks for analyzing power, economy, and community that differ from Western
paradigms. Such contributions highlight the universal relevance of Moroccan intellectual
heritage.

At the same time, the findings suggest caution. Integrating heritage into education
is not a panacea; it requires critical reflection on which aspects of tradition are most
relevant today and how they should be taught. Not all historical practices are suitable for
modern contexts, and uncritical glorification of the past can lead to cultural essentialism.
A nuanced approach is therefore necessary—one that recognizes both the strengths and
the limitations of Moroccan heritage. This involves continuous dialogue among scholars,
educators, policymakers, and communities to ensure that heritage is integrated in ways
that are intellectually rigorous, socially relevant, and pedagogically effective.

In conclusion, the findings reveal that Moroccan Islamic intellectual heritage is a
dynamic resource that can significantly enrich contemporary education. Its historical
depth, philosophical sophistication, scientific achievements, and cultural creativity
provide fertile ground for pedagogy that is holistic, intercultural, and ethically grounded.
Contemporary Islamic education in Morocco demonstrates attempts to balance tradition
and modernity, but faces challenges related to resources, globalization, and
epistemological dependency. Addressing these challenges requires policies and
pedagogies that creatively integrate Moroccan heritage into curricula, guided by critical
pedagogy and postcolonial perspectives. By doing so, Morocco can develop an education
system that is globally relevant while remaining rooted in its intellectual traditions. More
broadly, Morocco’s experience offers valuable lessons for other postcolonial societies
seeking to decolonize education and integrate their intellectual heritages into modern
schooling. Moroccan heritage thus stands not only as a national resource but also as a
global contribution to rethinking the future of education in the 21st century.

4. Conclusion

This systematic literature review underscores the vital importance of integrating
Moroccan Islamic intellectual heritage into contemporary education. The findings
highlight the rich history of intellectual and cultural achievements in Morocco, the
diverse forms of Islamic education, and the challenges in contemporary education.

This review has revealed the historical development of Islamic thought in
Morocco, the contributions of key intellectuals, and the influence of local traditions. It
has also explored the types of Islamic educational institutions, curricula, and teaching
approaches. The review highlights the challenges that Islamic education faces in the
modern world, including the impact of modernization, globalization, and the need to
integrate traditional values.

Preserving and promoting the Moroccan Islamic intellectual heritage is essential
for the well-being of Moroccan society. Integrating the heritage into education can help
in fostering cultural identity, promoting critical thinking, and developing a sense of moral
and ethical responsibility (Goldstein & Eickelman, 1986). It can also help in promoting
innovation.

Future research should focus on the effectiveness of specific strategies for
integrating the Moroccan Islamic intellectual heritage into the curriculum and teaching
practices. More research is needed to understand how integration can foster critical and
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creative thinking, promote moral values, and cultivate respect for tradition and culture.
The integration of Moroccan Islamic intellectual heritage into contemporary education
offers a pathway to empower students, enrich their educational experiences, and
preserve a valuable cultural legacy for future generations.
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