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ABSTRACT 
This study responds to the growing challenges of violence, hierarchical abuse, 
gender-based discrimination, and radicalism in pesantren, which underscore 
the need for alternative educational frameworks grounded in compassion, 
inclusivity, and justice. It examines the Love-Based Curriculum as a conceptual 
and practical approach to strengthening Islamic boarding school education in 
Indonesia. Using a descriptive qualitative library research method, the study 
analyzes a wide range of academic and policy literature, including classical 
Islamic thought, national educational philosophy, and contemporary 
perspectives, to explore how love-based values can prevent violence and 
reinforce religious moderation. The core novelty of this research lies in its 
synthesis of three key perspectives Al-Ghazali’s ethical pedagogy, Ki Hajar 
Dewantara’s humanistic educational philosophy, and Abdurrahman Wahid’s 
(Gus Dur’s) peace-oriented thought into an integrated framework of the Love-
Based Curriculum. The findings indicate that compassion, inclusivity, and 
justice function as foundational principles for addressing hierarchical abuse, 
gender-based violence, radicalism, and intolerance in pesantren. Overall, the 
study highlights the Love-Based Curriculum as a preventive and 
transformative model that supports child-friendly education and promotes 
religious moderation amid the spread of exclusivist narratives in the digital era. 
It recommends institutional support from pesantren leaders and policymakers, 
as well as further research on practical models of implementation across 
diverse educational contexts. 
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1. Introduction 
Recent incidents of violence, intolerance, and the weakening of compassionate 

values within pesantren signal a critical challenge for Islamic education in Indonesia 
(Rahman, Mo’tasim, Fahruddin, Masrufah, & Rasuki, 2025). As institutions historically 
rooted in the moral teachings of the Qur’an, Hadith, and classical Islamic texts, pesantren 
are expected to embody ethical cultivation alongside religious instruction. Traditionally, 
the pesantren curriculum has focused on classical texts as the primary source of religious 
knowledge. However, contemporary developments have led to the integration of 
pesantren curricula with the national education system to enhance educational quality, 
strengthen Islamic identity, and prepare students for modern societal demands 
(Kusumawati & Nurfuadi, 2024).  

In line with national educational progress, pesantren curricula increasingly integrate 
transcendental values with psychological and scientific approaches, supported by policies 
(Ismail, 2025) that emphasize compassion-based learning within Islamic education 
(Rosidi, Soim, Arbi, & Kasmuri, 2024); (Putri, Dewi, & Najmi, 2025).  Within this 
evolving context, a love-based curriculum in pesantren is not merely a theoretical 
proposition but a pedagogical necessity, as pesantren are formally recognized as a sub-
system of the national education framework (El-Yunusi, 2023). Furthermore, amid 
ongoing efforts to strengthen religious moderation in pesantren (Jayadi, Thohri, Maujud, 
& Safinah, 2024), the integration of a love-based curriculum offers a strategic pathway 
to reinforce moderation and counter emerging tendencies toward intolerance and 
radicalism. 

The persistent reality of violence in pesantren (Nabila, Baroroh, & Mashis, 2023) 
has become an ongoing challenge, whether perpetrated by peers, seniors, or teachers 
(Bafaqih & Sa’adah, 2022). The urgency of efforts to suppress all forms of violence, 
including gender-based violence, through various preventive strategies (Fauz, 2023).  
Violence occurring in pesantren is not always rooted in the educational system itself but 
may also stem from other aspects of students’ social life. Consequently, many pesantren 
have adopted policies to provide assistance and support for victims of violence 
(Kurniawan, 2024). While cases of violence in pesantren do not represent the institution 
as a whole, preserving the dignity of pesantren remains essential (Triana et al., 2025). 

The findings of Rohmah & Aimah, (2025)  indicate that factors such as power 
inequality, lack of supervision, a permissive environment toward violence, and the 
stigmatization of victims are the main causes of bullying and sexual violence in pesantren. 
The impacts include psychological trauma, mental health disorders, and a decline in 
academic achievement. 

Conceptually, the implementation of a love-based curriculum in pesantren has not 
yet been examined in any study that specifically confirms whether compassion has truly 
become an integral part of the pesantren curriculum. The Ministry of Religious Affairs 
issued Regulation No. 73 of 2022 concerning the prevention and handling of sexual 
violence in educational institutions under its authority. However, this regulation has not 
been effective, as cases of child abuse in pesantren remain high, with 37 reported cases 
of physical and sexual violence (Prihatin, 2024),.  

In 2024, the Ministry of Religious Affairs issued Decree No. 1262 of the Director 
General of Islamic Education, which provides technical guidelines on child-friendly care 
in pesantren. Nevertheless, this policy is still recent and requires more concrete and 
specific scholarly examination (Triana et al., 2025). In practical terms, further studies are 



Islamic Religious Education in Corruption Prevention at Public Universities… 

Syamil, Volume 13, Number 3, December 2025 | 355  

needed to evaluate whether the implementation of this regulation has had a real impact, 
remains merely a formality, or whether pesantren that adopt a love-based curriculum 
actually demonstrate lower rates of violence compared to other pesantren. 

Gender-based violence remains a serious issue in pesantren, yet studies on how a 
love-based curriculum could serve as a strategy for preventing gender-based violence are 
still very limited. Public trust in pesantren faces significant challenges due to the 
prevalence of violence and sexual abuse cases (Wahyuni, Budiman, & Setiawan, 2024).  
Sexual violence in educational institutions often arises from unequal power relations 
between men and women, as well as from limited education on sexuality and social 
ethics. Therefore, the prevention of sexual violence must be carried out comprehensively 
at all levels, including within Islamic educational institutions (Suroso, Hufron, & 
Baharudin, 2023). 

The study by Fadlia, (2024)  shows that preventing gender-based violence requires 
the establishment of Gender Study Centers (PSGA), as demonstrated by UIN Syarif 
Hidayatullah Jakarta, which has implemented sexual violence prevention strategies 
through programs such as the Rumah, Ramah, dan Rahmah (R3) Task Force, the Gender 
Academy, and educational initiatives via social media. Meanwhile, Wahyuni et al. (2024), 
found that Muhammadiyah pesantren apply child-friendly caregiving practices by 
reducing the use of physical punishment and instilling the value of rahmatan lil-‘alamin. 
However, in terms of preventing sexual harassment, the education provided remains 
limited and has yet to address substantive cross-gender dimensions. The commitment to 
gender justice is reflected in practices that provide equal opportunities for male and 
female students in organizational leadership and da’wah activities. 

Given the limited research specifically addressing the implementation of a love-
based curriculum in pesantren, no empirical studies have yet compared whether 
pesantren with a love-oriented curriculum exhibit lower levels of violence than other 
pesantren. Second, there are also limitations in studies evaluating the impact of 
government regulations, such as Regulation of the Ministry of Religious Affairs No. 73 
of 2022 and the Decree of the Director General of Islamic Education No. 1262 of 2024 
(Triana et al., 2025), This highlights the need for more concrete assessments of their 
effectiveness in preventing violence within pesantren. Furthermore, there is a lack of 
research linking a love-based curriculum with the prevention of gender-based violence. 
Most studies have focused on child-friendly caregiving practices, yet few have 
emphasized the connection between a love-based curriculum, gender equality, and the 
prevention of sexual harassment.  

In addition, no best-practice model has been established. Although there are 
examples such as the Gender Study Center (PSGA) at UIN Syarif Hidayatullah Jakarta 
and the R3 Task Force, similar studies in pesantren remain very limited, leaving the field 
without a comprehensive model that could serve as a reference (Wahyuni et al., 2024). 

The urgency of implementing a love-based curriculum in pesantren, as centers of 
Islamic education, also lies in its potential to strengthen deradicalization programs 
(Saputra & Mubin, 2021). In recent years, radicalism has become increasingly prevalent 
in Indonesia, as reflected in the rise of various intolerant activities within society. 
Movements that promote division within the Muslim community have blurred the image 
of Islam as a religion of compassion and peace. Ironically, the penetration of intolerant 
ideologies has also been found within educational settings, including pesantren, which 
should ideally serve as bastions of moderate and tolerant Islam (M. Rahman & Kizi, 
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2023); (Ismail et al., 2025). This situation presents a new challenge in maintaining the 
role of pesantren as centers of Islamic education grounded in compassion. 

A love-based curriculum in pesantren will also strengthen religious moderation 
programs by grounding them in love for the homeland, as there is a close connection 
between patriotism and the millennial generation (Apriyansyah & Ferdianto, 2024).. 
Instilling nationalism is particularly important, considering that this generation is highly 
susceptible to the influence of foreign cultures and ideologies, including radicalism. By 
utilizing technology, national values and local culture can be creatively introduced to 
foster patriotism while simultaneously serving as a safeguard for the younger generation 
against the infiltration of radical ideologies (G. Rahman, 2025);(Apriyansyah & 
Ferdianto, 2024);(Irama & Zamzami, 2021). 

Based on the above discussion, the urgency of this study lies in two main focuses. 
First, to analyze the role of a love-based curriculum as a strategy for preventing violence, 
particularly gender-based violence in pesantren. Second, to explore how a love-based 
curriculum can function as a means of deradicalization to strengthen religious 
moderation and preserve the existence of pesantren as centers of peaceful and inclusive 
Islamic education. 

 
2. Method 

This study employs a descriptive qualitative library research method (Chu, 2015). 
Given the conceptual nature of the research, which seeks to synthesize theoretical 
frameworks (Barnes, Wagner, Schabram, & Boncoeur, 2023) on love-based education, 
religious moderation, and violence prevention in pesantren, library research is the most 
appropriate approach. Data were drawn from a wide range of academic and policy 
literature, including books, journal articles, conference proceedings, and policy 
documents accessed through databases such as Google Scholar, DOAJ, and Scopus. The 
literature search focused primarily on publications from 2015–2025, while key classical 
works were retained to strengthen the conceptual foundation. Sources were selected 
based on relevance, credibility, and scholarly rigor. 

Data analysis was conducted through content analysis (Chu, 2015)  by identifying 
major themes, categorizing core ideas, and synthesizing them into a coherent conceptual 
framework. To ensure validity, cross-source comparisons (Li & Peleato, 2021) between 
academic studies and government policies were undertaken, alongside source criticism 
to assess credibility and internal consistency. This process enables the study to articulate 
the theoretical significance of the Love-Based Curriculum and its potential role in 
preventing violence and strengthening religious moderation in Islamic boarding schools. 

 
3. Finding and Discussion 
Finding 

The recurring facts of violence in pesantren (Nabila et al., 2023) have become a 
persistent challenge, whether perpetrated by peers, seniors, or teachers (Bafaqih & 
Sa’adah, 2022). The existence of violence in pesantren reinforces the urgency of efforts 
to suppress all forms of violence, including gender-based violence, through various 
prevention strategies (Fauz, 2023). The violence that occurs in pesantren does not always 
originate from the educational system applied within pesantren but also arises from other 
aspects of santri’s social life. Therefore, many pesantren have adopted policies to provide 
support and assistance for victims of violence (Kurniawan, 2024). Cases of violence in 



Islamic Religious Education in Corruption Prevention at Public Universities… 

Syamil, Volume 13, Number 3, December 2025 | 357  

pesantren do not represent pesantren as a whole; nevertheless, the dignity of pesantren 
must be preserved (Triana et al., 2025). 

Radicalism has also been identified as one of the factors contributing to violence. 
Findings from Nuha & Hayid, (2024) reveal a strong and significant relationship between 
the deradicalization curriculum and the strengthening of religious moderation. This 
finding emphasizes that such a curriculum can serve as a model for other universities in 
preventing extremism and promoting religious moderation among students. The strong 
and significant correlation between this curriculum and moderate attitudes highlights the 
importance of education grounded in compassion, tolerance, and non-violence. Thus, 
deradicalization can be understood as part of the Love-Based Curriculum (Saputra & 
Mubin, 2021), which emphasizes moral development, respect for diversity, and the 
prevention of extremism. 

Tabel.1 : Pesantren Curriculum, Violence, and the Love-Based Curriculum 

Research 
Focus 

Description Implications / 
Impact 

References 

Development 
of Pesantren 
Curriculum 

Pesantren integrate 
classical Islamic texts 
with the national 
curriculum. There is 
an integration of 
transcendental values 
with psychological and 
scientific approaches. 

Pesantren become 
part of the national 
education 
subsystem, making 
them more relevant 
to modern 
challenges. 

(Rosidi et al., 

2024); (Putri et 

al., 2025); (El-

Yunusi, 2023); 

(Kusumawati & 

Nurfuadi, 2024) 

Love-Based 
Curriculum & 
Religious 
Moderation 

Education based on 
compassion is seen as 
the essence of 
pesantren, 
strengthening the 
values of rahmah and 
moderation. 

Shapes santri into 
peaceful, tolerant, 
and nationalist 
individuals. 

(Jayadi et al., 2024) 
(Saputra & Mubin, 
2021) (Apriyansyah 
& Ferdianto, 2024) 
(M. Rahman & 
Kizi, 2023) (G. 
Rahman, 2025) 

Facts of 
Violence in 
Pesantren 

Violence occurs in 
physical, verbal, 
structural, 
psychological, and 
sexual forms. Often 
perpetrated by seniors, 
teachers, or peers. 

Causes trauma, 
decreases academic 
achievement, and 
weakens pesantren’s 
public image. 

(Nabila et al., 
2023) (Bafaqih & 
Sa’adah, 2022) 
(Fauz, 2023) 

Causes of 
Violence 

Power inequality, lack 
of supervision, 
patriarchal culture, 
permissive 
environment, stigma 
against victims. 

Reinforces the 
passivity of santri, 
especially women, 
and restricts their 
right to seek justice. 

(Dewi, 2025) 
(Winarto, 
Mahmud, & 
Muadin, 2023) 

Government 
Regulations & 
Policies 

PMA No. 
73/2022 (prevention 
of sexual violence) & 
Director General 

Still new, 
requiring concrete 
studies to assess 
effectiveness; 

(Prihatin, 
2024);(Triana et al., 
2025)  
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Decree No. 
1262/2024 (child-
friendly parenting in 
pesantren). 

violence cases 
remain high. 

Prevention 
Practices in 
Islamic 
Education 

PSGA at UIN 
Jakarta, R3 Task 
Force, child-friendly 
parenting in 
Muhammadiyah 
pesantren, education 
through social media. 

Provides 
examples of 
prevention models, 
but no 
comprehensive 
implementation in 
pesantren yet. 

(Wahyuni et al., 
2024)  

Radicalism & 
Intolerance 

Pesantren also face 
infiltration of radical 
and intolerant 
ideologies. 

Love-based 
curriculum functions 
as a strategy for 
deradicalization and 
strengthening 
moderation. 

(M. Rahman & 
Kizi, 
2023);(Saputra & 
Mubin, 2021)  

 

Discussion  

a. Love-Based Curriculum as a Strategy for Preventing Violence in Pesantren 
A Love-Based Curriculum offers a strategic pedagogical framework for 

addressing structural and cultural factors that perpetuate violence within pesantren (Sidik 
& Sari, 2025). Rather than positioning violence as an isolated phenomenon, this 
approach highlights unequal power relations, entrenched seniority structures, and the 
absence of compassion-centered pedagogy as underlying causes. By integrating 
transcendental values derived from the Qur’an and Hadith that emphasize compassion 
and human dignity (Ramdani & Ainiyah, 2025),  the Love-Based Curriculum functions 
as a preventive mechanism embedded within the educational system. Compassion is 
operationalized not merely as a normative ideal but as a lived practice enacted through 
instructional design, caregiving models, and everyday social interactions in pesantren  
(Ifendi, 2025). 

Love functions as a core pedagogical value that shapes transformative and 
humanistic education (Sahin, 2021).. In the context of contemporary pesantren, this 
concept can serve as the foundation for developing a Love-Based Curriculum that 
emphasizes compassion, respect for human dignity, and the character formation of 
students. This approach is particularly relevant given the challenges of violence and 
radicalism that are still present in several Islamic educational institutions (Saputra & 
Mubin, 2021). 

By integrating the principle of love as inherited from the Islamic intellectual 
tradition—rooted in the image of God as the loving and nurturing educator (al-Rabb/al-
Wadūd)—pesantren can provide a more child-friendly education, foster harmonious 
relationships between kiai, teachers, and students, and create a learning environment free 
from physical or verbal violence (Prihatin, 2024).. Thus, a Love-Based Curriculum is not 
merely an innovation but also a continuation of the classical Islamic educational heritage 
that remains relevant in addressing issues of violence and radicalism in the modern era 
(Ifendi, 2025). 
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Muhammad et al., (2024) discuss the urgency of a loving relationship between 
teachers and students in Islamic education, as conceptualized by Al-Ghazali. Al-
Ghazali’s perspective highlights that the spirit of love in the educator-student 
relationship provides crucial guidance for mentoring and protecting students. By 
fostering strong bonds of affection, educators can create a healthy learning atmosphere 
and promote the development of students’ potential. 

In the recommendations of Muhammad et al., (2024), Al-Ghazali emphasizes that 
educators should not merely transmit knowledge but also cultivate moral character. 
According to Al-Ghazali, educators must be knowledgeable, virtuous, compassionate, 
and capable of serving as role models who guide students toward both intellectual and 
spiritual maturity. Six key recommendations are proposed: (1) developing students’ 
potential according to their stage of growth; (2) designing varied teaching methods and 
learning materials; (3) understanding students holistically—morally, cognitively, 
physically, socially, emotionally, spiritually, and linguistically; (4) serving as role models 
and builders of students’ personalities; (5) teaching with love, avoiding violence, and 
providing constructive recognition; and (6) respecting the differences in students’ 
character, potential, and talents. 

Al-Ghazali’s recommendations align closely with the principles of a Love-Based 
Curriculum, as both emphasize the importance of compassion, role modeling, and moral 
character development (Ifendi, 2025). In cultivating students’ potential within a Love-
Based Curriculum, each student is valued according to their innate disposition and 
talents, rather than being standardized, thereby reducing pressure and the potential for 
violence (Muhammad et al., 2024);(Hmelak & Samai, 2021). However, from the author’s 
perspective, in practice at pesantren, the exploration of students’ potential is often 
limited to religious knowledge, while areas such as arts, sciences, and modern skills 
receive less attention. These areas need to be expanded to align with the demands of 
contemporary education. Secondly, teaching methods should be varied by integrating 
transcendental, psychological, and scientific approaches, making learning more child-
friendly and inclusive (Koto, Hasibuan, Sandi, Siregar, & Darlis, 2025). 

In implementing a Love-Based Curriculum, pesantren should develop teaching 
methods for kitab kuning, while traditional methods such as sorogan and bandongan, which 
are still dominant, should be adapted to more active and digital approaches. Thirdly, 
understanding students’ conditions holistically demonstrates how a Love-Based 
Curriculum promotes child-friendly caregiving that considers the cognitive, emotional, 
and spiritual aspects of students (Nada & Listiana, 2025). In this context, teachers and 
ustadz in pesantren face challenges due to limited time, resources, and capacity to 
understand students individually. Pesantren still face the need for systemic support, such 
as counseling services and psychological assessment tools. 

Fourth, educators must be able to serve as role models for their students or santri, 
as in pesantren teachers and kyai are positioned as moral figures, not merely transmitters 
of knowledge, in accordance with the principles of compassion and virtuous character 
(Ridho, Damanhuri, Luciana, & Rahman, 2022). However, this ideal often conflicts with 
reality; in some pesantren, not all teachers possess high moral integrity or spiritual 
readiness. Therefore, role modeling must be accompanied by pedagogical 
professionalism, rather than relying solely on the charisma of religious authority. 

Fifth, teaching with compassion and without violence constitutes the core of a 
Love-Based Curriculum, where physical punishment is replaced with persuasive 
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approaches and positive reinforcement (Sahin, 2021). Cultural resistance still exists in 
some pesantren, where physical punishment is considered part of discipline. 
Implementation requires a paradigm shift and teacher training to ensure that the reward 
system is truly effective. 

Sixth, teachers must respect the differences among students in pesantren to foster 
attitudes of tolerance and moderation, while preventing radicalism and gender-based 
discrimination (Shih, 2022).. In practice, pesantren tend to be collective and hierarchical, 
which often limits individual freedom. A major challenge is how to accommodate 
differences in students’ character and talents without compromising the discipline that 
is characteristic of pesantren. 

Al-Ghazali’s recommendations can serve as a theoretical foundation, indicating 
that a Love-Based Curriculum in pesantren is not merely a modern concept but also 
draws from the classical Islamic heritage. This underscores its historical and theological 
relevance in efforts to prevent violence and radicalism within Islamic education 

The six recommendations of Al-Ghazali (Muhammad et al., 2024) essentially 
serve as an antithesis to violent practices in education. For instance, he emphasizes that 
teachers should be compassionate, patient when students make mistakes, and avoid both 
physical and psychological punishment. However, in reality, violence still frequently 
occurs in many educational institutions, including pesantren, under the pretext of 
discipline or traditional teaching methods. This indicates that although Al-Ghazali’s 
recommendations advocate for a compassionate approach, their implementation often 
clashes with entrenched cultures of violence, limited teacher competencies in classroom 
management, and inadequate child protection regulations in educational institutions. 

From the author’s perspective, in addition to the six recommendations 
mentioned above, pesantren should also ensure that the design of curricula, programs, 
and activities reflects the character of students in accordance with the values of Pancasila. 
As emphasized by Ki Hajar Dewantara through his motto, “ing ngarso sung tulodo, ing madya 
mangun karso, tut wuri handayani”, it is important for educators to set an example in front, 
provide encouragement in the middle, and offer support from behind. In line with this, 
the President of the Republic of Indonesia has enacted the Minister of Education and 
Culture Regulation No. 20 of 2018 concerning the Pancasila Student Profile (Lila, 
2024);(Rahayuningsih, 2021). 

The principles established in the Pancasila Student Profile (Lila, 2024);(Dewi, 
2025) and the ideas of Ki Hajar Dewantara are closely related to efforts to prevent 
violence and radicalism in education (Saputra & Mubin, 2021), including in pesantren. 
Teacher role modeling (ing ngarso sung tulodo) serves as a critical foundation for creating a 
humanistic and character-based educational environment, thereby minimizing verbal and 
physical violence. Encouragement and motivation during the learning process (ing madya 
mangun karso) function to strengthen the spirit of togetherness and reduce the potential 
for intolerant behavior. Meanwhile, the educator’s role in providing support from behind 
(tut wuri handayani) reflects the importance of creating a safe and child-friendly learning 
space (Nada & Listiana, 2025). 

The concept of Islamic education within the framework of a Love-Based 
Curriculum and strategies to address violence in pesantren also needs to incorporate the 
perspectives of prominent Indonesian Islamic figures such as Abdurrahman Wahid (Gus 
Dur). According to him, Islamic education should be oriented toward peace education, 
emphasizing values of tolerance, moderation, and religiosity. Students are encouraged to 
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understand the factors that contribute to the emergence of violence, introduced to new 
knowledge related to critical contemporary issues, and trained to seek alternative 
solutions. This process is carried out through three main stages: peace-keeping, peace-
making, and peace-building (Sa’diyah & Nurhayati, 2019). 

In this approach, students are not only taught religious knowledge but are also 
provided with an understanding of the root causes of violence, such as injustice, 
discrimination, or radicalism. They are then guided to acquire new knowledge regarding 
critical issues and directed to develop alternative solutions. Gus Dur formulated this 
process into three stages of peace education: Peace-keeping, which involves preventing 
the occurrence of violence; Peace-making, which entails reconciling conflicting parties 
through dialogue and mediation; and Peace-building, which focuses on establishing a 
just and harmonious social order in a sustainable manner (Sa’diyah & Nurhayati, 2019). 

Gus Dur’s ideas are highly relevant to a Love-Based Curriculum that focuses on 
compassion, empathy, and respect for others. By incorporating Gus Dur’s values 
(Ahmad & Nihayatuzzain, 2024), a Love-Based Curriculum can serve as a concrete 
strategy for preventing violence in pesantren and other Islamic educational institutions, 
while simultaneously strengthening religious moderation and deradicalization. 

The three thinkers complement each other. Al-Ghazali provides the classical 
foundation rooted in compassion and ethics, Ki Hajar Dewantara offers a humanistic 
pedagogical framework based on role-modeling, while Gus Dur contextualizes peace 
education through tolerance and moderation. Together, they strengthen the Curriculum 
of Love as a preventive strategy against violence in pesantren. 

Table. 2. Core Ideas and Strategies for Preventing Violence 

Thinker Core Ideas Relevance to the 
Curriculum of 
Love 

Strategies for Preventing 
Violence 

Al-Ghazali The teacher–
student 
relationship must 
be rooted in 
compassion; 
teachers are not 
only transmitters 
of knowledge but 
also moral role 
models. 

Emphasizes 
compassion, 
role-modeling, 
appreciation of 
students’ 
potential, and 
the avoidance of 
violence in 
education. 

- Teachers should be patient 
and avoid 
physical/psychological 
punishment. - Respect for 
differences in character and 
talents. - Child-friendly 
education fostering students’ 
morals and personality. 

Ki Hajar 
Dewantara 

The principle of 
“ing ngarso sung 
tulodo, ing madya 
mangun karso, tut 
wuri handayani” in 
education. 

Builds 
humanistic 
education that 
respects human 
dignity, aligned 
with the 
Pancasila 
Student Profile. 

- Teachers’ role-modeling 
helps prevent a culture of 
violence. - Encouragement 
and motivation reduce 
intolerance. - Support from 
behind creates a safe and 
child-friendly learning space. 

Gus Dur 
(Abdurrahman 
Wahid) 

Islamic 
education as 
peace education 

Highlights love, 
empathy, and 
respect for 

- Peace-keeping: preventing 
violence from occurring. - 
Peace-making: reconciling 
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rooted in 
tolerance, 
moderation, and 
social justice. 

others in 
building a 
peaceful society. 

conflicts through dialogue. - 
Peace-building: constructing a 
just and harmonious social 
order. 

 
The perspectives of Al-Ghazali, Ki Hajar Dewantara, and Gus Dur converge on 

the necessity of compassion, moral integrity, and human dignity as foundations for 
education. Al-Ghazali provides the classical Islamic framework rooted in love and ethics, 
Dewantara contributes a pedagogical model of role-modeling and support, while Gus 
Dur contextualizes education as a vehicle for peace and tolerance. Together, their ideas 
strengthen the Curriculum of Love as a comprehensive and culturally grounded strategy for 
preventing violence in Islamic boarding schools. 
b. Love-Based Curriculum as an Effort for Deradicalization and Strengthening Religious 
Moderation 

Universitas Indonesia implemented a deradicalization curriculum within Islamic 
Religious Education in 2023 as an effort to cultivate religious moderation among new 
Muslim students. Research findings (Nuha & Hayid, 2024) indicate a strong and 
significant correlation between the deradicalization curriculum and increased religious 
moderation. These results suggest that the curriculum can serve as a model for other 
universities in preventing extremism and promoting religious moderation among 
students. The strong and significant relationship between this curriculum and moderate 
attitudes underscores the importance of education grounded in values of compassion, 
tolerance, and non-violence. Consequently, deradicalization can be understood as a 
component of a Love-Based Curriculum (Saputra & Mubin, 2021), which emphasizes 
moral development, respect for diversity, and the prevention of extremism. This model 
has the potential to serve as a reference for other higher education institutions in 
fostering religious moderation through humanistic and love-centered education (Ahmad 
& Nihayatuzzain, 2024). 

The implementation of deradicalization efforts based on a Love-Based 
Curriculum in the context of pesantren can be observed through several core principles 
and values (Bakri & Werdiningsih, 2011) Pesantren inherently teach the values of rahmah 
(compassion), tawassuth (moderation), tasamuh (tolerance), and tawazun (balance) 
(Safira, 2024). These values align with a Love-Based Curriculum, which rejects violence 
and emphasizes moral education. By promoting moderate Islamic religious education, 
pesantren can strengthen students’ immunity against radical ideologies (Saputra & 
Mubin, 2021). 

A Love-Based Curriculum can be implemented through teaching methods that 
emphasize dialogue, role modeling, and respect for differences in mazhab and culture 
(Jamaluddin, 2022). The deradicalization learning model in pesantren can be integrated 
into subjects such as fiqh, akhlak, and tafsir, highlighting the meaning of love and the 
compassion of Allah. The role modeling of kyai and ustadz is crucial (Qamariah & Anwar, 
2025), in accordance with the principle of ing ngarso sung tulodo (Ki Hajar Dewantara) and 
Al-Ghazali’s non-violent approach. Peace-building education inspired by Gus Dur can 
also reinforce this, for example, through the practice of interfaith tolerance in the 
pesantren environment (Hermawati, Sujaryanto, & Nuryadi, 2025).With the 
implementation of a Love-Based Curriculum, pesantren not only serve as centers for 
transmitting religious knowledge but also as effective hubs for deradicalization. 
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Pesantren can exemplify peaceful, moderate Islamic education that remains relevant to 
contemporary national challenges (Sa’diyah & Nurhayati, 2019). 

The findings of Aslinda & Amrizon, (2025) indicate that the implementation of 
a Love-Based Curriculum can create a more harmonious classroom environment, 
encourage active student participation, and instill discipline and a sense of responsibility. 
Thus, a Love-Based Curriculum combined with religious moderation has been proven 
effective in fostering a conducive learning environment and developing students’ 
humanistic and tolerant character. It is recommended that the implementation of this 
curriculum be expanded across various madrasah, supported by teacher training and 
value-based curriculum evaluation to ensure its sustainability and alignment with 
educational needs. 

Other studies also highlight the importance of integrating religious moderation 
into Islamic basic education as a strategy for preventing radicalization. Many educational 
institutions, including pesantren, still need to emphasize teacher training, develop 
specialized teaching materials, and strengthen digital literacy to protect students from 
radical influences (Faidkholidi & Fajri, 2025). Several studies have shown that the 
dominance of textual teaching approaches with limited dialogical interaction opens the 
door for radical ideologies to enter. In addition, the absence of a contextual and 
measurable model for implementing a moderation-oriented curriculum further increases 
this vulnerability. Ideally, the Islamic Religious Education (PAI) curriculum should 
integrate the values of wasathiyah (moderation), justice, and compassion through 
dialogical methods, supported by a comprehensive evaluation system. Thus, the PAI 
curriculum holds significant potential as a deradicalization instrument, provided that it 
is supported by the active involvement of educators and institutions in creating an 
inclusive, adaptive, and contextual learning ecosystem (Kurnia & Karinska, 2025). 

The implementation of a Love-Based Curriculum is not only grounded in its four 
main pillars—love for God, fellow human beings, the environment, and the homeland—
but also serves as a strategy to strengthen religious moderation (Khairani et al., 2025).. 
Rather than being a separate subject, the Love-Based Curriculum is designed to integrate 
the values of love across all subjects and interactions within the educational 
environment. According to the study by Khairani et al., (2025), integrating the values of 
love into the curriculum can create a harmonious school climate, reinforce national 
identity, and reduce tendencies toward exclusive religious attitudes. However, the 
successful implementation of a Love-Based Curriculum requires teacher readiness, 
optimal training programs, and full support from a coherent educational ecosystem. 
Therefore, the Love-Based Curriculum can be regarded as a strategic innovation for 
strengthening the practice of religious moderation in Indonesian education. 

Furthermore, the implementation of a Love-Based Curriculum must also 
consider the social dynamics and contemporary challenges faced by the younger 
generation, particularly in the digital era. The rapid and massive flow of information 
often creates space for the dissemination of radical ideologies through social media and 
other digital platforms. According to Hayyi, (2025) a Love-Based Curriculum can be 
implemented through digital platforms such as Instagram, TikTok, and YouTube as 
mediums for representing universal Islamic values oriented toward hospitality, tolerance, 
and inclusivity. Hayyi, (2025) study  indicates that social media functions as an effective 
non-formal learning arena for internalizing values of compassion, empathy, and 
constructing interfaith dialogue in a constructive manner. Developing a curriculum that 
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is responsive to the digital ecosystem is believed to enhance the relevance of religious 
education while making it more contextual for millennial and Gen Z learners. Thus, 
integrating a Love-Based Curriculum with religious moderation through social media is 
not merely an alternative but a strategic necessity in addressing the challenges of the 
digital era and the spread of religious radicalism. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Figure 1. Love-Based Curriculum and the Strengthening of Religious Moderation 
 
In the contemporary digital era, social media has become a powerful medium for 

shaping religious understanding and values among younger generations (Hayyi, 2025). 
Platforms such as Instagram, TikTok, and YouTube function not only as channels of 
entertainment but also as dynamic spaces for non-formal learning. Within this context, 
the Love Curriculum emerges as a relevant and transformative educational model. By 
embedding universal Islamic values such as compassion, empathy, tolerance, and respect 
for diversity, the curriculum offers a framework that is responsive to the realities of 
digital life while simultaneously addressing the growing challenges of intolerance and 
radicalism (Nada & Listiana, 2025). 

The integration of the Love Curriculum into educational settings, both formal 
and non-formal (Khairani et al., 2025), reflects a pedagogical shift from a purely textual 
and rigid approach to one that is dialogical, inclusive, and human-centered. This 
paradigm positions love not as an abstract principle but as a lived value infused into 
teaching, interaction, and the overall learning environment. By prioritizing moral 
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cultivation, mutual respect, and constructive dialogue, the Love Curriculum strengthens 
the capacity of students to internalize religious moderation. In doing so, it fosters a 
culture of peace within schools, reinforces national identity, and minimizes the risks of 
exclusivist religious attitudes. 

 

4. Conclusion 
This study concludes that the Love-Based Curriculum is not only a pedagogical 

innovation but also a continuation of the classical Islamic educational heritage, 
contextualized for contemporary challenges. Insights from Al-Ghazali emphasize the 
teacher–student relationship rooted in compassion, Ki Hajar Dewantara highlights 
humanistic role-modeling aligned with the Pancasila Student Profile, and Gus Dur 
advocates for peace education through tolerance and moderation. Together, these 
perspectives reinforce the Love-Based Curriculum as a preventive framework against 
violence and radicalism in Islamic boarding schools. 

The literature also demonstrates that integrating values of compassion, respect, and 
inclusivity into pesantren education strengthens religious moderation and provides 
resilience against radical ideologies. The curriculum fosters a child-friendly environment, 
reduces hierarchical abuse, and promotes dialogue across differences. In the digital era, 
its relevance extends to social media platforms, where love-based values can counteract 
intolerance and exclusivist narratives. Therefore, the Love-Based Curriculum represents 
a strategic and urgent necessity for Indonesian education: it nurtures human dignity, 
cultivates peace, and prepares younger generations—especially Millennials and Gen Z—
to live harmoniously in a pluralistic society. 
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